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Level One—Orange 
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TO THE TEACHER 


If your pupils are using the consumable edition of 
Spell/Write, you may notice some slight variations in the 
student text pages presented within this guide. These pages 
were taken from the non-consumable edition of the 
Spell/ Write text. The answers required are usually the same 
but the directions indicating where they are to be written may 
vary. 
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—— 
TO THE TEACHER 

The formation of the alphabet letters may vary from teacher to teacher, 
school to school, and province to province. The Spell/Write program has 
included some samples of these alternate forms for you and your students. 
However, it is not possible to include them all. If your pupils are using 
letter forms not shown in their Spell/ Write texts, make a display alphabet 
for the classroom and remind pupils to refer to it when practising their 
handwriting. 











EVERYONE IS DIFFERENT 





There are different ways to write the alphabet letters. 


Here are some other forms of the letters. 


Your teacher may suggest that you use forms other 
than the ones in this book. It is important to write. 


your letters neatly, the same way each time. 
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Teaching Spelling 


Spell/Write goes beyond the spelling and writing of list 
words. Although word lists are useful in themselves, 
Spell/Write uses the lists to teach spelling combinations 
that occur with high frequency in English words. The 
pupils are guided in discovering the spelling combinations 
in additional words, giving them a workable strategy for 
encountering new words on their own. 

Spell/Write takes the mystery out of spelling. It clearly 
emphasizes specific sounds in words and their most fre- 
quently occurring or most reliable spellings and spelling 
combinations. For example, a list with the words teeth, 
wheel, wheat, and team lets the pupils learn the words 
and encourages them to concentrate on the /é/ sound and 
its reliable spellings, ee and ea. 

In Spell/Write, the list words are presented in such a 
way that the pupiis begin by concentrating on the most 
reliable spellings of a sound, such as the ee and ea spell- 
ings of the /é/ sound. Gradually, the pupils meet the less 
frequent and less reliable spellings, such as ie and y, in 
related groupings of words. 

The object, therefore, is not so much to learn a given 
number of words as it is to apply an understanding of 
sounds and spelling combinations to new words. The pu- 
pils then have a strategy by which they can move beyond 
the limits of any word list. 

Throughout the learning process in Spell/Write, the 
spirit of inquiry, of discovery, prevails. The pupils are 
regarded as inquiring learners, discovering the relevant 
spellings and related words through meaningful activities. 
They are constantly invited to transfer their discoveries 
from known words to unknown ones and to use them in 
creative ways. 


THE WORD LIST 


The basic word list is the result of an analysis and in- 
terpretation of the Hanna and Hanna Phoneme-Graph- 
eme Correspondences as Cues to Spelling Improvement. 
This work, in turn, draws its list from the Thorndike- 
Lorge Teacher’s Word Book of 30,000 Words, Part I, sup- 
plemented by topical and updated entries from current 
dictionary sources. 

An important basis for the selection of the words in 
Spell/Write was the reliability of the spelling pattern, as 
in the spellings of the /é/ sound that were mentioned 
earlier. Other factors considered in the selection of words 
were suitability for the grade level, usability for the pu- 
pils, variety of subject matter, challenge and excitement 
of content, and insofar as possible, modern usage. 


KINESTHETIC REINFORCEMENT 


The writing stage very often reinforces the spelling proc- 
ess. For some pupils, this stage is the crucial one for learn- 
ing how to spell, and it therefore receives great emphasis 
throughout Spell/ Write. 

In addition, the subject matter of spelling provides an 
ideal opportunity for handwriting instruction. Indeed, 
legible handwriting is essential for success in spelling be- 
cause many errors that seem to be spelling errors are ac- 
tually handwriting errors. 


Organization of the Grade 2 Program 


A typical unit of instruction is organized around spell- 
ing concepts and related handwriting skills and activities. 
Exceptions are the Preview Units, the Review Units, the 
Dictionary Unit, and the Cursive Readiness Units—all of 
which are explained later. 

The Spelling Units in the grade 2 Spell/Write begin 
with a word list. The words have been chosen so that most 
of them will be familiar to second-graders. 

The words are grouped according to their common 
phonemes, which are units of speech sounds. For example, 
the word say has two phonemes: /s/ and /a/. The word 
tough has three phonemes: /t/, /u/, and /f/. 

The word groups also have a grapheme in common. A 
grapheme is a letter or combination of letters that spell a 
phoneme. In the word say, the grapheme s spells the first 
phoneme, and the grapheme ay spells the second 
phoneme. 

The spelling of the list words is approached by empha- 
sizing the phoneme-grapheme relationships that are wide- 
spread in our language. Thus, although the list words are 
important, the long-range objective is more important: to 
give pupils a way of approaching unknown words through 
the phonemes and graphemes that they already know. 


Day A The first page of each Spelling Unit is de- 
signed to attract the pupils’ interest by involving them in 
a gamelike activity, such as a puzzle or a picture-finding 
contest, or by using their visual skills, as in pictures. Once 
the pupils are involved, the activity leads them to identify 
the significant phonemes and to recognize the significant 
graphemes. 


Day B The second page of each unit contains other 
developmental activities that complete the pupils’ initial 
exposure to the list words. The work is harder than the 
work on the first page, but because the pupils will be 
using words that share the same phoneme-grapheme rela- 
tionships, they will have built-in clues to help them. 
When the pupils have completed the activities on the 
second page of the unit, they are ready to consider the 
formulas that generalize the sound-to-spelling patterns 
in English. The formulas should not be memorized. 


il A 


They are summaries of what some pupils will have 
already discovered and what others may be ready to dis- 
cover. 

The formulas that summarize the units’ phoneme- 
grapheme relationships do not appear in the pupils’ text 
until Unit 25. Beginning with Unit 25, they appear at the 
bottom of the second page of the unit. (In succeeding 
grades, the formulas also appear in this place.) 

The Teacher's Edition provides supplementary activi- 
ties that are designed to reinforce and reapply the formu- 
las’ applications to the spelling patterns in the language. 
Many of these activities will provide additional words, 
called nonlist words, that follow the phoneme-grapheme 
patterns presented in the unit. As with the list words, the 
nonlist words are likely to be known to second-graders. 

Program for Irregulars. Three irregulars are also 
printed on the second page. An irregular is a word whose 
sound gives misleading clues about its spelling. For exam- 
ple, the word go has no phonemic clue that would lead 
pupils to use the letter o when spelling the word—espe- 
cially when go is compared to toe, bow, low, foe, and so 
on. Therefore, irregularity has to be handled with meth- 
ods that focus upon the letters that are unexpected. 

Approaches designed specifically for these unexpected 
spellings are suggested in the Teacher’s Edition. In the 
grade 2 Spell/ Write, these activities are purposely confined 
to the Teacher's Edition so that pupils will not mistakenly 
infer any regularity to these unexpected spellings. Each 
unit’s irregulars have spelling patterns that will not inter- 
fere with the unit’s generalizations. 


Day C The third page of every unit emphasizes 
handwriting concepts and skills, while at the same time it 
reviews and reinforces the unit formulas and list words. 
The subject for each third page is suggested by the list 
words. The activities include rhyming exercises, sentence 
completion, and sentence writing. Pupils thus experience 
a different exposure to the list words—one that provides 
an interesting context for continuing developmental work 
in handwriting. 


Day D The Unit Quiz should be administered at 
this time. (The Unit Quizzes begin on page 6T.) As a 
quiz on the regular word list, the Unit Quiz serves both a 
short- and a long-term need. In terms of a week’s work, the 
results determine which pupils should review the unit’s 
word list and which pupils are ready for more advanced 
work. In terms of a year’s work, the quiz supplies data for 
the Spelling Progress Chart, which is on the inside front 
cover. The chart provides a place to map both class and 
individual progress with Spelling Units. Those pupils 
whose scores deviate seriously from class scores are having 
more than ordinary problems with particular phoneme- 
grapheme patterns. Every week, pupils will mark their 
trial quiz scores on their Spelling Progress Charts. 


Day E Each Spelling Unit’s fourth page allows you 
to track pupils according to their individual needs, A 
score of less than 80 ‘percent on the quiz indicates that 
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more time should be spent with the unit’s sound-to-spell- 
ing patterns. The Look Again portion of the fourth page 
contains an activity that presents the key phoneme-graph- 
eme relationships in a fresh way. 

The teacher’s notes provide supplementary activities to 
be used with those pupils who need additional review of 
the unit’s work. 

A score of 80 percent or better on the Unit Quiz indi- 
cates sufhcient mastery of the word list and formulas. Pu- 
pils achieving this level proceed directly to the Look 
Ahead part of the page. The activities presented here are 
enriching, advancing pupils into vocabulary building and 
creative writing experiences. 

The construction of a Spelling Unit's fourth page sup- 
plies you with many options: At times, the entire class 
will benefit from exposure to both parts of the fourth 
page. Some pupils may catch on after working with only 
part of the Look Again activity. Situations may also arise 
in which Look Ahead pupils can help their classmates 
with Look Again work. 


SPECIAL SPELLING PROBLEMS 


The sound-to-spelling patterns in Units 3, 4, 6, 12, 13, 
19, 20 through 22, and 28 may prove especially difficult for 
those pupils whose backgrounds have been unusually de- 
ficient. The teacher's notes for these units include some 
special remedial techniques that can help such pupils 
catch up. A discussion of these techniques begins on 
page 4T. 


PREVIEW UNITS 


There are four Preview Units (2, 9, 18, and 24) in the 
grade 2 Spell/Write. They are designed as a preparation 
for the major spelling patterns studied on this level. 


REVIEW UNITS 


There are four Review Units (8, 16, 23, and 30) in the 
grade 2 Spell/Write. These Review Units appear after the 
unit blocks on short vowels, blends, clusters, and long 
vowels. Because the Review Units have been placed where 
they are needed, they do not occur at six- or eight-week 
intervals. 

The Review Units begin with list words and move to 
nonlist words having phoneme-grapheme patterns that 
have been studied. By using new words in new situations, 
the pupils actually review what they have learned and 
apply that knowledge to the language, rather than to 
previously learned words. 


DICTIONARY UNIT AND 
SPELLING DICTIONARY 


The Dictionary Unit (Unit 17) familiarizes pupils with 
those dictionary skills they will need on a second-grade 
level. In succeeding grades, the dictionary skills will ex- 
pand with the needs of the pupils. For example, the dic- 


tionary knowledge needed by most second-graders is in the 
areas of alphabetical order and meaning. Unit 17 builds 
these skill areas, and subsequent units have activities that 
utilize and reinforce them. 

The Spelling Dictionary is limited to entries that are 
tied to either a Dictionary Unit activity or specific dic- 
tionary activities in later units. The entries have been 
written with specific unit activities in mind. 


CURSIVE READINESS UNITS 


The final three units develop a sensitivity toward cur- 
sive writing. The units lead pupils to a recognition of 
cursive letters and introduce the basic cursive strokes 
through the guided writing of selected letters. 

These units complete the year’s instruction by provid- 
ing a bridge between grade 2 and grade 3. 





Abilities to Spell 


Not all children learn to spell in the same way or at the 
same speed. Some have well-developed memories that en- 
able them to learn most words with which they have any 
contact. Others have underdeveloped memory skills and 
therefore require the development of other skill areas 
before they can be expected to learn the spelling of a 
word, 

In addition, the pupils’ backgrounds play a part in their 
ability to relate phonemes they hear to the graphemes 
they see. If, for example, a child grows up where endings 
such as ed or ing are either dropped or slurred, then he or 
she may need extra help before he or she can reasonably 
be expected to write these endings. 


Five Steps to Spelling a Word 


1. INPUT 


Words are acquired either through hearing them or by 
reading them. Young children’s initial contact with words 
is through hearing them spoken by others. Therefore, re- 
gional accents, minority group dialects, and careless or 
careful speech habits all combine to supply the sounds 
that children bring with them to the classroom. 


2. ANALYSIS 


When asked to spell a word, pupils are really being 
asked to match words they have heard with the recently 


learned graphemes that represent the sounds of those 
words. In other words, asking pupils to spell a word is 
asking them to associate lately acquired written letters 
with the sounds they already know. 

Therefore, mother might first be spelled ‘‘muther’’ be- 
cause this spelling—although incorrect—is a logical con- 
nection between the sound /mu#u/ear/ and the letters that 
this particular pupil has recently learned. The process 
that produced “muther” shows that this pupil has started 
to develop some of the memory skills that allow him or 
her to associate phonemes with their likely graphemes. 
Therefore, the error is based upon an irregularity in the 
language rather than upon an error in association skills. 


3. PHONEME-GRAPHEME RELATIONSHIPS 


When a word is heard, the pupils attempt to match 
graphemes to phonemes. They do so by drawing upon two 
deposits in their memory banks. The first deposit is com- 
posed of words heard and read, and the second is made up 
of written letters that make up all words. 

If pupils attempt to learn the spelling of one word at a 
time, then a rapid expansion of learned spellings will 
probably not take place. If, on the other hand, the pupils 
are able to relate the phonemes of some words to those in 
others, and if they can learn the graphemes that represent 
those phonemes, they will be in a position to quickly pro- 
ject phoneme-grapheme relationships from old words to 
new. 


4, KINESTHETIC OUTPUT 


Eventually, a written word comes out in a way that cor- 
responds to what the pupil believes to be the correct order 
of its graphemes. This process opens the door to many 
pitfalls: Letters that are left out, extra letters that are in- 
serted, and letters that are not in their proper places. All 
this must take place within seconds and against a_back- 
ground that stresses whole sentences rather than an indi- 
vidual word’s spelling. 


5. PROOF 


Once a word is written, the pupil checks it against the 
memory deposits referred to earlier. If the word seems to 
check out, no further work is done. If the word seems 
wrong, he or she may cycle back through this process, 
usually beginning with step 2 or step 3. 

If at any point in this process a breakdown occurs, then 
a word is likely to be misspelled. Also, some pupils are 
weak in some of the steps and strong in others, and a few 
pupils are strong in all. 

Each step calls upon a different set of subskills. For 
example, the skill required to form legible letters is not 
the same skill that is needed in understanding phoneme- 
grapheme relationships. An additional skill is the ability to 
recall the sounds of a word. Therefore, there is no single 
treatment for the poor speller, but instead there must be 
a variety of remedial techniques, each geared to what has 
really led to a misspelled word. 
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Analysis and Treatment of 
Spelling Problems 


Because it may signal basic skill weaknesses, a spelling 
error should be regarded as a piece of information. Prop- 
erly understood, the misspelling may enable you to un- 
earth the cause of many potential errors. For example, 
suppose a,pupil misspells saved by omitting the letter 
d. The implications of this problem are significant: Does it 
mean that a pupil does not hear the /d/ sound at the 
end of saved? Or does it mean that ed does not occur in 
his or her dialect? Or does it mean the pupil does not know 
how to add ed to a word that already ends in e? Or is it 
simply carelessness that might be repeated? 

For remedial purposes, a spelling problem is déalt with 
first by an analysis of the cause and then by a treatment 
designed specifically for that cause. 

On the second-grade level, the deficiencies that cause 
spelling problems fall into three categories: (1) handwrit- 
ing skills, (2) hearing skills, and (3) visual skills. 

The recommended treatments that follow are arranged 
to correspond with these grade 2 problem areas. They are 
class-tested activities that put pupils through the mental 
and physical motions needed in the spelling process. In 
other words, the treatments are not designed for specific 
misspelled words but are intended to strengthen basic 
skills needed in the five steps to spelling a word. 


1. WRITING SKILLS 


A. Analysis Careless or inadequately developed 
handwriting can produce errors that technically are not 
misspellings but, rather, are misrepresentations. In the 
samples below, a misformed letter led to a misspelled 
word. 








(fan) 


B. Treatments for Poor Letter and Word 


Formation 
1. Materials: Pupils’ papers with misformed letters. 
Activity: Emphasize that words have been miswritten 
rather than misspelled. Pupil practise the correct for- 
mation of improperly formed letters. 
2. Materials: Pencil, paper. 
Activity: Draw a face on the pad side of a pupil’s middle 
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finger and call this a troll. Tell the pupil to keep the 
troll under the bridge (his or her pencil) as he or she 
writes. 

3. Materials: Sandwriting box (made of a small box 
containing 2.05 cm of sand). 

Activity: Pupils write letters and words in the sand. 

4. Materials: Used handwriting texts. 

Activity: Pupils trace exercises on letters they have had 
difficulty with. 

5. Materials: Chalkboard. 

Activity: Write words with difficult letters. Pupils re- 
peatedly trace over the words as they say them, paying 
particular attention to difficult letters. 

6. Materials: Stopwatch, duplicated sheets with writing 
samples. 

Activity: Pupils trace over letters, words, and sentences 
on duplicated sheets, attempting to increase their speed 
each time. Encourage pupils to write the letters rather 
than draw them. Time the pupils and look for an in- 
crease of writing fluency accompanied by the decrease 
of time needed. 

7. Materials: Duplicated sheets with handwriting samples 
on the right-hand side. 

Activity: Pupils copy the samples and attempt to make 
their own work look as much like the sample as pos- 
sible. 


2. HEARING SKILLS 


A. Analysis Some pupils misspell words because 
they have difficulty discriminating between similar, but 
different, sounds. Evidence of this difficulty occurs when 
there is a consistent substitution between letters that pro- 
duce nearly the same sound, such as m for n, t for d, or 
e Joris 

Some pupils’ inabilities to remember letter sequences 
are another weakness in auditory discrimination. For ex- 
ample, although these pupils consistently spell the first syi- 
lable of a word correctly, they misspell the second or third 
syllable. 


B. Hearing and Dialect — When children grow up 
listening to a dialect of English, certain standard pho- 
nemes may be omitted from their awareness or heard in 
a form that makesthe standard written form hard to 
recognize. A regional pronunciation of getting may be 
shortened to “gettin’.” The phonemes presented in Units 
3, 4, 6, 12, 13, 15, 19, 20 through 22, and 28 are often given 
varied pronunciations because of different dialects. Other 
possible variants include: near-rhyming pairs, like guess 
and best; sound-class differences, like sad and had in some 
dialects. 


Letter-Sound Substitution 





Memory for 
Sequence of Sounds 





(minute) 


C. Treatments for Sound Formation __ In those 
activities where the pupil must produce the sound after 
a model, you may find it helpful to use a ‘buddy system,” 
whereby another pupil serves as a model by producing the 
sound correctly. Both pupils will benefit, as the sample 
speaker can profit from the sound-symbol review. 


1. Materials: Mirrors. 

Activity: Pupils watch your lips, teeth, and jaws while you 
reproduce the difficult sound, and then they watch them- 
selves producing the sound. 

2. Materials: Nonsense words with the sound in either 
the initial or final position. 

Activity: Use nonsense words with the sound in the initial 
or final position, as it is easier to hear and reproduce 
sounds in those positions. Pupils reproduce the word 
after the model. 

3. Materials: Nonsense words paired with real words. 

Activity: Pupils pronounce the pairs after the model and 
indicate the position of the sound on the basis of hear- 
ing alone because many words are spelled differently 
than they sound. 

4. Materials: List of real words. 

Activity: Pupils first pronounce the words after a model. 
Supply them with sentences in which they can use them. 


D. Treatments for Whole Word Recognition 

1. Materials: A list of words, all of which rhyme but one. 

Activity: Pupils raise their hands when they hear or see 
a nonrhyming word. 

2. Materials: A word with a difficult sound. 

Activity: Pupils think of rhyming words that have the same 
dificult sound, and then they pronounce them. 

3. Materials: Drawing paper. 

Activity: Pupils draw pictures of objects that are named 
by words whose first or last sound is difficult for them. 

4. Materials: Toy drum or wood block and pencil. 

Activity: Tap rhythmic patterns, increasing their difficulty 
over time. Pupils attempt to imitate the patterns. 

5. Materials: Series of numbers. 

Activity: Repeat a series of numbers, increasing their 
length each time. (Suggestion: Begin with two numbers.) 
Pupils repeat the numbers. 


6. Materials: Alliterative sentences, such as: “Bobby is a 
boy. Bobby is a big boy. Bright Bobby is a big boy.” 
Activity: Pupils repeat one sentence at a time. Keep add- 
ing one more alliterative word after each successful try 
by pupils. j 

7. Materials: A story. 

Activity: Read the story to pupils. Pupils retell the story 
in their own words. (Suggestion: Keep adding details 
or events to story as pupils progress.) 

8. Materials: Nonsense rhymes with the last word missing: 
“Did you ever see a mouse/Living in a (house)?” 
“Did you ever see a goat/Wearing a blue (coat)?” 

Activity: Pupils fill in words to complete sentences. 

9. Materials: Familiar poem. 

Actwity: Recite the poem, and then recite it again, leaving 
out the last words of some lines. Pupils supply the miss- 
ing words. 


3. VISUAL SKILLS 
A. Analysis 


ical ability in successful spelling. Weaknesses in this area 
can be identified by reversed or inverted letfers or by 
groups of letters consistently written in an incorrect se- 
quence. 


Correctly visualizing a word is a crit- 


letter reversal 





(dog) 


letters transposed 





(broke) 


letters added 





(future) 


B. Treatments for Letter Recognition 

1. Materials: Used workbooks or duplicated sheets. 

Activity: Pupils circle particular blends or digraphs, such 
as sh, nd, ng. 

2. Materials: Two to four designs (page 6T) on a sheet. 

Activity: Pupils duplicate the designs on another sheet. 
Increase the difficulty as pupils progress. 


5. 


3. Materials: A set of cards, each containing one more 
element in the design than the previous card. 
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Activity: Pupils sort cards so that the simplest design be- 
gins the sequence and the most complex design ends 
the sequence. Add more complex items as pupils pro- 
gress. 

4. Materials: Chalkboard, misspelled word. 

Activity: Write the first letter of the word on the chalk- 
board and ask the pupils to write the same letter on their 
papers. Then erase the first letter and write the first 
two letters, asking pupils to write two letters on the next 
line of their papers. Continue until pupils have written 
the entire word. (With older or advanced pupils, use 
syllables instead of letters.) 


C. Treatments for Whole Word Recognition 

1. Materials: Chalkboard or pieces of paper. 

Activity: Write a group of letters (such as m t a e). The 
pupils will then write as many sequences of these let- 
ters as will make words (such as meat, team, mate, 
tame). 

2. Materials: Many cards with words that differ in a way 
that calls attention to the letter sequence (such as waits, 
waist). 

Activity: Pupils match similar spellings and then explain 
the differences. 

3. Materials: Large flashcards with single words printed 
on them. 

Activity: Pupils spell the word after the card is withdrawn. 

4. Materials: Flashcards with words, as in item 3, above. 

Activity: Pupils come to your desk, look at the card, return 
to their own desks, and write the word. 

5. Materials: Simulated game of Concentration, requiring 
several pairs of cards that are face down on a table. 

Activity: One pupil finds a pair that matches. If he or she 
is successful, he or she keeps the cards and tries to find 
another pair. If he or she cannot, another pupil takes 
a turn. 


6T 





The Unit Quizzes serve a diagnostic function. The re- 
sults of the quiz indicate how well pupils are learning the 
unit’s list words and formulas and what further activities 


will benefit them most. 
When administering a Unit Quiz, the following pro- 
cedure should be used: 


1. Read the quiz word, which is in heavy type in the 
sentence. 

2. Read the sentence illustrating the word’s meaning. 

3. Read the quiz word again. 


The pupils are expected to write only the quiz words. 

Refer to Section Two (page 3T) for appropriate guide- 
lines for uncovering the probable cause of errors made 
on the Unit Quiz. 

Pupils who spell 80 percent or more of the words cor- 
rectly have apparently mastered the formulas and word 
list in the unit. These pupils should proceed to the Look 
Ahead section of the unit. Pupils who spell fewer than 
80 percent of the words correctly should review the for- 
mulas and list words by proceeding to the Look Again 
section of the unit. Pupils should enter their scores on 
their individual Spelling Progress Charts. 


UNIT 3 QUIZ 


. Do you know who I am? 

. Wake up at eight. 

Karen is not usually bad. 
Watch out for a black cat. 
Did you see which horse Tina had? 
Bartholomew has a red hat. 
Are you getting fat? 

. The clown is sad. 

. IL have a baseball bat. 

. The cat caught a rat. 

. Put the jewels in this bag. 
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UNIT 4 QUIZ 


It’s warm in bed. 

What did you get? 

Paul’s father wouldn’t let him go. 
The detectives found the men. 
. Nicole’s shoes are red. 

Marty counted ten monkeys. 

. Did you find the hen? 

. I fed the horse. 

. I flew on a jet. 

. The stool is missing a leg. 

. He needs another tent peg. 
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UNIT 5 QUIZ 


. I'll meet you in the vacant lot. 
. Apples are not bad. 

. Watch the frog hop. 

. Charlotte’s forehead feels hot. 
Do you want a job? 

Maria climbed to the top. 

. Wash out that mop. 

. Corn grows on a cob. 

. Squirrels rob eggs from nests. 
. The fog is thick today. 

. A hog is a large pig. 
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UNIT 6 QUIZ 


I'll go if you will. 

Annie is nice. 

Are monsters very big? 
Barney found him. 

. It was his hiding place. 

. I like that pig. 

Help me dig this hole. 

Let me have a sip of your milk. 
I never win at chess. 

. Was there a pit in your plum? 
. Please sit over here. 
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UNIT 7 QUIZ 


1. The kitten jumped up. 
2. The elephant looked at us. 


A knife is used to cut. 
Martha drank out of my cup. 
Riding ponies is fun. 

I saw an eclipse of the sun. 
Cheryl found a bug. 

. What a cute pup that is! 


. Did you tug at my sweater? 
. A pecan is a kind of nut. 
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UNIT 10 QUIZ 


I want crab salad. 

We had clam chowder. 

Mrs. Crane has a plum tree. 

I don’t belong to any club. 
Let’s clap for Michelle. 

He has a good tomato crop. 

I can’t pull out the plug. 

The baby sleeps in the crib. 
That’s a great plan. 

10. The dishes fell with a crash. 
11. Kim got a cramp in her side. 
12. Steve found a paper clip. 

13. She stood on a high cliff. 

14. Will they plot against the king? 
15. What does one plus ten equal? 
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UNIT 11 QUIZ 


. Lionel can play the drum. 

. Please don’t drop the puppy. 
. Don’t drag your feet. 

. Does your faucet drip? 

Did Kitty grab the pencil? 

I like to watch Fred grin. 
Don’t loosen your grip. 

Do you ever brag? 

Fill the tub to the brim. 

10. Where is the drug counter? 
11. Please drill a hole here. 

12. The boat began to drift. 

13. She had a grim, angry face. 
14. Let’s grill some hamburgers. 
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15. Pigs grunt when they are happy. 


16. My little sister is a brat. 
17. We have four brass urns. 
18. Saturday was sunny and brisk. 


UNIT 12 QUIZ 


1. The ink made only a small spot. 

2. I get dizzy when I spin. 

3. Why do we have to stop? 

4. Look at the web the spider 

has spun, 

Louie tripped on the step. 

6. The flower had a strange 
purple stem. 

7. The swallows took a trip. 


ae 


8. The fox carefully avoided a trap. 


. Don’t sweep dust under the rug. 
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10. 
oie 
12. 
ibe 
14. 


15. 


16 


Lyla’s hair needs a trim. 

You can roast meat on a spit. 
The kitten spat at the puppy. 

My father hates to spank me. 

He felt a stab of pain. 

Bring your ticket stub to my desk. 
My fingees are cold and stiff. 
That horse can trot. 


UNIT 13 QUIZ 


— 


= OO hO 


~I D or 


10. 
ii; 
12. 
13. 
14. 
1b, 
16. 


. The soap made me slip. 
. It was a bright red sled. 


Katie waved a bright green flag. 


. The sea looked flat. 
. Watch the seagull flap his wings. 


Mongooses are very slim. 

The play was a terrible flop. 
How far are we from Paris? 
Under the plant I found a frog. 
The dress had a frill around the neck. 
She was my friend. 

Put a dime in the coin slot. 
Don’t slam the gate! 

He will slap me if I’m bad. 

Can you flip pancakes? 

I can start a fire with my flint. 


UNIT 14 QUIZ 
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. James brought a six-cent stamp. 
. Ann fastened the clamp. 

. I met an old tramp. 

. Terry’s bike is brand new. 


The fawn could finally stand. 
How much can we spend? 


. Catherine’s the only one I trust. 
. Trolls love the cold frost. 

. I like apple pie crust. 

. Please send me some stamps. 

. Let’s play in the sand. 

. That is a grand song. 

. Where is the list? 

. They cut up the tree stump. 


The rug is still damp. 
There is a mist near the ocean. 


. Make a fist with your hand. 
. Can I have a lump of sugar? 


UNIT 15 QUIZ 
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. We hid the rabbit in a trunk. 
. Robin drank tea. 
. Would you like chocolate to drink? 


All the money was spent. 


. Did the tower slant? 

. Is ita large plant? 

. I'd like to eat a mint. © 

. Can’t you give me a hint? 

. Don’t spill the ink. 

. That road is a link between 


the towns. 


ey 
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12: 
13. 
14, 


15. 


We had a treasure hunt. 

There is a dent in the car fender. 
Sue went to the skating rink. 

We went to the opera. 

Is there a pink crayon? 


UNIT 19 QUIZ 
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16. 
17. 
18. 
19. 


The tiger has whiskers on his chin. 
. Is that a pork chop? 


Pick up that potato chip. 
My cat and I had a chat. 


The turtle sank the ship. 
. Look for a doughnut shop. 


Is the window shut? 
I won't ever quit. 
Linda made a beautiful quilt. 


. On Wednesday we have a quiz. 


The messenger is quick. 

The queen will receive you now. 
A duck says quack. 

Every day, trains chug past 

my house. 

I found a treasure chest. 

Celia ate a chunk of cheese. 
They built a shed near the house. 
He shot an arrow at the target. 

I shall become a pilot. 


UNIT 20 QUIZ 
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. I want this orange. 
6. 
rf 
8. 
9. 
10. 
11. 
12. 
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13. 
14. 
15. 
16. 
17. 


He fell with a thud. 

Topsy tried to thank the stranger. 
What do parrots think? 

What kind of bird is that? 


What did the elephant do then? 

I never use a whip. 

What is smaller than a mole? 
Dylan doesn’t know when he left. 
The frog is a whiz at jumping. 
The only thing I hate is beets. 
Rabbits like to thump their 

hind legs. 

Bring them to the kitchen. 

That slice is too thin. 

The dancers whirl across the stage. 
Where is Janet? 

The wizard vanished suddenly. 


UNIT 21 QUIZ 
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Two cookies aren't very much. 
Bears are such clowns. 


. The squirrels had acorns for lunch. 
. Rosemary knew which pear to eat. 
. He refused to crush the bug. 

. We saw a lightning flash. 

. That red paint is still fresh. 


A bee can sting. 


. Don't fall off the swing. 
. He likes to bring flowers. 
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14. 
15. 
16. 
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18. 


Make a wish. 

That song is very pretty. 
Don't gang up on the kitten. 
I'd like to be rich. 

Add a pinch of salt. 

Let me brush your hair. 


We stayed at the beach a long time. 


Please get the blue dish. 


UNIT 22 QUIZ 
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This glue won't stick. 

The engine went off the track. 
My puppy has four black paws. 
Tracy wants a cuckoo clock. 


. I wish I could spell. 
. Diane found a perfect shell. 


Babies spill everything. 


. She wore a red dress. 

9. We walked over the wet grass. 
10. 
1h 
12. 
13. 
14. 
15. 
16. 
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18. 


Bears can be cross. 
My class is going on a trip. 
Are you still tired? 


The deck of a ship can be slippery. 


I feel a chill. 

Fill up the container. 
What does the park lack? 
Who made this mess? 
Press the pants carefully. 


UNIT 25 QUIZ 
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. Which canoe did you make? 


How many animals can you name? 


. Please take me. 


I like the raccoon you gave me. 


. Billy thought eating was a game. 
6. 
te 
8. 
9. 

10. 

11. 

IZ. 

iS, 

14. 

15: 

16. 


The fire fighters came too late. 
Nobody is the same. 

Tina found an underwater cave. 
Lisa is in the first grade. 
Caroline has a pet garter snake. 
Rhode Island is the smallest state. 
Do you have any books to trade? 
Chase the ball. 

The flame started the fire. 

Wave good-by. 

Look at the fire blaze. 


UNIT 26 QUIZ 
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. Pinkle Purr had five kittens. 
. The rabbit didn’t finish in time. 
. The story was about real life. 


That looks like my book. 
That popcorn is mine. 


. Melinda had measles nine times. 
. The turtle gave us a ride. 


Renee ‘has an ache in her side. 
I never saw such a long slide. 


. We had cookies after a while. 
. The horse was all white. 


LZ. 
13; 
14. 
15. 
16. 


I am tired of eating rice. 
Don’t let the dog bite you. 
We read about the tribe. 
Bees live in a hive. 

Did you make your own kite? 
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. It’s not chicken pox, I hope. 

. The monkeys swung on a rope. 
. A loud bang woke me. 

. Jerry’s dog found a bone. 

. Lionel sent his message in code. 
. Do you know a joke? 

. Put on your robe. 

. You never close doors. 

. My cat jumped on the stove. 

10. 


Cass smelled smoke. 
Janet moved the stone. 
Do you want those trolls? 
This is a fire zone. 

Don’t choke on the meat. 
The hose is outside. 


UNIT 28 QUIZ 
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. The snowman was huge. 
. Skunks are cute. 


Karen rode her mule. 
Lew put in the new fuse. 
Kelly was stung by a bee. 
I don't see it. 


+ Let the Cat tree. 

. My kitten couldn't climb the tree. 
. How much is your fee? 

. Two and one are three. 

. The delay made him fume. 

. Grandma visits us during 


the Yule season. 

Where is the ice cube? 

Did you use my pen? 

We saw the cat flee from the dog. 
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. Stand by the tree. 
. Where is my kangaroo? 


I don’t know why he left. 


. Please try again. 


I won't cry. 
If I wash, will you dry? 


. The baby sparrow learned to fly. 
. The lightning lit the sky. 

. The dog played with the baby. 

. The children looked happy. 

. The story was funny. 

. Alan wants some candy. 

. like salt-water taffy. 

. We saw the spy movie. 

. A fox is very sly. 

. The decorations were fancy. 


UNIT 31 QUIZ 
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. The bird sang in the treetop. 
. Hand her a dishrag. 


I hate to walk uphill. 
Read me a story at bedtime. 


. The ants marched inside. 

. The children rolled down the hillside. 
. Roosters crow at sunrise. 

. The bees buzzed in the sunshine. 

. Mr. McDougall plays a bagpipe. 

. I went home by myself. 

. The clown forgot her makeup. 

. The bear found the beehive. 
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am (3) 

at (3) 

baby (29) 
bad (3) 
bag (3) 
bagpipe (31) 
bat (3) 
bed (4) 
bedtime (31) 
bee (28)* 
beehive (31) 
big (6) 
bite (26) 
black (22) 
blaze (25) 
bone (27) 
brag (11) 
brand (14) 
brass (11) 
brat (11) 
brim (11) 
bring (21) 
brisk (11) 
brush (21) 
bug (7) 

by (29) 
candy (29) 
cat (3)* 
cave (25) 
chase (25) 
chat (19) 
chest (19) 
chill (22) 
chin (19)* 
chip (19) 
choke (27) 
chop (19)* 
chug (19) 
chunk (19) 
clam (10) 
clamp (14) 
clap (10) 
class (22) 
cliff (10) 


1oT 


clip (10) 
clock (22) 
close (27) 
club (10) 
cob (5) 
code (27) 
crab (10) 
cramp (10) 
crash (10) 
crib (10) 
crop (10) 
cross (22) 
crush (21) 
crust (14) 
cry (29)* 
cube (28) 
cup (7) 
cut (7) 
cute (28) 
damp (4) 
deck (22) 
dent (15) 
dig (6) 
dish (21) 
dishrag (31) 
drag (11) 
drank (15) 
dress (22) 
drift (11) 
drill (11) 
drink (15) 
drip (11) 
drop (11) 
drug (11) 
drum (11) 
dry (29) 
fancy (29) 
fat (3) 
fed (4) 
fee (28) 
fill (22) 
fist (14) 
five (26) 
flag (13) 


flame (25) 
flap (13) 
flash (21)* 
flat (13) 
flee (28) 
flint (13) 
flip (13) 
flop (13) 
fly (29)* 
fog (5) 
friend (13) 
free (28) 
fresh (21) 
frill (13) 
frog (13) 
from (13) 
frost (14) 
fumre (28) 
fun (7) 
funny (29) 
fuse (28) 
game (25) 
gang (21) 
gave (25) 
get (4) 
grab (11) 
grade (25) 
grain (11) 
grand (14) 
grass (22) 
green (11) 
grin (11) 
grip (11) 
gruff (11) 
had (3) 
happy (29) 
hat (3) 
hen (4) 
hillside (31) 
him (6) 
hint (15) 
his (6) 
hive (26) 
hog (5) 





hop (5) 
hope (27) 
hose (27) 
hot (5) 
huge (28) 
hunt (15) 
if (6) 

ink (15) 
inside (31) 
is (6) 

jet (4) 
job (5) 
joke (27) 
kite (26) 
lack (22) 
late (25) 
leg (4) 

let (4) 

life (26) 
like (26) 
link (15) 
list (14) 
long (21) 
lot (5) 
lump (14) 
lunch (21) 
make (25) 
makeup (31) 
men (4) 
mess (22) 
mine (26) 
mint (15) 
mist (14) 
mop (5) 
much (21) 
mule (28) 
my (29) 
myself (31) 
name (25) 
nine (26) 
not (5) 
nut (7) 
peg (4) 
pig (6) 


pinch (21) 
pink (15) 
pit (6) 
plan (10) 
plant (15)* 
plot (10) 
plug (10) 
plum (10) 
plus (10) 
press (22) 
pup (7) 
quack (19) 
queen (19) 
quick (19) 
quilt (19)* 
quit (19) 
quiz (19) 
rat (3) 

red (4) 
rice (26) 
rich (21) 
rink (15) 
rob (5) 
robe (27) 
rope (27) 
rug (7) 
sad (3) 
same (25) 
sand (14) 
see (28) 
send (14) 
shall (19) 
shed (19) 
shell (22) 
ship (19)* 
shop (19)* 
shot (19) 
shut (19) 
side (26) 
sip (6) 

sit (6) 

sky (29) 
slam (13) 
slant (15) 





slap (13) 
sled (13) 
slide (26) 
slim (13) 
slip (13) 
slot (13) 
sly (29) 
smoke (27) 
snake (25) 
song (21) 
spank (12) 
spat (12) 
spell (22) 
spend (14) 
spent (15) 
spill (22) 
spin (12) 
spit (12) 
spot (12) 


any (27) 
anything (27) 
are (10) 
been (11) 
blue (3) 
bought (21) 
car (10) 
children (28) 
could (15) 
do (7) 

does (29) 
done (29) 
door (25) 
father (28) 
fight (14) 
floor (25) 


spun (12) 
spy (29) 
stab (12) 
stamp (14) 
stand (14) 
state (25) 
stem (12) 
step (12) 
stick (22) 
stiff (12) 
still (22) 
sting (21) 
stone (27) 
stop (12) 
stove (27) 
stub (12) 
stump (14) 
such (21) 
sun (7) 





sunshine (31) time (26) 
swing (21)* top (5) 
taffy (29) track (22) 
take (25) trade (25) 
ten (4) tramp (14) 
than (20) trap (12)* 
thank (20) tree (28) 
that (20) treetop (31) 
the (20) tribe (26) 
them (20) trim (12) 
then (20) trip (12) 
thin (20) trot (12) 
thing (20) trunk (15)* 
think (20) trust (14) 
this (20) try (29) 
those (27) tug (7) 
three (28) up (7) 
thud (20) uphill (31) 
Irregular Words 


four (25) 
friend (31) 
front (22) 
go (4) 
great (13) 
heard (12) 
large (10) 
love (29) 
many (27) 
mother (28) 
never (31) 
night (14) 
no (4) 

old (6) 
once (22) 
only (6) 


sunrise (31) 


thump (20) 


us (7) 

use (28) 
wave (25) 
went (15) 
when (20) 
where (20) 
which (21) 
while (26) 
whip (20) 
whirl (20) 
white (26) 
whiz (20) 
why (29) 
win (6) 
wish (21) 
woke (27) 
Yule (28) 
zone (27) 


ought (21) 
own (6) 
right (14) 
said (11) 
says (11) 
school (20) 
shoe (20) 
should (15) 
so (4) 

son (22) 
their (19) 
there (19) 
they (19) 
thought (21) 
through (20) 
to (7) 





too (3) 
two (7) 
very (13) 
want (26) 
was (26) 
wear (31) 
were (12) 
what (26) 
where (13) 
who (3) 
work (12) 
would (15) 
you (5) 
your (5) 
yours (5) 
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WRITING 
ATA 


L -ft-handed writers 





Emphasis—Writing at a desk, left- 
handed pupils, the manuscript alpha- 
bet, basic letter strokes, demon letters, 
basic writing skills, writing at the 
chalkboard, manuscript check exer- 


cise, numeral practice, using the 
Handwriting Progress Chart. 


A 


Remind pupils that Spell/Write is 
a spelling and a handwriting book. 
Remind them that if their handwrit- 
ing is neat and clear they will be less 
likely to make spelling mistakes and 
that a combination of good spelling 
and handwriting will enable them to 
enjoy writing about the things they 
like and better enable them to write 
about the things they are learning in 
and out of school. 





WRITING AT THE CHALKBOARD 











Right-handed writers 


WRITING AT A DESK 


Have pupils open their books to 
page 3 and then place their open 
books at the tops of their desks. Dis- 
tribute practice paper and_ pencils. 
(In grade 2, 2 cm ruled paper and a 
number | or a number 2 pencil is 
recommended.) 

Refer to the pictures at the top of 
page 3 as you guide pupils in review- 
ing the correct procedure for writing 
at a desk. Explain that they should: 


1. Sit comfortably, with their shoul- 
ders slightly forward 

2. Push their hips back in their 

chairs 

Face their desks squarely 

Keep their feet flat on the floor 

Keep both forearms on their desks 

Place their papers straight in front 

of them with the lower edges paral- 

lel to the lower edges of their desks 


D XH v0 





~ 


Hold their pencils loosely between 
their thumbs and the first two fin- 
gers of their writing hands 

8. Use their opposite hands to push 
their papers up as they continue 
writing 


Then have each pupil practise writ- 
ing his or her first name and ast ini- 
tial. Collect the papers for use later 
in the week. Tell pupils that they will 
have an opportunity to work at the 
chalkboard later in the week. 

Left-Handed Pupils. Most psychol- 
ogists believe that children who are 
left-handed should be permitted to 
write with their left hands and not be 
forced to write with their right hands. 
However, children who pick up thei? 
pencils with their left hands are not 
necessarily left-handed. They may be 
ambidextrous and, with patience and 
tact, may often be encouraged to 
write with their right hands. 

See that left-handed pupils: 


1. Hold their pencils an inch to an 
inch and a half from the point. 

2. Keep their writing hands well 
below the writing line. 

3. Hold their pencils loosely. 

4. Are seated with light coming over 
their right shoulders so that shad- 
ows do not cover their writing. 

5. Have plenty of practice writing at 
the chalkboard. This will encour- 
age a full arm movement with 
greater freedom. Also, left-handed 
pupils are more comfortable if 
they write on the left side of the 
chalkboard. 


The procedure for writing at the 
chalkboard is discussed on page 4. 


B 


THE MANUSCRIPT ALPHABET 


Guide pupils in saying the letters 
of the alphabet. Then have them turn 
to page 4 in their books. Explain that 
they should turn to this page when 
they need to check the formation of 
a letter. 

Remind pupils that all of the capi- 
tal letters are nearly a full space high. 
Point out that the small letters are a 
half space high, with the exception of 
b, d, f, h, k, and 1, which are as tall as 
capital letters, and t, which is slightly 
taller than the half-space letters. 

Basic Letter Strokes. Guide pupils 
in identifying the basic strokes that 
are used in forming both capital and 
small letters. Use letters in naming 
each of the basic strokes: 


1. straight line down, as in capital 
and small 1 

2. straight line across, as in capital 
and small t 

3. slanted lines, as in capital and 
small x 

4. a circle, as in capital and small o 

5. curved lines, as seen in parts of the 
letters, for example, capital and 
small j and small h 


Difficult or Demon Letters. Tell 
pupils that some letters are usually 
more difficult to write than others and 
that these difficult letters are called 
demons. Write the demon letters on 
the chalkboard. (G, U, q, g, p, y, J, m, 
k, and a) Explain that they must al- 
ways write these letters slowly and 
carefully. Tell pupils that you will 


4 


MANUSCRIPT CAPITAL LETTERS 


ABCDEFGH 
IJKLMNOPOQ 





RSTUVWXYZ 


MANUSCRIPT SMALL LETTERS 


ob: cad ogee 
ick moe 


CS TU Vw xX ie 


also point out the demons as the man- 

uscript letters are practised. 

Handwriting Skills. Draw a_ 10 

cm, dashed writing line on the chalk- 

board. Carefully write this sentence: 

“Look at the little pig.” Use the sen- 

tence in pointing out handwriting 

skills: 

1. Letters should be made the correct 
size. Capital letters and tall lower- 
case letters are almost a full space 
high. Other lowercase letters are a 
half space high. 

2. The shape of letters should be 
correct. Letters should look like 
the models. 

3. A space as wide as a small letter o 
should be left between words in a 
sentence. 

4. All letters and words should touch 
the base line. 

5. Style is important. All 
should be neat and clean. 


work 





C 


WRITING AT THE CHALKBOARD 


Demonstrate the correct procedure 
that pupils should follow when they 
are writing at the chalkboard. (Refer 
to the picture on page 3.) 


1. They should stand erect, shoul- 
ders square, facing the chalkboard. 

2. They should stand back far 
enough so that they will have free 
arm movement and can easily see 
what they are writing. 

3. Their elbows should be kept close 
to the line of their bodies. 

4. Their chalk should be long enough 
so that they can hold it .05cm 
from the writing end. 


5. Their chalk should be held lightly 
between their thumbs and _ their 
first two fingers. 


WRITING THE 
MANUSCRIPT NUMERALS 





6. They should write at eye level. 

7. They should walk from left to 
right as they write, to keep better 
alignment. 


Make two long, 10cm high 
writing spaces on the chalkboard. 
Have half the class go to the chalk- 
board. Check to see that each pupil 
assumes the correct writing position. 
Review the formation of manuscript 
capital O. Remind pupils that the 
oval stroke is one of the basic writing 
strokes. Have the pupils at the chalk- 
board practise this letter. 

Have the remaining half of the 
class go to the chalkboard. Check 
their writing position and review the 
formation of manuscript capital L. 
Remind pupils that the straight lines 
in this letter are also two of the basic 
writing strokes. Then have the pupils 
practise writing capital L. 
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MANUSCRIPT CHECK EXERCISE 


Before pupils begin this exercise, 
review the correct procedure for writ- 
ing at a desk. Distribute practice 
paper and pencils. Ask pupils to show 
you the correct writing position and 
the correct placement of paper and 
pencil. 

Using 10cm, dashed writing 
spaces, write the following sentence 
on the chalkboard: “The quick brown 
fox jumps over the lazy dog.” Have 
pupils put their names at the top of 
their papers, skip a space, and then 
copy the sentence. Then review the 
handwriting skills that are listed in 
the teacher’s notes on page 4. Guide 
pupils in evaluating their writing. 


Collect the papers. Tell pupils that 
you will return the papers to them 
later in the year so that they can see 
how they have progressed. 


E 


NUMERAL PRACTICE 


Have pupils count from one to ten. 
Then have them turn to page 5. Ex- 
plain to them that they should turn 
to this page whenever they need to 
check the formation of any of the 
numerals. 

Distribute practice paper and pen- 
cils. Tell pupils to write their names 
at the top of their papers. Then, using 
10 cm, dashed writing spaces, dem- 
onstrate the numeral 1. In demon- 
strating this numeral, use the number 
count given on the pupil page. Then 
have each pupil practise the numeral 
as you repeat its number count. Fol- 
low the same procedure for each of 
the other numerals. 


Handwriting Progress Chart 


Guide pupils in making the chart 
shown on the inside back cover. (You 
may wish to prepare a copy for each 
pupil.) Explain that once a month 
they will evaluate their writing and 
mark their Handwriting Progress 
Charts. 


Answers: Answers: 
ant 1. ink, apple, 
2. acrobat, ax, igloo 

dog, ax, ES a ge 


table, chair, 
anchor, 
apple, 
astronaut, 
alligator 

cy Re Ne AR oe eo 
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Emphasis—Preview of short vowel 
sounds. 


A 


This Preview Unit readies the pu- 
pils for Units 3 through 7. By focus- 
ing on the differences between vowel 
and consonant sounds, it prepares 
pupils for their work with short vowel 
sounds. 

Beginning Sounds. Tell pupils to 
say the first picture name and to lis- 
ten closely for the beginning sound. 
Then help them read and answer the 
remaining question. 

More Beginning Sounds. Read the 
words if, is, and ill to pupils and tell 
them to listen closely for the begin- 
ning sound. Then help them read 
and answer the remaining questions. 


Supplementary Activities 


Ideniifying the Initial /a/ Sound. 
Read the following paragraph slowly, 
repeating each sentence at least once. 
Tell pupils to raise their hands every 
time they hear a word with the same 
beginning sound as ant. Help them 
say the word. 


Say the picture name. Listen for the 


beginning sound. 





PREVIEW 
BEGINNING SOUNDS 


Say the picture names. Which ones have the 


same beginning sound as ant? 


Write the numerals on your paper. 


MORE BEGINNING SOUNDS 


Listen for the beginning sound in the words. if 


Say the picture names. Which ones have the 


same beginning sound as if? 


is 





ill 





@ 





i 


Write the numerals on your paper. 


One day at the zoo we saw animals 
that looked like deer but are called 


antelopes. They had horns that are 
called antlers. We saw several alliga- 
tors in the amphibian house. We 
even saw something that looked like 
a huge sheep. Later we learned that 
this animal is called an alpaca and 
that it can be found in many parts of 
South America. 





Identifying the Initial /i/ Sound. 
Say the following words and tell pu- 
pils to raise their hands every time 
they hear a word with the same begin- 
ning sound as if. Have them say the 
word. (Answers are in heavy type.) 


it bell ill 
soap insect animal 
itch cap infant 


MIDDLE SOUNDS 


Say the picture names. 






Is the beginning sound the same in both words? 
Is the endimg sound the same? 


Is the middle sound the same? 


Say the picture names. Which ones have 
the middle sound vou hear in bat and fan? 


Write the numerals on your paper. 


MORE MIDDLE SOUNDS 


Say the picture name, 

Listen for the middle sound in the picture 
name, 

Now find the picture names above that have 
the middle sound vou hear in pig. 

Write the numerals on your paper. 

Some sounds in words are vowel sounds. 

Che first sounds in ant and ink are vowel 


sounds. So are the middle sounds in bat and 


pig. 


B /i/ sound in the middle position. 
Read the summary statements about 


Middle Sounds. This activity deals vowel sounds. 
with vowel sounds in the middle po- 
sition. Help pupils read the questions 























and have them pronounce all the pic- 
ture names before doing the written 
exercise. 

More Middle Sounds, This exercise 
provides practice in identifying the 


Supplementary Activities 


Identifying Middle Sounds. Ask the 
class: ““Which of the following words 
have the same middle sound heard in 
sad and cat?” 


Answers: Answers: 


l. bat, fan l. pig 
2. no 2. 5.5 
3. no 

2. yes 

5. hand, dish, 


bag, sticks, 

fish, hat, 

ham 
lees, Oe 7 


bat wig 
fish jam 
van nap 
pig sip 


Then ask: “Which of the words 
have the same middle sound heard in 
hid and ill?’ and repeat the above 
words. 

Drawing the Words. Repeat the 
words in the first column and ask the 
class to draw a picture of one of the 
words. Once they have finished, ask 
them to hold up those pictures that 
have the middle /a/ sound. Then ask 
them to hold up those pictures that 
have the middle /i/ sound. 


C 


WRITE AND REVIEW 


This activity will: 


1. Reinforce the formation of capital 
and small t 

2. Compare the basic strokes in capi- 
tal and small t with the strokes in 
other letters 

3. Prepare pupils for their work with 
short vowel sounds 


Explain to pupils that Write and 
Review is the activity on the third page 
of every unit and that this activity will 
review handwriting and spelling. 

Guide pupils in checking their pos- 
ture and the position of their pencils 
and papers. 

Begin this exercise by reviewing the 
formation of capitalT. Drawal0 cm, 
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Practise each letter. 


T 


How are the letters alike? 


ee 


A Toy 


Oh, what is a toy 
That sounds like mop? 
It spins all around 
And comes to a stop. 


Write the title of the riddle. 


Write the name of the toy. 


dashed writing space on the chalk- 
board. Write capital T as you say its 
number and descriptive count. 


T-1,2 down, across 


Then have pupils look at the letter 
formation in their books and trace 
the numbered steps with their index 
fingers. Have them write the letter 
several times on practice paper. Then 
have a few pupils practise the letter 
at the chalkboard. 

Follow the same procedure with 
small t, illustrating the letter on the 
chalkboard before pupils write it on 
their practice papers. 


t-1,2 down, across 


Remind pupils that in both capital 
and small t, the down-stroke is made 
before the across stroke. 

Have pupils look carefully at the 
letter comparisons in the second ex- 





WRITE AND REVIEW 
yes pe > 
ltt 


bat 





block 


ercise. Ask them how capital letters 
T, L, and H are alike. (They are 
made with the same basic strokes— 
straight line down and straight line 
across.) Ask pupils how small t, 1, and 
i are alike. (Each letter contains a 
straight line down.) Remind pupils 
that small t must always be crossed 
and that small i must always have a 
dot. 

Guide pupils in reading and an- 
swering the riddle. Tell them that 
one of the words on the right side of 
the page will answer the riddle. (top) 
Then guide pupils in completing the 
exercises at the bottom of the page. 
(The title is A Toy; the toy is a top.) 

Write the words bat and pig on the 
chalkboard. Ask pupils what the mid- 
dle sounds in bat and pig are called. 
(vowel sounds) Tell pupils that the 
middle sound in the word top is also 
a vowel sound. 


Answers: 

THE TOY STORE 1. Bill will buy the big beach ball. 
Bill, buy, big, beach, ball 
baseball, bow, bicycle, bear, 


a beach ball, toy car, bubble pipe 
set, boat, top, balloon, book 
As ” acl 2, 3, 4,5, 7, 8, 10, 11 
5. 6,9 
A \ \Y als 
@O / DIC 


yo ro 





7 ees Oc 


Bill will buy the big beach ball. 


Say the picture sentence. Which picture names have the same 
Now say just the words that have the beginning sound as buy and big? 
same beginning sound. Write the numerals on your papet 


Name the things in the picture. 


Which picture names have other beginning 


sounds? Write the numerals on your paper. 


Some sounds in words are vowel sounds. 


Other sounds in words are consonant sounds. 
The beginning sound in beach and ball js 
a consonant sound, So is the beginning sound 


of each picture name above. 


D Read the summary statements about 
consonant sounds. Remind pupils that 
the beginning sounds of all the pic- 


The Toy Store. Begin with a dis- ture names are called consonants, like 
cussion of the picture. Encourage the /b/ sound in beach and ball. 
pupils to talk about the picture by 
asking questions like: “Can you tell E 


what kind of store it is? What are 
some of the toys you see in the win- 
dow? If you were the boy in the pic- 
ture, which toys would you choose?” 
Then help them read the caption un- 
derneath the picture. They should 
identify those words with the same 
initial sound before proceeding to an- 
swer the questions. Encourage them 
to see that all the names of pictures 
on this page begin with a consonant 
sound by asking questions like: “What 
kind of sound is the c in car?” Com- 
pare the consonant sounds with the 
middle sounds of the short vowel pic- 
ture words. 


The evaluation exercises are de- 
signed to assess pupils’ understanding 
of the short vowel sounds. 

Matching Short Vowel Sounds. 
Read the first word in each horizontal 
line and ask pupils: “Which of the 
following words has the same middle 
sound as the one I just read?” Then 
say the other words in each line. (An- 
swers are in heavy type.) 


cat: cape, cap 
rat: rag, rage 
bib: bite, bit 
sit: kit, kite 


a = fer 


Matching Consonant Sounds. Tell 
the class: “The /b/ sound in bat, ball, 
and bet is the same in all three words. 
Listen closely to the following words 
and tell me which words have the 
same beginning sound.” (Answers are 


in heavy type.) 

boy: rug, bag 
pan: fan, pot 
dog: dig, bird 
tall: sack, top 


eee Nee 


Using Consonant Sounds. Chal- 
lenge pupils to name things in the 
classroom that begin with the /b/ 
sound. (books, bandanna, bat, ball, 
boys) Then challenge them to think 
of things that begin with the fp/y yt]; 
and /d/ sounds. Vary this exercise by 
asking about items at home. Name a 
specific room if it will help the class 
to make suggestions. (picture, pencil, 
paper; table, toaster, top; door, desk, 
doll) 


Other Uses of This Unit 


Should some pupils have difficulty 
with short vowels, you may wish to 
use this unit for added work on this 
problem. 


Answers: 
1. A sad-looking bat is hanging 
from the rafters. 


A fat cat is trying to get out of 


a hat. 
2. the short a sound 
3. the letter a 
4. the lettera 


cat, hat 

5. hat and coat 
The 
sound heard in cat. 


name hat has the vowel 


Emphasis—The /a/ sound spelled a. 


A 


To help pupils become familiar 
with the organization of a Spelling 
Unit, point out the parts of each page 
as you teach the unit. 

Call pupils’ attention to the word 
group and tell them that these words 
are called list words. They will use 
these words to answer the unit activ- 
ities. The first word in the group is 
the key word. The most important let- 
ters are underlined in that word. The 
key word is repeated in the list. 

The opening activity of each spell- 
ing unit introduces pupils to the key 
spelling pattern, illustrated by the list 
words. After completing the activities 
on the first two pages, pupils will have 
met all of the unit’s list words. 

What’s Happening? The pictures 
are presented to involve pupils in say- 
ing words with the /a/ sound, which 
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3 


am at am bad ha 


sad bat rat 


}. Name the animals you see in 


picture and tell what's happeni 


WHAT'S HAPPENING? 


d 
bag 


the 
ng. 


2. What vowel sound do you hear in 


each animal’s name? 
The vowel sound you hear is 
called the short a sound. 

3. What letter spells the short a 
sound in fat? 

t. Name the letter that belongs in 
unfinished words below. Write 


words on your paper. 
The AO be. Caen ts 


in the h t 


5. Name the pictures below. Wh 


the 
the 


ich 


name has the vowel sound you hear 


in cat? 
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is the sound emphasized in the unit. 
Allow pupils to discuss the large pic- 
ture on the page until they say bat 
and cat. To elicit similar words, ask: 
“How does the bat look?” (sad) “Does 


5) 


the cat look fat or thin?” (fat) “What 
is the cat sitting in?” (a hat) Show 
pupils that sad, bat, fat, cat, and hat 
are in the word list. 

After reading the question in part 
2, have pupils both pronounce the 
short a sound and say its name. Parts 
3 and 4 lead pupils into generalizing 
that the /a/ sound is spelled a. For 
part 4 have pupils: (1) guess what the 
incomplete words in the sentence are, 
(2) pronounce each word, and (3) 
write each incomplete word. 

Part 5 is designed to test whether 
or not pupils can recognize the /a/ 
sound when they hear it. Let pupils 
discuss the pictures until they name 
the first hat and the second coat. 


= @ 








Write all the words you can think of 


that rhyme with cat and hat. 





If anyone is confused by the term 
vowel sound, ask: “Which word has 
the /a/ sound: hat or coat?” Through 
repeated listening, writing, and speak- 
ing, the pupils should come to under- 
stand the term. 

After pupils have chosen the hat, 
call attention to the last activity. 
When you are sure pupils understand 
what they are to do, have them work 
independently. 


Supplementary Activity 


List Words. All those list words not 
used in the opening activity are pre- 
sented in the activity on page lI. 
However, you may want to have pu- 
pils encounter the remaining list words 
immediately after doing the first page 
of the unit. To introduce those words, 
pronounce them and have pupils re- 
peat them after you. 


FINISH THE CARTOONS 


Say each word. On your paper, write the short 


a list words for each story. 








I Olea a bat. 











]. am is 
it at I fly night. 
2. bud bad Tama rat. 
had hid I wish I some 
cheese. 
3. cot cat Iama 
hit hat I like tositina 








What vowel sound do you hear in every 


word you wrote? Write the letter that 


spells the sound. 


Write these words: sad, bat, rat, and 


bag. Circle the letter that spells the 


vowel sound in each word. 


e who too 
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Finish the Cartoons. Read the di- 
rections, making sure that pupils un- 
derstand the example. Explain that 
the cartoons provide clues to the cor- 
rect answers and remind them that 
the correct answers will be words from 
the word list. Encourage pupils to 
discuss the cartoons freely before they 
do the activity. Then read each set 
of word choices and the unfinished 
sentences. Pause long enough for pu- 
pils to choose the appropriate word 
and write it on their papers. 

Notice that the second sentence in 
the second story might make sense to 
some children with either had or hid 
but that only had fits both the in- 
tended meaning and the instructions. 

After pupils have written their an- 
swers, ask them to: (1) pronounce the 


blue & 


words they have written and (2) read 
the sentences in which the words ap- 
pear. Lead them to see that the vowel 
sound in every word is the /a/ sound 
spelled a. 

The next activity will further rein- 
force pupils’ understanding that the 
/a/ sound is usually spelled a. When 
you are sure pupils understand what 
they are to do, have them work inde- 
pendently. 

Irregulars. Three words appear at 
the bottom of the second page of each 
Spelling Unit. These words are called 
irregulars. An irregular is a word 
whose sound gives misleading clues 
about its spelling. See page 2T. 

When introducing irregulars, em- 
phasize that these words are not re- 
lated to the unit list words. Their 
spellings need to be practised and 
perhaps memorized. 

The irregulars who, too, and blue 


Answers: 
l. am 
at 

2. bad 
had 

3. Cat 
hat 


the short a sound 
a 


contain the /ti/ sound. In too, this 
sound is spelled 00; too may be con- 
fused with its homonyms to and two. 
The same vowel sound is spelled o 
in who and ue in blue, which might 
be confused with its homonym blew. 

Use the following procedure to 
help pupils master the irregulars. 

1. Write the words on the chalk- 
board and have pupils pronounce 
them. Ask what vowel sound they 
hear in each word and underline the 
vowel spelling in each word. Call at- 
tention to the fact that the same vowel 
sound is spelled differently in each 
word. 

2. Pointing to the word too, ask 
pupils to name other words that 
sound like this word but have differ- 
ent spellings and meanings. When 
they have discovered to and two, write 
these homonyms on the chalkboard. 
First write context sentences on the 
chalkboard and underline the homo- 
nym. Then write one or more sen- 
tences for each of the three homo- 
nyms, leaving a blank for the key 
word in each sentence. Ask pupils to 
supply the spelling that fits. 
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WRITE AND REVIEW 
This activity will: 


1. Reinforce the formation of capital 

and small a 

Compare the basic strokes in capi- 

tal and small a with the strokes in 

other letters 

3. Reinforce the spelling of list words 
cat, fat, and hat 


no 


Ask pupils what they see happen- 
ing in the illustration at the top of 
the page. Ask pupils to name the list 
words that are pictured in the illus- 
tration. (fat, cat, and hat) Ask pupils 
to name the vowel sound in each of 
the pictured words. (the short a sound) 

Explain to pupils cat the little 
boy’s name is Al. Ask pupils to name 
the letter that begins his name. (A) 

Begin the letter exercises with capi- 
tal A. Before pupils practise this let- 
ter, draw a 10cm, dashed writing 
space on the chalkboard. Illustrate 
capital A as you say its number and 
descriptive count. 


A-1,2,3 


slant, slant, across 


Have pupils look at the letter for- 
mation in their books and visually 
trace the numbered steps with their 
index fingers. Have pupils write the 
letter several times on their practice 
papers. Then choose pupils to practise 
the letter at the chalkboard. 

Follow the same procedure for small 
a, illustrating the letter on the chalk- 
board before pupils practise it on 
their practice papers. Tell pupils that 
small a is a demon, or difficult, letter. 


a-1,2 around (to the left), down 
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WRITE AND REVIEW 


Practice eac h let ter. 


| 
| Glen Cr 


How are the letters alike? 


AZ 


Copy the sentence. 


A| met a cat. 





Have pupils look carefully at the 
letter comparisons in the second exer- 
cise. Ask them how capital letters A 
and Z are alike. (Both are made with 
the slant and the straight line across.) 
Ask how small a, c, d, and e are 
alike. (Each letter is made with a 
curved line.) 

Tell pupils to copy the sentence 
carefully. Remind them that a sen- 
tence always begins with a capital 
letter and ends with a period. 

Tell them to check their sentence 
to be sure that: 

1. All capital and tall letters are al- 
most a full space high. 

2. Small letters are a half space high. 

3. All letters look like the models in 
the book. 

4. A space as wide as a small letter o 
is left between words. 

5. All letters touch the base line. 

6. All work is neat and clean. 


| gene 






clones... 





D 
Unit Quiz 


After pupils have completed the 
handwriting practice, administer the 
Unit Quiz on page 7T. This quiz 
checks pupils’ mastery of the Unit 3 
list words only. 

The results of the quiz will help 
you determine which pupils need re- 
view and which are ready to go di- 
rectly to the enrichment activity. Fewer 
than nine correct answers indicates 
that the pupil should do the Look 
Again activity on page 13. Nine or 
more correct answers indicates that 
the pupil is ready for the Look Ahead 
activity on page 13. 


FIND THE RHYME 


The word bad sounds 
almost like sad and mad. 
Bad, sad, and mad are 
rhyme words. Say the 
words in each line that 
rhyme with the first word. 





LOOK AHEAD 
MAKE A MONSTER 
Use a head, a body, and a tail to make as many 


real words as you can. Write the words on your 


E 


LOOK AGAIN 


Find the Rhyme. Read the instruc- 
tions for the activity, making sure 
that everyone understands why sad 
and mad rhyme with bad. Point out 
that the first line shows them the ex- 
ample. 

Read aloud each line of words, 
pausing for pupils to identify the 
rhyming words. You may wish to have 
pupils respond as an entire class, then 
in smaller groups, and finally as in- 
dividuals. This procedure will help 
you locate pupils who are having dif- 
ficulty. 


LOOK AHEAD 


Make a Monster. This activity is 
designed to involve pupils in the pro- 





cess of building words. Point out to 
pupils that each word they make must 
have a head, a body, and a tail but 
that they can use each body part more 
than once. When they have finished 
making monsters, have them compare 
their lists. 

Because some of the possible an- 
swers are words with /e/ sounds, this 
activity anticipates Unit 4. 


Supplementary Activities 


Rhyme Words. To sharpen auditory 
discrimination, ask pupils to sort 
their answers to Make a Monster into 
groups of rhyme words. The follow- 
ing groups are possible: 


mat, bat, pat, sat 
mad, bad, sad, pad 
bet, pet, met, set 
man, pan, ban 


eee 


Answers: 
2. Can, fan, tan 
3. bat, rat 
4. sad, bad, pad 
5 asat; mat 


Possible Answers: 
bag, beg, mat, pet, bat, bet, pen, 
ban, bed, mad, men, bad, sag, man, 
sat, met, sad, pat, set, pan, pad, peg 


5. pen, men 
6. bag, sag 
beg, peg 


~I 


Auditory Discrimination. Have pu- 
pils number their papers from | to 10. 
Tell them that you will pronounce 
a word for each number. Whenever 
they hear a word that has the /a/ 
sound, they are to circle its number. 
(Answers are in heavy type.) 


le cat 4 6. man 
2a cot 7. pod 
3. back 8. pad 
4. buck 9. pat 
5. men 10. pit 


Nonlist Words. To introduce pupils 
to nonlist words with the /a/ sound, 
show them pictures of the following 
items: 


l. cab 6. man 
2. ham 7. cap 
3. rag 8. pan 
4. jam 9. map 
5. can 10. fan 


Ask pupils to say the word with the 
/a/ sound that names each picture. 
Have pupils respond as an entire 
class, then in smaller groups, and fin- 
ally as individuals. 


1$ 


Answers: 
1. An elephant is bathing. 
A red hen is sitting on ten eggs. 
2. the short e sound 
3. the letter e 
4. the letter e 
hen, ten 
shell and beach 
The name shell has the vowel 
sound heard in hen. 


Or 


Emphasis—The /e/ sound spelled e. 


A 


What’s Happening? The steps in- 
volved in this activity are the same 
as those involved in the opening ac- 
tivity of Unit 3. As in Unit 3, the 
animal pictures are intended to stimu- 
late pupils to use words with the /e/ 
sound. After reading part 1, allow 
pupils to discuss freely the first three 
pictures until they say the names ele- 
phant, hen, and penguin. Ask what 
vowel sound they hear in hen and in 
the first syllable of elephant and pen- 


guin. 
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A, WHAT'S HAPPENING? 


red bed red get 


men ten jet 


1. Name the animals you see in the 
pictures and tell what's happening. 


2. What vowel sound do you hear in 


each animal's name? 


The vowel sound you hear is called 


the short e sound. 


3. What letter spells the short e sound 


in red? 


4. Name the letter that belongs in the 


unfinished words below. Write the 


words on your paper. 


The 2, h  . n has 


the vowel sound you hear in red? 





Write all the words you can think of that have 


the short e vowel sound. 


By discussing parts 3 and 4, pupils 
will begin to realize that the /e/ 
sound is usually spelled e. Part 5 tests 
their ability to recognize the /e/ 
sound when they hear it in a nonlist 
word. 


After pupils have identified shell as 
the word with the /e/ sound, ask 
them if they know of any other words 
with the /e/ sound spelled e. Have 
them write all the words they can 
think of. 


Supplementary Activities 


List Words. To introduce the re- 
maining list words to pupils, pro- 
nounce each one. Then ask pupils to 


let hen 


fed leg 


5. Name the pictures below. Which name has 
















sort the list words into groups of 
rhyming words. They should discover 
four groups: (1) red, bed, fed; (2) get, 
let, jet; (3) hen, men, ten; (4) leg, peg. 

Homonyms. Call pupils’ attention 
to the word red and use that word in 
an oral context sentence. Then ask 
pupils what wore sounds like red but 
has a different spelling and a different 
meaning. When they have discovered 
the homonym read, ask them to use 
that word in an oral sentence and 
then write the sentence they supply 
on the chalkboard. Point out the dif- 
ference in the vowel spelling and re- 
mind them that the written word read 
may also be pronounced /réd/. 


WRITE THE WORD 


Say each word. On your paper, write the short 


e list word that belongs in the sentence. 


1. let lot 


Please 


Please 





The two 


4. bed 
The pet is on the 







. men man 


ran away. 





bad 


What vowel sound do you hear 
in every word you wrote? Write 


the letter that spells the sound. 


Write these words: jet, fed, leg, and peg, 


Circle the letter that spells the vowel sound 


in each word. 


e go 





B 


Write the Word. After reading the 
instructions, make sure that everyone 
understands how the first sentence 
was completed. Then have pupils 
complete the activity, helping them 
when necessary. Make sure that each 
pupil says aloud the word choices for 
each sentence. After pupils have writ- 
ten their answers, ask them to: (1) 
pronounce the words they have writ- 
ten and (2) read the complete sen- 
tences. 

The question should reinforce pu- 
pils’ understanding that the /e/ sound 


sO 


no e 


is usually spelled e. 

The next activity will provide fur- 
ther reinforcement in the /e/ sound 
spelled e. When you are sure pupils 
understand what they are to do, have 
them work independently. 

Irregulars. When introducing the 
irregulars to the class, emphasize that 
these words are not related to the list 
words presented in the unit. 

In each irregular, the /6/ sound is 
spelled 0. Remembering such words 
as toe and hoe, pupils might misspell 
the irregulars as “goe,” “soe,” and 
“noe.” Also, so might be confused 
with its homonym sew, and no might 
be confused with its homonym know. 


Answers: 

2. men 

3. get 

4. bed 

the short e sound 
e 


To help pupils master these irregu- 
lars, use the following procedure. 

1. Write the words on the chalk- 
board, pronounce them, and have pu- 
pils pronounce them. Ask what vowel 
sound they hear in each word and 
how that sound is spelled in each 
word. Underline the key grapheme in 
each word. 

2. To introduce the homonyms sew 
and know, ask pupils if they know of 
any words that sound like so and no 
but have different meanings and dif- 
ferent spellings. Lead them to dis- 
cover the homonyms sew and know 
by saying, “How would your mother 
put a button back on your coat?” and 
“Give me the missing word in this 
sentence: ‘Do you __ what time 
it is?’’’ Write the proper spellings on 
the chalkboard and then ask the class 
to supply other context sentences for 





each spelling. 

3. Ask pupils to make up one oral 
sentence using all three words. Write 
their suggested sentences on the chalk- 
board. 


Supplementary Activity 


Auditory Discrimination. Have 
pupils number their papers from 1 to 
10. Tell them that you will pro- 
nounce a word for each number. 
Whenever they hear a word that has 
the /e/ sound, they are to circle its 
number. 

Read each of the following words, 
pausing for pupil response. (Answers 
-are in heavy type.) 


1. bed 6. bit 
2. bad 7. not 
3. bag 8. net 
4. beg 9. pet 
5. bet 10. pot 


C 


WRITE AND REVIEW 
This activity will: 


1. Reinforce the formation of capital 
and small e 

2. Compare the basic strokes in capi- 
tal and small e with the strokes 
in other letters 

3. Reinforce the spelling of the list 
word hen 


Lead pupils in talking about what 
is happening in the illustration at the 
top of the page. Ask pupils what 
sound they hear in the words red hen. 
(the /e/ sound) Explain to pupils that 
the girl’s name is Ellen. 

Review the formation of capital E. 
Draw a 10 cm, dashed writing space on 
the chalkboard and demonstrate the 
letter E as you say its number and 
descriptive count. 


E-1,2,3,4. down, out, out, out 


Have pupils look at the letter forma- 
tion in their books and visually trace 
the numbered steps with their index 
fingers. Have pupils write the letter 
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WRITE AND REVIEW 


Practise each letter. 





id 


— 
1 





How are the letters alike? 


maa 


Copy the sentence. 





several times on practice paper. Then 
ask a few pupils to practise the letter 
at the chalkboard. 


Follow the same procedure for 
small e. 
e-1,2 across, around (to the left) 


Guide pupils in comparing capital 
letters E, F, and L to see how they are 
alike. (They are made with straight 
lines that go down and across.) Be 
sure pupils see that small e, c, d, and 
a are made with curved lines. 

Guide pupils in reading the sen- 
tence at the bottom of the page. Have 
pupils copy the sentence. Remind 
them to make their letters like the 
models and have all the letters touch 
the base line. 





Ellen fed the hen. 


men KXPUXAXXX 











(SOC 









D 


Unit Quiz 


After pupils have completed the 
handwriting practice, administer the 
Unit Quiz on page 7T. The quiz 
checks pupils’ mastery of this unit’s 
list words only. 

Fewer than nine correct answers in- 
dicates that the pupil should do the 
Look Again activity. Nine or more 
correct answers indicates that the pu- 
pil should go directly to the Look 
Ahead activity. 


LOOK AGAIN 


FIND THE WORD 


Write the word that is not the same as the 


other words in the line. 





What vowel sound do you hear in every word 


you wrote? What letter is in every word you 


wrote? 


LOOK AHEAD 


DRAW A STORY 


Draw pictures for a story about a wet pet who 


gets lost and is flown home on a jet. 





E 


LOOK AGAIN 


.Find the Word. To check whether 
or not pupils understand the instruc- 
tions, ask them to say each word in 
the first line. Show them that red has 
a different vowel sound and a differ- 
ent spelling than the other three 
words have. 


To help them complete the activity, 
ask them to say each line of words 
before they look for the one different 
word. Note that the fourth line pre- 
sents short e and short i, two sounds 
that are difficult for some pupils to 
discriminate. Check pupils’ responses 
as they work. 

The final questions are aimed at 
reinforcing pupils’ understanding of 
the short e spelling pattern. 


LOOK AHEAD 


Draw a Story. This is the first use 
of an activity designed to connect vis- 
ual literacy with verbal development 
that discussions of the pictures have 
already encouraged. When the activ- 


Answers: 
2. get 
3. bed 
4. let 
the short e sound 
e 


ity appears in later units, the instruc- 
tions will ask pupils to write words, 
and then sentences, as captions for 
their drawings. 

Some pupils may want to illustrate 
a different theme. If they would pre- 
fer, let them draw a story about a hen 
with ten chicks, a motorized bed that 
flies, or any topic of their own choos- 
ing that involves some of the list 
words. 


Supplementary Activity 


Auditory Discrimination. To check 
auditory discrimination of the /a/ 
and the /e/ sounds, write the follow- 
ing words on the chalkboard. Make 
two columns on the board: one 
headed “short a’ and the other 
headed ‘‘short e.’’ Ask one pupil to 
write the words as the other pupils 
tell where each word belongs. 


1. ham 7. hem 
Zone! 8. pen 
3. man 9. lad 
4. pan 10. mat 
Gy, (uz ll Semet 
6. led eten 


| 
























Answers: 
1. A fox is placing platters of food 
on top of his table. 
2. the short o sound 
the letter o 
4. the letter o 
hot, top 
5. lock and key 
The name lock has the vowel 
sound heard in mop. 


5 WHAT'S HAPPENING? 


hot lot not hot hop top mop job 


cob rob fog 


sae 


1. Name the animal you see in the 
picture and tell what's happening. 

2. What vowel sound do you hear in 
the animal’s name? 
The vowel sound you hear is called 
the short o sound. 

3. What letter spells the short 0 







sound in hop? 
4. Name the letter that belongs in the 


unfinished words below. Write the ASE 
ge PCS 
words on your paper. 3° COR EF eo 


The fox put a | (Oke of 


ht food ‘on* ti pk 


the table. 


5. Name the pictures below. Which 
name has the vowel sound you 
hear in mop ? 

Emphasis—The /o/ sound spelled o. 

LELLALLAL LA LAS 

A Look at the above picture again. Are there picture 


names there that have the short o sound? Do they 
make you think of other words that have the 


What's Happening? Like the open- 
ing activity in Units 3 and 4, this ac- 
tivity begins by having pupils respond 
to a picture. The picture is intended 
to encourage the use of words with 


short o sound? Write the words. 


the /o/ sound; pupils will then ex- 
amine those words in terms of sound 
and spelling. Remind pupils to look 
at the word group for words appropri- 
ate to the picture. 

After completing the first four parts 
of the activity, pupils should have 
generalized that the /o/ sound is 
usually spelled o. Part 5 tests their 
ability to recognize the /o/ sound in 
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a nonlist word. After they have named 
lock as the short o word, ask for other 
words in which the /o/ sound is 
spelled 0, (possible answers: mob, pot, 
and cop) 

Call pupils’ attention to the last 
activity. When you are sure they un- 
derstand what they are to do, have 
them work independently. (possible 
answers: cob, pot, fox, and pod) 


B 


Rhyme Words. After reading the 
instructions, show pupils that the first 
item has been done for them as an 
example. To help them find the cor- 
rect answers, ask pupils to say aloud 
the two words in each line. Remind 
them that all the correct answers can 


RHYME WORDS 


‘The words hop, top, and mop are rhyme 


words. On your paper, write a list word that 


rhymes with the two words in the line. 


1. hop top | IOP 
DEETOD EsCOD = 
3. mop. top 


4. lot not 
5. hot lot 
6. not hot 


What vowel sound do you hear in 


every word you wrote? Write the 


letter that spells the sound. 





Write these words: cob, rob, fog, and hog. 


Circle the letter that spells the vowel sound 


in each word. 


SSS aee 6 you your 





be found in the word group on the op- 
posite page. The question is intended to 
emphasize that the /0/ sound is spelled 
0. 


The next activity will give further 
reinforcement in the /o/ sound spelled 
o. When you are sure pupils under- 
stand what they are to do, have them 
work independently. 

Irregulars. The words you and 


yours @ 


your both contain unexpected spell- 
ings of their vowel sounds. Thus, pu- 
pils may misspell these words as “yoo” 
or “yu,” “yor” or “yore,” respectively. 

When introducing the three irreg- 
ulars, point out that your and yours 
are both derived from you. The spell- 
ings are similar because the meanings 
of the words are related. 

1. Write the words on the chalk- 


Answers: 
2. job 
3. hop 
4. hot 
5. not 
6. lot 
the short o sound 
oO 


board and have pupils pronounce 
them. Ask what letters are the same 
in all three words. Underline you in 
each word. 

2. Show pupils that the word your 
has some of the same letters as you, 
even though the words sound differ- 
ent. Have pupils use the three irregu- 
lars in a sentence. 

3. On the chalkboard, write a sen- 
tence for each irregular, leaving a 
blank for the irregular. Read each 
sentence aloud, including the missing 
word. Ask pupils to supply the miss- 
ing words. 


Supplementary Activity 


Auditory Discrimination. Have pu- 
pils number their papers from | to 10. 
Tell the class that you will say a word 
for each number. Whenever they hear 
a word that has the /o/ sound, they 
are to circle its number. 

Read each of the following words, 
pausing for pupil response. (Answers 
are in heavy type.) 


1. cab 6. top 
2. cob To Clune 
3. mop 8. cot 
4. map a. pit 
Dee tip 10. pot 
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C 


WRITE AND REVIEW 
This activity will: 


1. Reinforce the formation of capital 
and small o 

2. Compare the basic strokes in capi- 
tal and small o with the strokes in 
other letters 

3. Reinforce the spelling of the list 
word mop 


Tell pupils that the name of the 
fox in the illustration is Ollie. Ask 
pupils what Ollie is doing with the 
mop. 

Draw a 10 cm, dashed writing space 
on the chalkboard. Demonstrate the 
formation of capital O as you say its 
number and descriptive count. 


O-—1 around (to the left) 


Have pupils look at the letter for- 
mation in their books and visually 
trace the numbered step with their 
index fingers. Have pupils write the 
letter several times on their practice 
papers. Then choose a few pupils to 
practise the letter at the chalkboard. 

Follow the same procedure in re- 
viewing small o. Point out that, ex- 
cept for size, capital and small o are 
formed in exactly the same way. 
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WRITE AND REVIEW 


Practise each letter. 
<< 


Or Oo 


| How are the letters alike? 


| Copy the sentence. 





o—1 around (to the left) 


In the second exercise, be sure pu- 
pils see that capital and small o are 
formed with the circle stroke and that 
capital and small c are made with 
curved lines. 

Guide pupils in reading the sen- 
tence at the bottom of the page. Be- 
fore pupils copy the sentence, remind 
them to form each letter carefully and 
to make their work neat and clean. 
When pupils have finished, ask them 
to name the middle sound in mop. 
(short 0) 


(Sxe- 3 
What did 


Ollie do with 
the mop? 








D 


Unit Quiz 


After pupils have completed the 
handwriting practice, administer the 
Unit Quiz on page 7T. The quiz 
checks pupils’ mastery of this unit’s 
list words only. 

Fewer than nine correct answers in- 
dicates that the pupil should do the 
Look Again activity. Nine or more 
correct answers indicates that the pupil 
should go directly to the Look Ahead 
activity. 


LOOK AGAIN 


TREASURE HUNT 


Listen to what your teacher says. 





LOOK AHEAD 
MAKE A MONSTER 


Use a head, a body, and a tail to make as many 


real words as you can. Write thé words on your 
) y 


paper. 


Heads 


E 


LOOK AGAIN 


Treasure Hunt. For this activity, 
read some of the words. The pupils 
move to the treasure by selecting the 
spelling that matches each word you 
say. Each pair of words differs only in 
vowel sound. Therefore, in order to 
choose between pot and pet, pupils 
must discriminate the vowel sound 
correctly and then choose the appro- 
priate spelling. 


Bodies 


Tails 





Read the following directions to 
the class: “When I say a word, put 
your finger on the word. I may skip a 
word, so listen carefully. When you 
have reached the word next to the 


treasure, raise your hand.” 

Say each of the following words 
twice, pausing for pupil response. (To 
check whether or not pupils are choos- 
ing correctly, ask them to name the 
word number where they have their 
fingers.) 


top (4) 
net (6) 


pot (1) mop (8) 


tap (3) 


Possible Answers: 
pip, pig, dip, dig, bib, big, pup, pub, 
pug, dug, dub, bug 


To use the game a second time, read 
a different sequence of words. 


LOOK AHEAD 


Make a Monster. This activity, in- 
troduced in Unit 3, involves pupils in 
building words. Point out that each 
word they make must have a head, a 
body, and a tail, but that each head, 
body, and tail can be used more than 
once. When pupils have finished mak- 
ing monsters, have them compare 
their lists. 

Because the possible answers have 
the /i/ and /u/ sounds, the activity 
anticipates Units 6 and 7. 


Supplementary Activities 


Auditory Discrimination. Have pu- 
pils sort their answers to Make a 
Monster according to short vowel 
sound. 

Nonlist Words. To introduce pu- 
pils to nonlist words with the /o/ 
sound, write the following words on 
the chalkboard. Ask pupils to replace 
the short vowel in each word with the 
letter o. Have them pronounce the 
words they make and discuss the mean- 
ings. (Answers are in parentheses.) 


1. sub (sob) 5. cap (cop) 
2. pad (pod) 6. pup (pop) 
3. red (rod) 7. leg (log) 
4. sad (sod) 8. pet (pot) 
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Answers: 
1. Fish are swimming. 
A large pig is trying to dig a big 
hole. 
2. the short isound 
the letter i 
4. the letter i 
dig, big 
5. pin and spool of thread 
The name pin has the vowel 
sound heard in pig. 


Lae 


Emphasis —The /i/ sound spelled i. 


A 


What’s Happening? As usual, allow 
pupils to discuss the pictures freely. 
To elicit words similar to fish and pig, 
ask: “What are the fish doing?” (swim- 
ming) “What is the pig doing?” (dig- 
ging a hole) ‘““What size hole is he dig- 
ging?” (a big hole) Show pupils that 
big, pig, and dig are in the word 
group. 

After completing the next three 
parts of the activity, pupils will prob- 
ably see that the /i/ saund is usually 
spelled i. 

Part 5 will show you whether or not 
they can recognize the /i/ sound in a 
nonlist word. After pupils have iden- 
tified the word pin as the word with 
the /i/ sound, you may want to write 
pin on the chalkboard, emphasizing 
the spelling of the /i/ sound. 

Then ask pupils if they know any 
other words with the /i/ sound 
spelled i. Have them write all the 
words they can think of. 
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6 WHAT'S HAPPENING? 


if is if big pig 


a 


dig sip win pit 


1. Name the animals you see in the 
pictures and tell what’s happening. 


2. What vowel sound do you hear in 


each animal's name? 
The vowel sound you hear is 
called the short i sound. 


3. What letter spells the short i sound 


in pig? 


4. Name the letter that belongs in the 


unfinished words below. Write the 


words on your paper. 


mee LA willd == gvasb 


5. Name the pictures below. Which 


name has the vowel sound you hear 


in pig? 






Supplementary Activity 


List Words. To introduce the re- 
maining list words, pronounce them 
and have pupils pronounce them 
after you. 

Pupils might like to compose oral 
sentences about the pictures of the 
fish and pig; ask them to use as many 
of the list words as they can in their 
sentences. 










him his 


sit 


g hole. 


Write all the words you can think of 


that have the same vowel sound as pig. 


B 


Play Ball. For this activity, divide 
the class into groups of three players 
each. Before reading the activity in- 
structions, tell pupils to number their 
papers from | to 6. 

When everyone is ready, read the 
instructions; explain that whenever 
player | says any colour on the page, 
player 2 must quickly find that colour 


PLAY BALL 





Ask two children to play ball with you. 
Player 1: Nameacolour. 

Player 2: Say the word. 

Player 3: Spell the word. 


Everyone: Write the words. 





What vowel sound do you hear in every word? 


Write the letter that spells the sound. 


Write these words: sip, win, pit, and sit. 


Circle the letter that spells the vowel sound in 








each word. 


old own only 





and read the word printed on the 
ball. Player 1 must name each colour 
at least once. Player 3 can spell the 
word while looking at it or without 
looking at it. 

You may want to have pupils 
change roles to play the game again. 
Be certain that all pupils write the 
words. 

The question emphasizes that the 
/i/ sound is spelled i. 


The next activity will provide fur- 
ther reinforcement in the /i/ sound 
spelled i. When you are sure pupils 
understand what they are to do, have 
them work independently. 

Irregulars. Each of these words con- 
tains a potentially confusing spelling 
pattern. When looked at with bowl 
and coal, old might seem to be an 
aberration. The letters ow in own 
and the letters on in only each spell 


Answers: 
the short i sound 
i 


different sounds when they stand 
alone as words. For these reasons, mis- 
spellings of these words are common. 

1. Write the words on the chalk- 
board and have pupils pronounce 
them. Underline the letters o in old, 
ow in own, and o in only. Call pupils’ 
attention to these spellings of the 
vowel sounds. 

2. To help pupils master old, intro- 
duce similar words, such as cold, fold, 
hold, sold, and told. 

3. Write the words on the chalk- 
board in scrambled form. Have pupils 
unscramble and write the words. 

4. Challenge pupils to use all three 
words in one oral sentence. 


Supplementary Activity 


Auditory Discrimination. For pu- 
pils who find it especially difficult to 
discriminate between the /i/ sound 
and the /e/ sound, the following ac- 
tivity will be helpful. Make two col- 
umns on the chalkboard: one headed 
“short e” and the other headed “short 
i.” Read each of the following words 
to the class and ask pupils to tell you 
in which column each word belongs. 
Write the words in the appropriate 
columns. 


if xvid (eeetim 
oeered 8. pet 
oe ten OFF pit 
4. bet 10. pen 
obit Ll< Sit 
6. pin 2 maset 
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C 


WRITE AND REVIEW 


This activity will: 


1. Reinforce the formation of capital 
and small i 

2. Compare the basic strokes in capi- 
tal and small i with the strokes in 
other letters 

3. Reinforce the spelling of the list 
word pig 


Initiate a discussion about the pig 
in the illustration. Ask pupils where 
they think the pig is going. Ask pupils 
if they think the pig is a wiggly pig. 

Drawa 10cm, dashed writing 
space on the chalkboard. Demon- 
strate the formation of capital I as 
you say its number and descriptive 
count. 


I—1,2,3 down, across, across 


Have pupils look at the letter for- 
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WRITE AND REVIEW 


Practise each letter. 
| ' 


e e2 © 
Keg all EP 


How are the letters alike? 





ee a a 


Copy the sentence. 


pig? 





mation in their books and visually 
trace the numbered steps with their 
index fingers. Have pupils write the 
letter several times on practice paper. 
Then have a few pupils practise the 
letter at the chalkboard. 

Follow the same procedure in re- 
viewing small i. 


i—1,2. down, dot 


In the second exercise, guide pupils 
in seeing that capital letters I, L, and 
T are made with straight lines drawn 
down and across and that small i, I, 
and t contain a straight line down. 

Guide pupils in reading the sen- 
tence at the bottom of the page. Ask 
pupils to name the middle sound in 
pig. (short i) Remind pupils that they 
should neatly copy the sentence and 
be sure to place a question mark at 
the end because the sentence asks a 
question. 





- 5 
* 
: 
: 
. 
ate 





Is he a wiggly 





D 


Unit Quiz 


The quiz for Unit 6 is on page 7T. 
The quiz checks pupils’ mastery of 
this unit’s list words only. 

Fewer than nine correct answers in- 
dicates that the pupil should do the 
Look Again activity. Nine or more 
correct answers indicates that the pupil 
should go directly to the Look Ahead 
activity. 


FIND THE WORD 


LOOK AGAIN 


eee 





Write the word that is not the TR PERS 


same as the other words in the 


line. 








What vowel sound is in every word you 


wrote? What letter is in every word you 


LOOK AHEAD 


NEW WORDS FROM OLD 


Use diffent vowel sounds to make new words 


from the list words below. 


1. him 


2. dig 


3. big 


Write the new words on your paper. 





E 


LOOK AGAIN 


Find the Word. To check whether 
or not pupils understand the instruc- 
tions, ask them to say each word in 
the first line of the activity. Show them 
that the word big has a different vowel 
sound and a different spelling than 
the other three words have. 

To help pupils complete the activ- 
ity, ask them to say each line of words 
before they look for the one different 
word. Note that the fourth line pre- 
sents the /i/ and the /e/ sounds, 
which are difficult for some pupils to 
tell apart. 

The final questions call attention 
to how the vowel sound is spelled in 
the answers. 


LOOK AHEAD 


New Words from Old. The purpose 
of this activity is to provide more ex- 
perience with short vowel sounds and 
spellings. To check whether or not 
pupils understand the instructions, 
work with them to make one new 
word from the first item. 

After pupils have completed the 
activity, give them time to compare 
their lists of new words and to check 
their spelling. 


Supplementary Activities 


Short Vowel Sounds. Pupils might 
like to make more new words by 
changing the vowel sounds in the fol- 
lowing words. Write the short i words 
on the chalkboard and let the class 
work in pairs to find the new words 
that are shown in parentheses. 


Answers: 
2. him 
3. 38 
4. pig 


the short isound 
i 


Possible Answers: 
1. ham, hem, hum 
2. dog, dug 
3. bag, beg, bog, bug 


hit (hat, hot, hut) 
bit (bat, bet, but) 
fin (fan, fun) 

pin (pan, pen, pun) 
pit (pat, pet, pot) 
rib (rob, rub) 

sit (sat, set) 

tin (tan, ten) 


oe eee eh 


Nonlist Words. This activity intro- 
duces nonlist words with the /i/ sound 
to pupils. Write the following words 
on the chalkboard and challenge pu- 
pils to sort them into seven pairs of 
rhyme words: 


l. bib 8. lid 
veekid 9. fib 
oe hig 10. sin 
4. him ll. zip 
5. tin 12. hit 
6. dip 13. dim 
eeetit 14. wig 


a 


Answer: 
1. A large bug is sunbathing on the 
beach. 
2. the short u sound 
the letter u 
4. the letter u 
fun, sun 
5. cup and saucer 
The name cup has the vowel 
sound heard in bug. 


oe 


Emphasis—The /u/ sound spelled u. 


A 


What’s Happening? As in Units 3 
through 6, the picture is designed to 
invelve the pupils in saying words 
with the /u/ sound. To elicit the 
words bug, sun, and rug from the 
class, ask: “What list word names the 
creature in the picture? What is shin- 
ing down on him? What is he lying 
on?” To elicit other /u/ words, ask: 
“What kind of glasses does he have 
on?” (sunglasses) “What is he lying 
under?” (an umbrella) 

By completing the next three parts 
of the activity, pupils will probably 
realize that the /u/ sound is usually 
spelled u. Part 5 will tell you whether 
or not they can recognize the /u/ 
sound. When pupils recognize cup as 
the answer, show them that cup is a 
list word. See page 5T for Spanish- 
speaking pupils. 

Call pupils’ attention to the last ac- 
tivity. Give each pupil a piece of 
drawing paper and have pupils work 
independently. 
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Supplementary Activity 


7 WHAT'S HAPPENING? . 


up us up cup bug cut sun 

























pup rug tug nut 

1. Name the things you see in the 
picture and tell what’s happening. 

2. What vowel sound do you hear in 
bug and sun? 
The vowel sound you hear is 
called the short u sound. 

3. What letter spells the short u 
sound in bug? 

4. Name the letter that belongs in the 
unfinished words below. Write the 


words on your paper. 
The b hi g is having f__n 
ha NS Say 


5. Name the pictures below. Which 
name has the vowel sound you hear 


in bug? 


Draw your own picture showing as 
cere 2 many list words as you can. Write the 


list words under your picture. 





the first item has been done for them 


as an example. When they have writ- 


List Words. To introduce the re- 
maining list words, pronounce them. 
Encourage pupils to use the words in 
oral sentences. 


B 


Switcheroo. After reading the di- 
rections, point out to the class that 


ten all the answers, ask them what 
single letter they switched to make 
each list word. The question empha- 
sizes that the /u/ sound is spelled u. 

The next activity will provide fur- 
ther reinforcement in the /u/ sound 
spelled u. When you are sure pupils 
understand what they are to do, have 
them work independently. 


SWITCHEROO 





On your paper, write a list word by switching 


one letter from the first box to the blank in 


the second box. 


: iE 


{ow | [eo fof mw | [eae fs] om | [-—»| 


What vowel sound do you hear in every word 


you wrote? Write the letter that spells the 


sound. 


Write these words: pup, rug, tug. and nut. 


Circle the letter that spells the vowel sound 


in each word. 


) do to 





Irregulars. In each of these irregu- 
lars, the /i/ sound is spelled o. The 
words to and two might be confused 
with their homonym too. Note that in 
some localities, both dew and due are 
pronounced as homonyms of do. 


1. List the words on the chalkboard, 
pronounce them, and have pupils 
pronounce them. Ask pupils what 
vowel sound they hear in every word 
and underline the letter or letters 


that stand for that sound in each 
word. Explain to the class how the 
vowel sound is spelled in each irregu- 
lar. 


2. Write the following items on the 
chalkboard, leaving blanks for the let- 
ters in parentheses: 


Answers: 
2. US 
3. cup 
4. cut 
5. sun 


the short u sound 
u 


Pronounce each irregular, use it in 
context, and ask pupils to supply the 
missing letters that will complete each 
irregular. 


3. To help pupils learn to use to 
and two properly, have them print 
each word on a different card. Pro- 
nounce each word, write a context 
sentence on the chalkboard, and un- 
derline the homonym. Then read 
other context sentences to the class 
and tell them to hold up the proper 
card for each homonym. 


Supplementary Activity 


Nonlist Words. To introduce non- 
list words with the /u/ sound, write 
the following words on the chalk- 
board. Ask pupils to change the vowel 
sound in each word to make a word 
with the /u/ sound. Call their atten- 
tion to the vowel spelling in the words 
they make. 


1. bad (bud) 8. mad (mud) 
2. bat (but) 9. rat (rut) 

3. cab (cub) 10. tab (tub) 
4. dog (dug) 11. rob (rub) 
5. him (hum) 12. sob (sub) 
6. hit (hut) 13. ran (run) 
7. hog (hug) 14. jog (jug) 
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C 


WRITE AND REVIEW 


This activity will: 


1. Reinforce the formation of capital 
and small u 

2. Compare the basic strokes in capi- 
tal and small u with the strokes in 
other letters 

3. Reinforce the spelling of the list 
words cup, up, and bug 


Ask pupils what list words they see 
pictured in the illustration. Pupils 
should at least mention the list word 
bug. Ask pupils to name the vowel 
sound that is heard in bug. (short u) 

Draw a 10cm, dashed writing 
space on the chalkboard. Demon- 
strate the formation of capital U as 
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Practise each letter. 


U 


U tb Ui 


How are the letters alike? 


U u 


Copy the sentence. 


U 


the bug. 





you say its number and descriptive 
count. 


U-1,2 


down and curve around, 


down 


Have pupils look at the letter for- 
mation in their books and visually 
trace the numbered steps with their 
index fingers. Have pupils write the 
letter several times on their practice 
papers. Then choose pupils to practise 
the letter at the chalkboard. Tell pu- 
pils that capital U is a demon, or 
difficult, letter. Remind them to al- 
ways form the letter correctly. 


Follow the same procedure for 
small u. 
u—1,2 down and curve around, 
down 
In the second exercise, pupils 


should recognize that capital and 
small u are formed in the same way 


WRITE AND REVIEW 


Luu 


Up in the 


cup went 


U 


and that small u and i both have the 
same straight line stroke. 

Guide pupils in reading the sen- 
tence at the bottom of the page. Be- 
fore pupils copy the sentence, ask 
them what handwriting skills they 
should remember to use. 


D 


Unit Quiz 


The quiz for Unit 7 is on page 7T. 
The quiz checks pupils’ mastery of 
this unit’s list words only. 

Fewer than nine correct answers in- 
dicates that the pupil should do the 
Look Again activity. Nine or more 
correct answers indicates that the pupil 
should go directly to the Look Ahead 
activity. 


LOOK AGAIN 


MATCHO 


Look at the first word in each line. Cover the 


word, On your paper, write the words that are 


spelled just like the first word. 





LOOK AHEAD 


DRAW A STORY 


Draw pictures for a story about a bug 


that lives in a mud hut. 





E 


LOOK AGAIN 


Matcho. This activity checks visual 
discrimination. Before reading the in- 
structions, provide any left-handed 
pupils with pieces of paper to cover 
the words. Point out to the class that 
the identically spelled words in the 
first line are circled. 


LOOK AHEAD 


Draw a Story. Note that the in- 
structions include one short wu list 
word (bug) and two short u nonlist 
words (mud, hut). After pupils have 
drawn their stories, have them write 
brief captions for their pictures. Ask 
them to use the words bug, mud, and 


hut in their captions. When everyone 
has finished, allow pupils to show 
each other their pictures and cap- 
tions. 


Supplementary Activity 


Word Loop. To summarize the 
study of the short vowel sounds, chal- 
lenge pupils to construct a word loop 
in which each word differs from the 
next only in the short vowel sound. 

Draw the following example on the 


chalkboard: 


Answers: 
2 Siubomeaben 
3. bug, bug 
4. cup, cup, cup 
5. sun, sun 


Explain to pupils that all the words 
in the example have the same con- 
sonant sounds and are different only 
in their short vowel sounds. Tell them 
that they may use any words they like 
in their word loops. Each word loop 
should contain no fewer than three 
words. 

For this activity, you may want to 
have pupils work in pairs or small 
groups. When everyone has finished, 
draw their word loops on the chalk- 
board. 

Some possible word loops are: 
bag, beg, big, bog, bug 

bat, bet, bit, but 

dig, dog, dug 

ham, hem, him, hum 

fan, fin, tun 

hat, hit, hot, hut 

pat, pet, pit, pot 

tan, ten, tin 


ae er Se 
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Answers: 
cat 

hen 
top 
pig 


sun 


aie yd Ne 


or 


Emphasis—Review of Units 2 


through 7. 


A 


This is.the first of four Review Units 
in the book. The review activities 
check pupils’ understanding of the 
sound-spelling patterns presented in 
the preceding block of units. 

Because this Review Unit does not 
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8 REVIEW 


Name the letters that are vowels. 


defghijk 1 


my lo 


TOR Cael es EU VS eS VareeZ: 


NAME THE PICTURES 


1. On your paper. write the 
picture name that has the 


short a sound. 


2. Write the picture name that 


has the short e sound. 


8. Write the picture name that 


has the short o sound. 


4. Write the picture name that 


has the short i sound. 


5. Write the picture name that 


has the short u sound. 


include a Unit Quiz, activities can be 
completed in four periods. 

Before beginning the review activi- 
ties, have pupils name the letters that 
stand for vowel sounds. 

Name the Pictures. For each item 
in this activity, pupils: (1) say mono- 
syllabic words with short vowel 
sounds, (2) identify the picture that 
has the short vowel sound referred to 













































in the directions, and (3) write that 
name. For the first item, discuss the 
two pictures until pupils say the words 
cat and pen. Ask: “Which picture 
name has the /a/ sound?” (If neces- 
sary, explain that the short a sound 
is the vowel sound heard in the word 
man.) “How is this sound spelled? 
Write the picture name that has the 
short a sound.” 


PICTURE PAIRS 


Name each pair of pictures. Write the letter 


that stands for the short vowel sound in each 


pair of picture names. 





na 








Can you write the names of any of the 


pictures on this page? On your paper, 


see if you can name five pictures. 





Repeat this procedure for the re- 
maining four items. 

Below are the two picture names 
for each set: 


1. cat, pen 
2. hen, rat 
3. bug, top 
4. pig, sun 
eas ULletOox: 


B 


Picture Pairs. Whereas the opening 
activity focused on discriminating the 
short vowel sounds, this activity fo- 
cuses on spelling the short vowel 
sounds. Again, pictures are used to 
involve pupils in saying words. 


Answers: 
i 
2. e 
an 1: 
4, i 
5. u 


Lead pupils to say the following 
picture names: 


1. bag, map 
2. jet, net 

3. box, cot 
4. chick, fish 
5. bus, sun 


After they have identified the pic- 
tures, have them write the vowel let- 
ters and try writing some of the 
names. 
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Amswers: 


i 
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the short u sound 
tub, dug 

the short o sound 
cot, pop 

the short i sound 
tin, bit 

the short a sound 
gas, can 

the short e sound 


pet, yet 

















PUZZLE SOUNDS 


gas pet cot yet tub can dug pop un bit 









1. I am in cut, fun, and up. What 







IIT, 
BANS) 
Se 


sound am J? Which words on the 





list have the same soundy Write 


the words on vour paper. 


2. I am in top, not, and mop. What 
sound am I? Write the words from 


the list that have the same sound. 


3. I am in him, big, and is. What 
sound am I? Write the words from 


the list that have the same sound. 





4. | am in at, bad, and cat. What 


sound am I? Write the words from 


the list that have the same sound. 





5. I am in ten, red, and men. What 


sound am I? Write the words from 






the list that have the same sound. 


Puzzle Sounds. For each item in 


this activity, pupils are required to: 
(1) identify a short vowel sound, (2) 
select from the group of nonlist words 
those words that have the same sound, 
and (3) write those nonlist words. 

For each item, read the directions 
and pause for pupil response. Before 
beginning, you may want to pro- 
nounce all the words in the group for 
the class. 


VOWEL HOUSES 


Make a column for each vowel house. Listen 


to the words your teacher says. Write each 


word in the column where it belongs. 


CSULVEUITL Tie 


D 


Vowel Houses. This activity rein- 
forces pupils’ ability to hear and 
spell the short vowel sounds. Ask 
pupils to divide their papers into five 
columns, headed a, e, i, 0, and u. 

Pronounce each of the following 
words, pausing for pupil response: 





1. am 9. fed 

tt 10. rob 
a2 red ll. hug 
4. hop Lae et 
5. wus We, lati 

6. mad 14. has 
7. kid 15. tot 

SaCUL 


When checking pupils’ spelling of 
these words, focus on their spelling of 
the vowel sounds. 


Answers: 


a: 


e 

i 
o 
u 


am, mad, has 


: red, fed, net 
: it, kid, hit 

: hop, rob, tot 
: us, Cut, hug 
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Answers: 
dr, pl, dr, st 


Emphasis—Preview of blends. 


A 


This Preview Unit, which focuses 
on consonant blends, readies pupils 
for Units 10 through 15. 

Beginning Sounds. Begin by dis- 
cussing the picture. Have pupils pro- 
vide a story for the picture. 

Help pupils read the poem along 
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O PREVIEW 
BEGINNING SOUNDS 


Read the verse together. 


Billy beat on the drum, 
Jack sat and ate his plum. 


Sally let the ice cream drop, 


Mary told the dog to stop. 


Say the words in heavy type. In 


each word, listen for the sounds 


that come before the vowel sound. 


with you. Point out that the heavy- 
typed words begin with two conso- 
nants that are sounded together, in- 
stead of a single sound. You may tell 
them that other words that begin in 
the same way include drive, play, and 
stem. Provide contrasting examples 
for students who have difficulty: 










For each word, write the letters 


that spell these beginning sounds. 





drum, dumb; drop, dot; stop, top. 
When the class is comfortable with 
the idea of two consonants sounded 
together, tell them to listen closely 
while you read the words in heavy 
type. For each word, they should write 
the letters that spell the beginning 
sounds. 










|. Crum) red 


FIND THE BLEND 


Say cach picture name. Listen for the 
beginning sounds. 
For each line, find and write the word with the 


same beginning sounds as the picture name. 


miss 


There is a consonant blend in some words. 


In drop, the letters dr spell a blend. In plum, 


the letters pl spell a blend. 





B 


Find the Blend. This activity asks 
pupils to distinguish between single 
sounds and two consonants sounded 
together. Once pupils have completed 
the discrimination exercise, go over 
the explanation and introduce the 


term blend. See if pupils can write 
down the blends in the above exercise. 


Supplementary Activities 


Short Vowel Review. Ask the class 
to identify the short vowels in Find 
the Blend. 


Answers: 
dress, crown, plow 
2. crib 
3. plum 


Beginning Blends. Using the fol- 
lowing list, ask pupils to indicate 
whether the first or the second word 
begins with a blend. (Blends are in 


heavy type.) 


first word second word 
1. drag rag 

2.. rib i crib 

>. drip dip 

4. plug lug 

5. rip drip 
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C 


WRITE AND REVIEW 
This activity will: 


1. Reinforce the formation of capital 
and small 1 

2. Compare the basic strokes in capi- 
tal and small 1 with the strokes in 
other letters 

3. Introduce blends 


Ask pupils what they see happen- 
ing in the illustration. They may 
enjoy talking about musical instru- 
ments that they can play. 

On the chalkboard, demonstrate 
the formation of capital L as you say 
its number and descriptive count. 


L-1,2 down, out 


Then have pupils look at the letter 
formation in their books and visually 
trace the numbered steps with their 
index fingers. Have pupils write the 
letter several times on their practice 
papers. Then choose pupils to practise 
the letter at the chalkboard. 

Follow the same _ procedure for 
small 1. 


1 down 
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WRITE AND REVIEW 


Practise each letter. 


= 


2 





ia 


How are the letters alike ? 


ee 


Copy the sentence. 


drum. 





Have pupils compare the letters in 
the second exercise. Be sure they see 
that capital letters L, E, and F are 
made with straight lines, as are small 
letters I, t, and 1. 

Guide pupils in reading the sen- 
tence at the bottom of the page and 
then have them copy it. Remind them 
to make their letters like the models 


jaa 


ti 
Louie beat the - 


and to have all their letters touch the 
base line. 

When they have finished, ask pu- 
pils to name the blend that comes 
before the vowel in drum. (the dr 
blend) Ask pupils to say the letters 
that spell the blend. (d and r) Ask 
pupils if they can think of any other 
words that begin with the dr blend. 








a 


FINISH THE WORD 


Use beginning blends to finish the words in 


the sentences below. On your paper, write 


the blends. 
dr pl 


ag the log near the fire! 


Finish the Word. Begin by asking 
the class to tell what is happening in 
the pictures. Ask questions like, 
“What is the boy doing? Where is the 
baby sleeping?” Then have the class 
complete the exercise by writing the 
correct blends. 


E 


The evaluation exercises are de- 
signed to assess pupils’ understanding 
of the blend concept. 

Identifying Blends. Say the follow- 
ing pairs of words and ask the class 
to identify both the words that have 
blends and the blends themselves. 









Answers: 


Write the correct answers on the 
chalkboard and underline the blends. 


1. crop, cop 6. drip, dip 

2. pay, play 7. place, pace 
3. drop, dog 8. cash, crash 
4. pan, plan 9. dug, drug 
5: ‘cane, crane 10. drill, dill 


Other Uses of This Unit 


Should some pupils have difficulty 
identifying blends, you may wish to 
use this unit for added work on 
blends. 
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Answers: 
lex, cl; pl 
2. A blend goes at the beginning of 
each word. 
3. crab, clam, plum 
4. er, el, pl 


Emphasis—The beginning blends cr, 
cl, and pl. 


A 


This unit is the first of six units 
focusing on consonant blends: two- 
letter graphemes that stand for two 
consonant sounds that are blended to- 
gether in speech. Consonant digraphs, 
which are referred to as clusters in 
the student edition, are introduced in 
Units 19 through 22. 

Each unit on blends presents nine 
list words. 

The Blender. This activity intro- 
duces pupils to the process of com- 
bining blends with other letters to 
make words. The picture is designed 
to visualize the process. 

First tell the class that blends are 
two consonant sounds that are run 
together when spoken. Then _pro- 
nounce the list words slowly so that 
they can hear how blends are formed. 

Provide the class with writing 
paper. After pupils have done part 
1, point out that the blends are under- 
lined in the key words. Ask: “How do 
you pronounce each blend in the key 
words?” 

To help pupils answer part 2, dis- 
cuss with them what it means to 
blend two things together. Refer to 
the familiar process of blending flour 
and water to make paste. Ask: ‘““What 
things does the blender blend?” Make 
sure that everyone pronounces the 
words made by the blender. 

Part 4 reinforces the idea that a 
blend is made of two letters. 
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10 


crib crab 


crab crop 
clap clam club clap 
plan plug plum plan 


1. Name the blends 
that are going 
into the blender. 


9. Are these blends at the beginning 


or the end of each word? 


3. On your paper, write the list words 


that come out of the blender. 


4. Use the letters in the basket to 
make the blends that go into the 


blender. Write the blends on your 
paper. 
Write all the words you can think of 


that begin with the cr, cl, and pl 
blends. 


Call pupils’ attention to the last 
activity. When you are sure they un- 
derstand what they are to do, have 
them work independently. 


Supplementary Activity 


List Words. Have the class repeat 
after you the list words not used in 
the above activity. Then ask them to 
identify the beginning blend in each 
word. 


B 


The Hidden Blends. This activity 
strengthens visual discrimination and 






THE BLENDER 


crash cramp 


clip cliff 








reinforces pupils’ ability to form 
words by joining blends to other let- 
ters. After reading the instructions, 
make sure that everyone understands 
how the first item was completed. 


‘After pupils find cr, cl, and pl hidden 


in the design, help them form the 
correct list words. Let them try out 
the blends, one at a time, in the 
blanks, until they discover which 
blend fits each blank. 

The picture activity tests pupils’ 
ability to hear a blend in a word. 

Call pupils’ attention to the next 
activity. When you are sure they un- 
derstand what they are to do, have 
them work independently. 


THE HIDDEN BLENDS 


Find the blends hidden on this page. Use them 


to complete the list words below. Write the 


words on yYOUr paper, 





2a Ub 4, 





— "oD 
Name the pictures below. 
Which name has a blend? 





Write these words: crash, cramp, clip, cliff, 
plot. and plus. Circle the letters that spell the 


beginning blend in each word. 


® are car 





Irregulars. These three words illus- 
trate the influence of r on the vowel 
sound; they follow the usual pattern 
of spelling the /ar/ sound ar. Because 
pupils are used to seeing a spell the 
/a/ sound, they might be confused 
by the vowel sound and spelling in 
these words. 

Knowing the word are, pupils might 
logically misspell car as “‘care.”” And 
knowing the word car, pupils might 
logically misspell are as “ar.’’ In the 
words are and large, the final e does 
not change the vowel sound. 

1. Write the irregulars on the 
chalkboard, pronounce them, and 
have pupils repeat them after you. 


large & 


Ask pupils to pronounce the vowel 
sound they hear in each word and to 
identify which letters are the same in 
every word. 

2. To help pupils master the spell- 
ings of car and large, you might want 
to introduce similarly spelled words, 
such as far, bar, cart, and star; barge 
and charge. Pupils might suggest some 
other examples of spelling the r-in- 
fluenced /4/ sound with the letters ar. 
(possible examples: jar, scar, tar, arm, 
farm) 

3. Write the letters ar on the chalk- 
board. Ask pupils what letters must 
be added to spell are, then car, then 
large. 


Answers: 
cr, cl, pl 
2. club 
3. plug 
4. crop 
5. plan 
6. crib 

Answers: 


crab and cab 
The name crab has a blend. 


Supplementary Activity 


Word Meaning.To check compre- 
hension of list words, write the fol- 
lowing sentences on the chalkboard 
and ask pupils to complete each sen- 
tence with the appropriate list word: 


1. The farmer grew a (crop) of po- 
tatoes. 

2. The baby sleeps in a (crib), not a 
bed. 

3. The children (plan) to go to the 
zoo. dah 

4. People will (clap) if they like our 
singing. 

5. If you (plug) the sink, the water 
won't drain out. 

6. The (crab) is a sea animal that 
walks sideways. 

7. A (plum) is a small, purple fruit. 

8. The hunter killed the bear with a 
(club). 

9. A (clam) is a sea animal that lives 
in the sand. 

10. I heard a (crash) in the kitchen. 

1]. He had a (cramp) in his leg. 

12. Do you have a paper (clip)? 

13. The eagle lived on a (cliff). 

14. This story has a funny (plot). 

15. One (plus) one equals two. 

16. We flew on a (plane). 

17. The room had (crazy) decora- 
tions. 

18. Is there enough (cloth) to make a 
shirt? 
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C 


WRITE AND REVIEW 
This activity will: 


1. Reinforce the formation of capital 

and small c 

Compare the basic strokes in capi- 

tal and small c with the strokes in 

other letters 

3. Reinforce the spelling of the list 
words clap and clam 


no 


Ask pupils what they see happen- 
ing in the illustration in the middle 
of the page. Ask pupils to name list 
words that they see illustrated in the 
picture. (clap and clam) Ask pupils 
to name the letter that begins each of 
those words. (c) 

At the chalkboard, demonstrate the 
formation of capital C as you say its 
number and descriptive count. 


C-1 around (to the left) 


Then have pupils look at the letter 
formation in their books and visually 
trace the numbered step with their 
index fingers. Have pupils write the 
letter several times on practice paper. 
Then have a few pupils practise the 
letter at the chalkboard. 

Follow the same procedure for 
small c. 
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WRITE AND REVIEW 


Practise each letter. 


CG75CHe 


How are the letters alike? 





Copy the sentence. 


Clap 


clam. 








c-l1 around (to the left) 


In the second exercise, pupils should 
see that the capital and small c are 
made with curved lines and that capi- 
tal and small o are made with a 
complete circle stroke. 

Have pupils read and copy the sen- 
tence at the bottom of the page and 
then have them underline the list 
words in the sentence. (clap and 
clam) Ask pupils to name the blend 
in each word. (cl) 


for the 


Care 








D 


Unit Quiz 


The quiz for this unit is on page 
rae 

Fewer than eleven correct answers 
indicates that the pupil should do the 
Look Again activity. Eleven or more 
correct answers indicates that the 
pupil should do the Look Ahead ac- 
tivity. 











LOOK AGAIN 


TREASURE HUNT 


Listen to what your teacher Says. 


LOOK AHEAD 


DRAW A STORY 


Draw a story about a crab and a 


clam who plan to start a club. 


Write a story to go with your 


pictures. 


E 


LOOK AGAIN 


Treasure Hunt. This activity tests 
whether or not pupils can hear begin- 
ning blends in words. To reach the 
treasure, pupils must correctly match 
each word you say to its picture. 

Read these directions aloud: “When 
I say a word, put your finger on the 
picture of the word. I may skip a 


word, so listen carefully. Raise your 
hand when you have moved to the 
treasure.”’ 


Say crab first; then skip to clap. To 
check whether or not the pupils are 
with you, ask them to name the num- 
ber of the word where they have their 
fingers. Then say cub, club, and crib. 


LOOK AHEAD 


Draw a Story. For this activity, 
pupils draw a simple picture and de- 





scribe the picture with a simple cap- 
tion. Note that the instructions use 
four list words: crab, clam, plan, and 
club. 

When everyone has finished, allow 
pupils to exchange their work. 


Supplementary Activity 


Auditory Discrimination. Have pu- 
pils number their papers from 1 to 10. 
Then read the following directions: 
“For each number, I will say a word. 
If a word has a blend, circle the num- 
ber of that word.” 

Say each of the following words, 
pausing for pupils to respond. (Blends 
are in heavy type.) 


1.. crib 6. clap 
2. rib 7. plug 
3. pot 8. lug 
4. plot 9. log 
3. lap 10. clog 


After reading all the words, check 
pupils’ responses and write the blend 
words on the chalkboard. Ask pupils 
to identify the blend in each word. 


Answers: 
1. dr, gr, br 
2. A blend goes at the beginning 
of each word. 
3. drum, grin, brag 
4. dr, gr, br 


Emphasis—The beginning blends dr, 
gr, and br. 


A 


The Blender. This activity, intro- 
duced in Unit 10, involves pupils in 
combining blends with other letters 
to make words. Like the blends pre- 
sented in Unit 10, these blends ap- 
pear at the beginning of words. 

After leading pupils through the ac- 
tivity, ask them to pronounce each 
blend. 

Call pupils’ attention to the last ac- 
tivity. When you are sure they under- 
stand what they are to do, have them 
work independently. 
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ll 


drum drop drag drip 
grab grin grip grab 
brag brim brag brat 


1. Name the blends 
that are going 


into the blender. 


2. Are these blends at the beginning 


or the end of each word? 


3. On your paper, write the list words 


that come out of the blender. 


4. Use the letters in the basket to 
make the blends that go into the 


blender. Write the blends on your 


paper. 


Write all the words you can think of 
that begin with the dr, gr, and br 
blends. 


Supplementary Activities 


List Words. To introduce the re- 
maining list words, pronounce them 
and ask pupils to repeat them after 
you. Ask pupils to identify the be- 
ginning blend in each word. 

Word Meaning. To check word 
comprehension, ask a few pupils to 
act out some list words through ges- 
tures, actions, and facial expressions. 
Have the remaining pupils try to 
guess which list word each actor is 
trying to convey. 

You will probably want to help the 
actors with a few of the words. 


THE BLENDER 


drum drug drill drift 


grim 


grill grunt 





brisk 


brass 


um 


ae 








B 


Play Ball. This game, which first 
appeared in Unit 6, requires that pu- 
pils divide into groups of three 
players each. Tell pupils to number 
their papers from | to 6. 

After reading the directions, re- 
mind pupils that player 2 must quickly 
find the colour player | names and 
then read the word printed on the 
ball. Player 3 then spells the word. 

You may want to have pupils change 
roles to play the game again. Be sure 
that all pupils write both the words 
and the blends on their paper. 


Answers: 





PLAY BALL ee 
Ask two children to play ball with you. 
Player 1: Nameacolour. 
Player 2: Say the word. 
Player 3: Spell the word. 
Everyone: Write the words. 
a. S(ay)s 
b. s(ai)d 
c. b(ee)n 


What blend do you hear in each word you 


wrote? Write the letters that spell each blend. 
Write these words: drug, drill, drift, grim, 
grill, grunt, brat, brass, and brisk. Circle the 


letters that spell the beginning blend in each 


word. 


says said been 





Call pupils’ attention to the next 
activity. When you are sure they un- 
derstand what they are to do, have 
them work independently. 

Irregulars. These three common 
words do not follow usual spelling 
patterns. The vowel sound in says is 
different from the vowel sound in 
say, but the vowel spellings of the 
words are the same. In says and said, 
the /e/ sound is spelled ay and ai, 
respectively. Pupils might logically 
misspell said as “sed.’’ In been, the 
vowel sound is spelled ee. Because 
this sound is often spelled i or e, pu- 
pils might write “bin” or “ben” for 


been. Note that bin is a real word and 
that Ben is a proper name. 

1. List the words on the chalkboard 
and have pupils pronounce them. Un- 
derline the following letters in the 
words: ay in says, ai in said, and ee in 
been. 

2. Write says on the board, cover 
the final s, and ask pupils to pro- 
nounce the remaining word. Explain 
that when s is added to say, the vowel 
sound changes but the vowel spelling 
remains the same. 

3. Write the following on the chalk- 
board, leaving blanks for the letters 
in parentheses: 


Pronounce each irregular, use it in 
context, and ask pupils to supply the 
missing letters. 


Supplementary Activity 


Word Pairs. To help pupils under- 
stand that a blend stands for two 
sounds, have them examine the word 
pairs below. Each pair consists of two 
blend words that differ from each 
other by only one sound and one let- 
ter. 

Write the following word pairs on 
the chalkboard and pronounce them: 


1. crab/grab 4. brag/drag 
2. crop/drop 5. drip/grip 
3. brim/grim 6. plum/glum 


For each word pair, use the following 
procedure: (1) ask pupils to  pro- 
nounce both words and to identify the 
blend in each word, (2) underline the 
blend in each word, and (3) ask pu- 
pils how the words are different in 
sound and in letters. 
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C 


WRITE AND REVIEW 
This activity will: 


1. Reinforce the formation of capital 
and small r 

2. Compare the basic strokes in capi- 
tal and small r with the strokes 
in other letters 

3. Reinforce the spelling of list words 
grin and brim 


Tell pupils that the name of the 
little boy in the picture is Ron. Ask 
pupils if they can guess why he is 
grinning. 

Write the word grin on the chalk- 
board. Ask pupils to name the blend 
in grin. (gr) Have pupils spell the 
blend. Write the word brim on the 
chalkboard. Have pupils name and 
spell the blend in brim. (br) Have 
pupils look at their word lists and say 
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WRITE AND REVIEW 


Practise each letter. 


roma 


ae 


How are the letters alike? 











Copy the sentences. 


and spell another blend that is used 
in spelling some of the week’s words. 
(dr) 

Initiate the first exercise by demon- 
strating capital R at the chalkboard. 
As you write the letter, say its num- 
ber and descriptive count. 


R-1,2,3. down, curve around, slant 


Then have pupils look at the letter 
formation in their books and visually 
trace the numbered steps with their 
index fingers. Have pupils write the 
letter several times on practice paper. 
Then have a few pupils practise the 
letter at the chalkboard. 

Follow the same procedure for 
small r. 


Re tiie 


[slg 





Kon has a grin. 


| ook at his brim. 


r-1,2 down, curve over (to the right) 


In the second exercise, pupils should 
see that the first two strokes in capital 
P are like the beginning strokes in 
capital R and that small letters r, i, 
and n begin with a straight line. 

Guide pupils in reading the sen- 
tences at the bottom of the page. Re- 
mind pupils that when they copy the 
sentences they should remember that 
a sentence that tells something always 
begins with a capital letter and ends 
with a period. When pupils have fin- 
ished copying the sentences, have 
them check to be sure that their let- 
ters are the correct size and shape and 
that their work is neat and clean. 


LOOK AGAIN 


FIND THE BLEND WORD 


On your paper, write the word in each 


line that has a blend. 








LOOK AHEAD 


WORD BUILDING 


Build words by adding blends to the 
unfinished words below. You can use blends 
from Units 10 and 11. Write the finished 


words on your paper. 


iC lee 


OTD 
era Re eae) 
Se tink Oy eat 





D 
Unit Quiz 


The quiz for this unit is on page 
or) 

Fewer than fourteen correct answers 
indicates that the pupil should do the 
Look Again activity. Fourteen or more 
correct answers indicates that the 
pupil should do the Look Ahead ac- 
tivity. 


E 


LOOK AGAIN 


Find the Blend Word. After read- 
ing the instructions, ask pupils to say 


each word in the first line and to 


identify the blend in drag. 

Pupils will find it easier to identify 
the blend word in each line if they 
pronounce all the words first. Help 
them say any unfamiliar words. 


LOOK AHEAD 


Word Building. On the chalkboard, 
write the six blends pupils will be 
using: cr, br, dr, cl, pl, and gr. Point 
out the example. 

After pupils have finished, give 
them time to compare their lists. Help 
them figure out the meanings of any 
unfamiliar words they might have 
made. 


Answers: 


2. grip 
3. brim 
4. drum 


Answers: 


1. dream, cream 
clam, cram, gram 
brink, drink, clink 
crop, drop, plop 
grub, club 

drum, plum 


ee ae ee 


Supplementary Activity 


New Words from Old. To help pu- 
pils better understand how beginning 
blends function, have them substitute 
initial blends for initial single conso- 
nants in words. On the chalkboard, 
write the blends gr, br, and dr and 
list the following words: 


rag (drag, brag) 
rip (drip, grip) 
band (brand) 
gab (grab, drab) 
ring (bring) 

rub (grub) 

rug (drug) 


Tell pupils that they are to make 
blend words (shown in parentheses) 
by replacing the first letter in each 
word with one of the blends on the 
board. To illustrate the process, cross 
out r in rag and ask: “What blend 
should I add to ag to make a blend 
word?” (dr or br) 


MO oR oo 
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Answers: 
Pespast, tb 
2. A blend goes at the beginning 
of each word. 
spin, stop, trap 
Ast, Sp, tr 


= 


Emphasis—The beginning blends sp, 
st, and tr. 


A 


The Blender. Like the blends in- 
troduced in the previous two units, 
these blends all appear at the begin- 
ning of words. The blend st, however, 
can also function as a final blend, 
which pupils will see in Unit 14. 

After leading pupils through the 
activity, ask them to pronounce each 
blend. 

Call pupils’ attention to the last ac- 
tivity. When you are sure they under- 
stand what they are to do, have them 
work independently. 


Supplementary Activities 


List Words. To introduce the re- 
maining list words, have pupils sort 
those words according to their blends. 
On the chalkboard, make three col- 
umns, headed sp, st, and tr. Then 
read these directions to the class: “J 
will say thirteen words. Each word be- 
gins with one of the blends on the 
board. After I say each word, tell me 
in which column the word belongs.” 

Say each of the following words 
twice. As pupils respond, write the 
word in the appropriate column. 


1. spun 6. trip 11. trot 

2. stem 7. spit 12. spank 
3. trim 8. stab 13. stub 

4. spot 9. spat 

5g step 10. stiff 
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12 


spot spin spun spot 

stop step stem stop 

trip trap trim 
1. Name the blends 


that are going 
into the blender. 


2. Are these blends at the 


beginning or the end of each word ? 


3. On your paper, write the list words 
that come out of the blender. 


4. Use the letters in the basket to 
make the blends that go into the 
blender. Write the blends on your 


paper. 


Write all the words you can think of 
that begin with the sp, st, and tr 
blends. 


Word Meaning. The list words 
spot, step, trip, trim, spat, and spit 
each can have two meanings. To make 
pupils aware of this, write the follow- 
ing sentences on the chalkboard, leav- 
ing blanks for the words in parenthe- 
ses. Tell pupils that the same list word 
completes each sentence in each pair; 
ask them to find the missing words. 
As they respond, write the answers in 
the blanks on the board. 


1. I'll (spot) him with my telescope. 





THE BLENDER 


spat spank 


stub stiff 


= 0p 


= ap 








I have a (spot) on my shirt. 
Put the dog’s dish on the (step). 





All the horses (step) to the music. 
If you (trip) him, he will fall. 

We took a (trip) by boat. 

The children will (trim) the tree 
with cookies. an 

Mother will (trim) the thorns off 
thesrosesiaelihiie 

The cat hissed and (spat). 

She had a (spat) with her twin. 
Cats often (spit) at dogs. 

They roasted chicken on a (spit). 














FINISH THE CARTOONS 


Use blends to complete the unfinished words 


in the cartoons. Write the words on your paper. 


1. Please do not Silk ep 
m! 


On ny) aaa 





3. V'll __ im your hair for your 


ip downtown. 


Name the pictures below. 


De Aver 


____ ot in the garden. 





un my web at this 


Which name has a blend? 





Write these words: spit, spat. spank. stab. 


stub, stiff, and trot. Circle the letters that spell 


the beginning blend in each word. 


@ were heard 





B 


Finish the Cartoons. Before begin- 
ning this activity, write the blends st, 
sp, and tr on the chalkboard. Remind 
pupils that these blends will be added 
to the letters in the cartoons and that 
the pictures should give them clues to 
the correct answers. Read each in- 
complete sentence aloud. Let pupils 
try out the blends in the blanks until 
they discover which blend fits each 
blank. 


work ® 


After pupils have written the cor- 
rect answers, ask them to: (1) pro- 
nounce each word and (2) read each 
complete sentence. 

To help pupils answer the ques- 
tion, have them say the word mouse- 


trap until they discover that the 
blend is part of the second syllable. 

Call pupils’ attention to the next 
activity. When you are sure they un- 
derstand what they are to do, have 
them work independently. 

Irregulars. These three words rep- 
resent three different ways of spelling 





Answers: 
1. step, stem 
2. spun, spot 
3. trim, trip 


Answers: 
mouse and mousetrap 
The name mousetrap has a blend 
in the second syllable. 


the /ér/ sound: er, ear, and or. Note 
that in were, the final e seems to have 
no function and thus seems unneces- 
sary. Also, the word heard might be 
confused with its homonym herd. 

1. List the words on the chalkboard, 
pronounce them, and have the class 
repeat them after you. Ask pupils to 
say the vowel-with-r sound they hear 
in each word and underline the spell- 
ing of that sound in each word. 

2. Write the items below on the 
chalkboard, leaving blanks for the let- 
ters in parentheses. Pronounce each 
irregular, use it in a sentence, and ask 
pupils for the missing letters. 


em, 


er 


— 


| 


—— 


eon) 
sez 


e 
k 
d 


or 
ear 


ee 
— 


C 


WRITE AND REVIEW 
This activity will: 


1. Reinforce the formation of capital 
and small s 

2. Compare the basic strokes in capi- 
tal and small s with the strokes in 
other letters 

3. Reinforce the spelling of list 
words stop and trip 


Ask pupils what the cat in the pic- 
ture is doing. Tell pupils that the 
cat’s name is Sam. Ask pupils to say 
the letter that begins the name Sam. 

Then demonstrate capital S on the 
chalkboard. As you write the letter, 
say its number and descriptive count. 


S—1 curve over (to the left) and 
curve down and around 


Then have pupils look at the letter 
formation in their books and visually 
trace the numbered step with their 
index fingers. Have pupils write the 
letter several times on practice paper. 
Then have a few pupils practise the 
letter at the chalkboard. Follow the 
same procedure for small s. 


s—l curve over (to the left) and 
curve down and around 


In the second exercise, guide pupils 
in seeing that capital and small s and 
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WRITE AND REVIEW 


Practise each letter. 
a 


Se doa 


iS S S 


How are the letters alike? 








Write the cat’s name. 


Write the list word that will finish each 


sentence. 


The cat is telling the car to 


The people in the car are going ona 


c begin with the same curve to the left 
and that both letters are rounded at 


both the top and the bottom. 

Before guiding pupils in complet- 
ing the exercises at the bottom of the 
page, remind them that they should 
carefully make each letter the correct 
size and that each word should rest 
on the base line. 

Have the answer to each exercise 
read aloud. (Sam, stop, trip) Have 
pupils name the blends that begin 
the words stop and trip. (st and tr) 
Then have pupils check their word 
lists and name another blend that be- 
gins some of the week’s list words. 


(sp) 











D 


Unit Quiz 


The quiz for this unit is on page 
tds 

Fewer than twelve correct answers 
indicates that the pupil should do the 
Look Again activity. Twelve or more 
correct answers indicates that the 
pupil should do the Look Ahead ac- 
tivity. 

Note: The sp and st blends may be 
especially difficult for some pupils to 
pronounce. Refer to page 5T for 
techniques to help those pupils. 


LOOK AGAIN 


MATCHO 


Look at the first word in 
each line. Cover that 
word. On your paper, 
write the word that is 
spelled just like the first 
word. 


LOOK AHEAD 





MAKE A MONSTER 


Use a head, a body, and a tail to make as many 


real words as you can. Write the words on 


your paper. 





E 


LOOK AGAIN 


Matcho. This visual discrimination 
activity was first presented in Unit 7. 
Before reading the instructions, pro- 
vide any left-handed pupils with 
pieces of paper to cover the words. 
Call pupils’ attention to the example 
circled in the first line. 


LOOK AHEAD 


Make a Monster. This activity, in- 
troduced in Units 3 and 5, involves 


Bodies 


e: 








Tails 
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pupils in word building. Remind pu- 
pils that each monster must have a 
head, a body, and a tail but that each 
part may be used more than once. The 
blend fl, introduced in Unit 13, is 
previewed here. 

Tell pupils to raise their hands as 
soon as they have made ten monsters. 
If time permits, ask several pupils to 
write a few of their words on the 
chalkboard or have them compare 
their lists. 


Supplementary Activity 


New Words from Old. On _ the 
chalkboard, write the blends sp, st, 


Answers: 
2. trap 
3. spin 
4. Arp 
5. spun 
6. spot 
7. step 


Possible Answers: 
flip, flap, flat, grin, grit, grip, grim, 
trip, trim, trap, tram, flit, flop, gram, 
trot 


and tr and list the words below. Tell 
pupils that they are to make blend 
words (shown in parentheses) by re- 
placing the first letter in each word 
with one of the blends shown on the 
chalkboard. To illustrate the process, 
show them how to make spin from 


pin. 


]. sun (spun, 6. rim (trim) 
stun) : 7. tab (stab) 
2. top (stop) 8. sag (stag) 
3. pot (spot, 9. sub (stub) 
trot) 10. tot (trot, 
4. tip (trip) spot) 


5. tap (trap) 


After pupils have finished, write 
each blend word beside the word from 
which it was made. To emphasize the 
difference between the words in each 
pair, underline the initial consonant 
in the original word and the blend in 
the blend word. 
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Answers: 





THE BLENDER 
feeeir slot 
2. A blend goes at the beginning of 
each word. from frog from frill friend 
3. from, sled, flag = 
4. fr, sl, fl slip sled slip slim slot slam slap 
flag flat flag flap flop flip flint 
1. Name the blends 
that are going 
into the blender. 
2. Are these blends at the beginning 
or the end of each word? 
3. On your paper, write the list words 
that come out of the blender. 
Emphasis—The beginning blends fr, 4. Use the letters in the basket to 
sl, and fl. make the blends that go into the 





blender. Write the blends on your paper. 


A 


The Blender. All these blends can 
function only as beginning blends. 

After leading pupils through the 
activity, ask them to pronounce each 
blend. 

Call pupils’ attention to the last 
activity. When you are sure they un- 
derstand what they are to do, have 
them work independently. 


Supplementary Activities 


Make Your Own Blender. Because 
pupils are now familiar with the pro- 
cess of combining blends with other 
letters to make words, you may wish 
to have them design their own 
blender. 

For their blender, provide pupils 
with blends and letters to make some 
list words. 


5O 


Write all the words you can think of 


that begin with the fr, sl, and fl 


blends. 


1. fr and og 


2. sl and ip 
3. fl and at 

Explain that their blender should 
show these sets of letters being 


matched to each other to form list 
words. Have them write the words 
their blender makes. 

List Words. To introduce the re- 
maining list words, write the follow- 
ing scrambled items on the chalk- 
board. Ask pupils to rearrange the 
scrambled letters to produce list 
words. To make sure they understand 
the activity, do the first one with 


them. (Answers are in parentheses.) 


L 
2. 
3. 
4. 
5. 
6. 
7. 
8. 





o gr f (frog) 

sm 11 (slim) 

la f t (flat) 

p 1si (slip) 

o f p | (flop) 

p fal (flap) 

Det 2 (rill) 
nift 1 (flint) 
enidr f (friend) 
to 1s (slot) 


5 MNIGA (slam) 


ls p a (slap) 
pif (flip) 









RHYME WORDS 


The words trip, drip, and slip are rhyme 


words. On your paper, write a list word that 


rhymes with each pair of words below. 


slip 


1. trip drip 
2. crop drop 
3. trap clap 





4. trim brim 
5. chat slat 


6. clog smog 


Name the pictures below. 
Which name has a blend? 





Write these words: frill, friend, slot, slam, 


slap, flip, and flint. Circle the letters that spell 


the beginning blend in each word. 


great where 





B 


Rhyme Words. Pupils have en- 
countered this rhyming activity in 
Unit 5. After reading the instructions, 
call pupils’ attention to the example. 
Remind them that the words they 
will need to complete the activity 
are in the word groups. . 

Say each line of words, letting pu- 
pils try out different list words to find 
the rhyming one. After completing 
the activity, say: “I will read the two 
words; then repeat quickly after me 


very 


the rhyming word you have written 
on your paper.” 

By answering the question, pupils 
show whether or not they can iden- 
tify a blend in a word. 

Call pupils’ attention to the next ac- 
tivity. When you are sure they under- 
stand what they are to do, have them 
work independently. 

Irregulars. These irregulars con- 
tain unexpected spellings of their 
vowel sounds and may be confused 
with their homonyms. Great sounds 
like grate, where sounds almost like 
wear and ware, and very sounds al- 


Answers: 


2. flop 

3. flap, slap 

4. slim 

5. flat 

6. frog 
Answers: 


boat and sled 
The name sled has a blend. 


most like vary. The vowel-with-r 
sound in two of the irregulars might 
be logically misspelled “air”: “whair,” 
“valry.” 

1. Write the words on the chalk- 
board and have them pronounced. 
To call pupils’ attention to the difh- 
cult parts of the words, underline the 
following letters in the irregulars: ea 
in great, ere in where, and er in 
very. 

2. Write the following items on the 
chalkboard, leaving blanks for the 
letters in parentheses: 


a. gr (ea) t 
b. wh (ere) 
Ce vetery 


Pronounce each word, use it in a 
sentence, and ask pupils to supply the 
missing letters. 

3. If pupils frequently confuse 
where with wear, write these words 
on the board and explain their dif- 
ferences in spelling and usage. 
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C 


WRITE AND REVIEW 
This activity will: 


1. Reinforce the formation of capital 
and small f 


2. Compare the basic strokes in capi- 


tal and small f with the strokes in 
other letters 

3. Reinforce the spelling of list 
words sled and flag 


Review the formation of capital F. 
Write the letter on the chalkboard as 
you say its number and descriptive 
count. 


F—1,2,3. down, out, out 


Then have pupils look at the letter 
formation in their books and visually 
trace the numbered steps with their 
index fingers. Have pupils write the 
letter several times on practice paper. 
Then have a few pupils practise the 
letter at the chalkboard. 

Follow the same _ procedure for 
small f. 
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WRITE AND REVIEW 


Practise each letter. 


2—.> 





Write the frog’s name. 
Write the list word that will 
finish each sentence. 

The frog is riding on a 


The frog is holding a 


f—1,2 


over and down, across 


In the second exercise, guide pupils 
in concluding that capital letters F, 
E, and H are alike because they are 
made with straight lines drawn down 
and across and that small f and t are 
alike except for the top curve on 
small f. 

In completing: the final exercise, 
have pupils look at the illustration 
carefully before they write the list 
word that answers each question. 

Have the answers read _ aloud. 
(Freddy, sled, and flag) Have pupils 
name the blend that begins each 
word. (Freddy—fr; sled—sl; flag—fl) 





FIT FF 


fr ff 


How are the letters alike? 














D 


Unit Quiz 


The quiz for this unit is on page 
wl: 

Fewer than twelve correct answers 
indicates that the pupil should do the 
Look Again activity. Twelve or more 
correct answers indicates that the 
pupil should do the Look Ahead ac- 
tivity. 

Note: The sl blend may be espe- 
cially difficult for some pupils to pro- 
nounce. Refer to page 5T for tech- 
niques to help those pupils. 


LOOK AGAIN 


FIND THE BLEND WORD 


On your paper, write every word in each 


line that has a blend. 





LOOK AHEAD 


MATCHED MEANINGS 
On your paper, write the list word that 
means almost the same as each word 


below. 


I 
1]. skinny S II 


slide 3. smooth 4. wave 





ee 





LOOK AGAIN 


Find the Blend Word. This activ- 
ity, introduced in Unit 11, requires 
pupils to distinguish blend words 
from nonblend words that have the 
same vowel sounds. After reading the 
directions, explain the example. Warn 
pupils that each line may contain 
more than one answer. 

All of the answers except flip and 
slam are list words. 











LOOK AHEAD 


Matched Meanings. After reading 
the instructions, point out the exam- 
ple. To help pupils find the correct 
answers, write the following sentences 
on the chalkboard, leaving blanks for 
the words in parentheses: 


2. They are about to (slip) and slide 
down the mountain. _ nr 

3. The wood table was smooth and 
(flat). 

4. The banner will wave and (flap) 
in the wind. 








Read _ each incomplete sentence, 


Answers: 
2. brag, drag 
3. stop, flop, crop 
4. clam, slam 


Answers: 
2. slip 
ouetiat 
4. flap 


pausing for pupils to find the list 
word that fits the blank and that has 
about the same meaning as the under- 
lined word. 


Supplementary Activities 


Auditory Discrimination. Have pu- 
pils number their papers from | to 10. 
Then read the following directions: 
“For each number, I will say a word. 
If a word has a blend, circle the num- 
ber of that word.” 

Say each of the following words, 
pausing for pupils to respond. (Blends 
are in heavy type.) 


1. flap 6. frog 
2. lap 7. lip 
Jeled 8. flip 
4. sled 9. fit 
5. fog 10. flit 


Composition. To encourage use of 
the list words, have pupils work in 
pairs or small groups to make up a 
story using at least three list words. 

To help pupils get started, you 
might discuss the topics that are sug- 
gested by the list words. They might 
like to write about trying to catch a 
frog or about trying to ride a sled 
across ice. 
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Answers: 
l. st, mp, nd 
2. The blend goes at the end of 
each word. 
3. crust, stamp, stand 
4. st, mp, nd 


Emphasis—The end blends st, mp, 
and nd. 


A 


This unit is the first of two units on 
end blends. These blends, except st, 
can function only in a final position. 
Although end blends have occurred in 
some previous list words, they are dis- 
cussed more fully in this unit. 

The Blender. As you lead pupils 
through the activity, they should dis- 
cover that they are working with end 
blends, not beginning blends. When 
everyone has finished, ask: “Do you 
ever see st at the beginning of a word? 
What end blend do you hear and see 
in the word blend?” 

Call pupils’ attention to the last ac- 
tivity. When you are sure they under- 
stand what they are to do, have them 
work independently. 


Supplementary Activities 


List Words. To intreduce the re- 
maining list words, pronounce them 
and have pupils repeat them after 
you. Ask pupils to identify any begin- 
ning blends in the list words. 
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14 


THE BLENDER 


trust frost trust crust mist list fist 
stamp clamp tramp stamp stump damp lump 
brand stand spend brand grand sand send 


1. Name the blends 
that are going 


into the blender. 


n 
L 


2. Are these blends at 
the beginning or the 


end of each word? 


3. On your paper, write the list words 


that come out of the blender. 


4. Use the letters in the basket to 
make the blends that go into the 
blender. Write the blends on your 


paper. 


Write all the words you can think of 
that end with the st, mp, and nd 


blends. 


Word Meaning. The list words 
tramp, frost, brand, stamp, and list 
each can have two meanings. To illus- 
trate these meanings for pupils, write 
the following sentences on the chalk- 
board, leaving blanks for the words in 
parentheses: 


1. Tomorrow, we will 
through the woods. 
The (tramp) carried all his things 
inasack. 

=. May I help (frost) the cake? 

The (frost) made the ground look 
shiny. 

3. I want to try this (brand) of ice 


(tramp) 








5a ———— 


a 








cream. 
Ranchers (brand) their cattle so 
that they won’t lose them. 


4. To keep time with the music, 


(stamp) your feet. 
Put an airmail (stamp) on this 
letter. 


5. Make a (list) of all the things you 


need. 
(List) the items on your paper. 


Tell pupils that the same list word 


completes both sentences in each pair 


and challenge them to find the miss- 
ing words. Write their answers in the 
blanks on the chalkboard. 


3. trap 


|. clap cla Mp. 


2. sped spe 


4. frog 





Name the pictures. 
Which name ends with a 


blend? 


SWITCHEROO 


2a 






To make list words, switch the 
letter or letters in heavy type 
for one of the blends. Write 
the list words you make. 


nd mp st 


oy (ry HA 


trope 





Write these words: mist, list, fist, stump, 
damp. lump, grand, sand. and send. Circle the 


letters that spell the ending: blend in each 


word. 


® fight night 





B 


Switcheroo. For each of these items, 
pupils must replace the final graph- 
eme with a blend introduced in this 
unit. After reading the instructions, 
show pupils how the first item was 
done. 

Note that item 5 requires pupils to 
replace a blend with a blend rather 
than a letter with a blend. 

The question tests whether or not 
pupils can discriminate between 
blends and nonblends. Point out that 
the word brand has two blends and 
ask the class to identify them. 


right @ 


Call pupils’ attention to the next 
activity. When you are sure they un- 
derstand what they are to do, have 


them work independently. 

Irregulars. There are two ways to 
analyse the vowel spelling in these 
words: The /i/ sound is_ either 
spelled igh or i, with the letters gh 
silent or unpronounced. 

Several rhyming words follow the 
more logical spelling pattern for the 
/i/ sound: bite, kite, write. (This 
spelling of the /i/ sound will be pre- 
sented through Unit 26.) The shorter 
spellings rite and nite often replace 
right and night, particularly in adver- 


Answers: 
2. spend 
3. tramp 
4. frost 
5. trust 
Answers: 


bread and brand 
The name brand ends with a blend. 


tiséments and brand names. Also, the 
word right has two homonyms: rite 
and write. For these reasons, pupils 
might misspell these three irregulars. 

1. List the three words on the chalk- 
board and have pupils pronounce 
them. To call pupils’ attention to the 
vowel spellings, ask them how these 
words are alike in sound and in spell- 
ing. Underline igh in each word. Ask 
pupils if they know a word that 
sounds like right but has a different 
spelling and meaning. List the word 
write next to right, and ask pupils to 
use each word in an oral sentence. 

2. To help pupils master these ir- 
regulars, you may wish to introduce 
other words with the igh spelling: 
light, might, sight, tight. Write the 
words on the chalkboard, have them 
pronounced, and ask pupils how these 
words are like the three irregulars 
they have just learned. 


Supplementary Activity 


Beginning and Ending Blends. To 
reinforce the idea that words may 
both begin and end with a blend, ask 
pupils to circle every blend in the 
words they wrote for Switcheroo. 
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C 


WRITE AND REVIEW 
This activity will: 


1. Reinforce the formation of capital 
and small m 

2. Compare the basic strokes in capi- 
tal and small m with the strokes 
in other letters 

3. Reinforce the spelling of list 
words tramp and stand 


Tell pupils that the character in 
the illustration is Mac. Ask pupils to 
name the letter that begins Mac. 

Review the formation of capital M. 
Write the letter on the chalkboard as 
you carefully say its number and de- 
scriptive count. 
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WRITE AND REVIEW 


Practise each letter. 


How are the letters alike? 





‘The ‘Tramp 


Mac the tramp, 
Head of the camp, 
Jses his stand 


When leading the band. 


Write the tramp’s name. 


Write the rhyming word pairs. 


M~—1,2,3,4 down, down, slant, slant 


Have pupils look at the letter for- 
mation in their books and visually 
trace the numbered steps with their 
index fingers. Have pupils write the 
letter several times on practice paper. 
Then choose pupils to practise the 
letter at the chalkboard. 

Follow the same procedure for re- 
viewing the formation of small m. 
Tell pupils that small m is a demon, 
or difficult, letter. Remind them to al- 
ways form the letter carefully. 


m—1,2,3 down, curve over and 
down, curve over and down 
In the second exercise, pupils 


should be able to identify the slanted 
stroke that is used in forming capital 


MNVX mn 


MTL ERTMEM 


Mt fh mim 








letters M, N, V, and X. In comparing 
small m and n, pupils should point 
out that the letters are formed in the 


same way but that in m the second 
stroke is repeated. 

Before pupils begin the final exer- 
cises, guide them in reading The 
Tramp. Have pupils write the tramp’s 
name. (Mac) Then review with pupils 
that rhyming words are words that 
have the same ending sounds. Guide 
them in writing the rhyming word 
pairs in the poem. (tramp and camp; 
stand and band) Ask pupils to name 
the blends that end the words tramp 
and camp; stand and band. (mp and 
nd) Have pupils check their writing 
to be sure their letters are the correct 
size and that each word rests on the 
base line. 














LOOK AGAIN 


MATCHO 


Look at the first word in each 
line. Cover the word. On your 


paper, write the word that is 


8. bran 


spelled just like the first word. 








‘mnie 3 
an 


hand 
PC eek 


J band [oan | brand | 
eee : 


LOOK AHEAD 


WORD BUILDING 


Build words by adding blends 
to the unfinished words 
below. Write the finished 


words on your paper. 


UY. Cela 


2. 


la 





D 


Unit Quiz 


The quiz for this unit is on page 
7T. 

Fewer than fourteen correct answers 
indicates that the pupil should do the 
Look Again activity. Fourteen or more 
correct answers indicates that the 
pupil should do the Look Ahead ac- 
tivity. 


E 


LOOK AGAIN 


Matcho. This visual discrimination 
activity was first presented in Unit 7. 
Before reading the instructions, pro- 











vide left-handed pupils with paper to 
cover the words. Call attention to the 
example in the first line. 


LOOK AHEAD 


Word Building. After reading the 
instructions, ask pupils to list the 
three blends they met in this unit. 
Explain that they can build more 
than one new word from each unfin- 
ished word. After pupils are finished, 
allow them to compare their papers. 
Write all of the words they make on 
the chalkboard. 


Supplementary Activities 


Auditory Discrimination. Have pu- 
puls number their papers from | to 12. 


Answers: 
2. crust 
3. brand 
4. spend 
5. clamp 
6. tramp 
Answers: 
2. last, land, lamp 
3. bust, bump 
4. dust, dump 
5. just, jump 


Read the following directions: ‘For 
each number, I will say a word. If a 
word ends in a blend, circle the num- 
ber of that word.” 

Say each of the following words 
twice, pausing for pupil response. 
(Blends are in heavy type.) 


l. net 7. plump 
Pemest 8. sand 
3. hump 9. stomp 
4. hum 10. stop 

5. plum 11. men 

6. sad 12. mend 


After checking pupils’ responses, 
write the correct answers on the chalk- 
board: nest, hump, plump, sand, 
stomp, mend. Ask pupils to identify 
the end blend in each word. 

Nonlist Words. The second activity 
on page 57 introduced pupils to some 
nonlist words that end in the blends 
st, mp, and nd. To present more such 
words, write the following words on 
the chalkboard. Have pupils sort 
them orally into three groups, accord- 
ing to their end blend. 


]. camp 7. limp 
2.) saSt 8. band 
3. hand 9. best 
4. bend 10. pest 
5. lost 1]. pump 
6. pond 


Answers: 
1. nk, nt 
2. The blend goes at the end of 
each word. 
3. trunk, ink, plant 
4. nk, nk, nt 


Emphasis—The end blends nk and 
nt. 


A 


The graphemes nk and nt are pre- 
sented together because they share two 
common features: (1) like the blends 
introduced in Unit 14, these graph- 
emes occur at the ends of words; and 
(2) the first letter in each grapheme is 
the letter n. 

There is some debate on how these 
graphemes should be classified. All 
students of the language agree that nt 
stands for two sounds and therefore is 
a blend. The grapheme nk is some- 
times classified as a blend, sometimes 
as a digraph. 

The Blender. After leading pupils 
through the activity, ask them what 
letter they see in each end blend. 
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l 5 THE BLENDER 
trunk drank ink drink trunk pink rink link 
spent hint slant plant mint spent dent went hunt 


1. Name the blends 
that are going 
into the blender. 


2. Are these blends at the beginning 


or the end of each word? 


3. On your paper, write the list words 


that come out of the blender. 


4. Use the letters in the basket to 


make the blends that go into the 


blender. Write the blends on your 


paper. 


Write all the words you can think of 


that end with the nk and nt blends. 


Call pupils’ attention to the last ac- 
tivity. When you are sure they under- 
stand what they are to do, have them 
work independently. 


Supplementary Activities 


List Words. To introduce the re- 
maining list words, pronounce them 
and have pupils repeat them after 
you. Encourage pupils to use the 
words in sentences or phrases. 

Beginning Blends. Ask pupils to 
identify the beginning blend in each 











of these list words: drank, drink, 
trunk, slant, plant, and spent. 


B 


Rhyme Words. Having already en- 
countered this activity, pupils will be 
familiar with the steps involved. After 
reading the instructions, call pupils’ 
attention to the example. Remind 
them that the words they will need to 
complete the activity are in the word 
groups. The words in most of the lines 
are nonlist words. 


RHYME WORDS 


The words drink, wink, and ink are rhyme 


words. On your paper, write a list word that 


rhymes with each pair of words below. 


(t k 
1. drink wink | 


2. tent sent 





3. mint lint = == 
4. plant chant 
5. spank clank 





Name the pictures below. Which name has an end blend? 





Write these words: pink, rink, link, dent, 
went, and hunt. Circle the letters that spell 


the ending blend in each word. 


e could would 





Say each line of words, pausing for 
pupils to write the answer. 

By answering the question, pupils 
will show whether or not they can 
identify a blend in a word. 

Call pupils’ attention to the next 
activity. When you are sure they un- 
derstand what they are to do, have 
them work independently. 

Irregulars. ‘These words can _ be 
troublesome for two reasons: (1) the 
/u/ sound is usually spelled oo, as in 
wood, foot, and look, and where we 
expect to see 00, we see ou in these 


should e 


irregulars; and (2) the letter 1 in each 
irregular is not pronounced and thus 
could easily be omitted. 

1. Write the words on the chalk- 
board, pronounce them, and ask pu- 
pils how the words are alike in sound 
and in spelling. Lead them to see that 
each word contains the letters ould. 
Emphasize that after they have mas- 
tered this part of the word, they have 
almost learned all three words. 

2. Challenge pupils to suggest a 
word that sounds like one of the ir- 
regulars but has a different spelling 


Answers: 

spent, went, dent 
hint 

slant 

drank 


Or Be Oo No 


Answers: 
boat and tent 
The name tent contains an end 
blend. 


and meaning. After they have dis- 
cussed the question, write wood next 
to would on the chalkboard. Ask pu- 
pils for an oral sentence using both 
words. 

3. Challenge pupils to use all three 
irregulars in oral sentences. Write 
their sentences on the chalkboard. 


Supplementary Activity 


Nonlist Words. To provide more 
experience with the unit clusters and 
to introduce nonlist words, have pu- 
pils sort nonlist words according to 
their end clusters. 

On the chalkboard, make two col- 
umns, each headed with a key word 
from this unit. On another part of 
the chalkboard, write the following 
words. Ask pupils to pronounce each 
word and to tell you in which column 
each word belongs. 


1. sank 7. honk 
2. bent 8. bunt 
3. dunk 9. rent 
4. pant 10. lent 
5, plint ll. yank 
6. sink 


ah) 


C 


WRITE AND REVIEW 
This activity will: 


1. Reinforce the formation of capital 
and small n 

2. Compare the basic strokes in capi- 
tal and small n with the strokes in 
other letters 

3. Reinforce the spelling of list words 
spent and ink 


Review the formation of capital N. 
Write the letter on the chalkboard as 
you say its number and descriptive 
count. 


N-1,2,3 down, down, slant 


Pupils should look at the letter for- 
mation in their books and visually 
trace the numbered steps with their 
index fingers. Have pupils write the 
letter several times on practice paper. 


60 


WRITE AND REVIEW 


Practise each letter. 


NT Tt 


Ave dai 


How are the letters alike? 


Copy the sentence. 





Then choose pupils to practise the 
letter at the chalkboard. 


Follow the same procedure in re- 


viewing small n. 
n—1,2. down, curve over and down 


In the second exercise, compare the 
letters in each group. The slanted 
stroke is used in the formation of capi- 
tal letters N, M, and X. The forma- 
tion of small n and m begins by writ- 
ing down and curving over. 

Tell pupils that the girl in the pic- 
ture is Nan. Then guide pupils in 
reading the sentence at the bottom 
of the page. Ask pupils to name the 
words that rhyme with the list words 
spent and ink. (cent and pink) 

Before pupils copy the sentence, re- 


NN 


a 


NM X nem 





Nan spent oe 


cent for pink ink. 





mind them to leave a small space as 
wide as a small letter o between each 


word in the sentence. 

When pupils have finished, ask 
them to name the blends that end 
spent and ink. (spent—nt; ink—nk) 


D 
Unit Quiz 


The quiz for this unit is on page 
7T. 

Fewer than twelve correct answers 
indicates that the pupil should do the 
Look Again activity. Twelve or more 
correct answers indicates that the 
pupil should do the Look Ahead ac- 
tivity. 


LOOK AGAIN 


MATCH THE BLENDS 


Say the words in each line that have the same 


end blends. 









[5 spent pump [ine [tang 
[stone [spent [aw | pe 





LOOK AHEAD 


MANY MEANINGS 


Each word below has more than one meaning. 


Draw pictures that show two meanings for 


each word. 


]. trunk 





E 


LOOK AGAIN 


Match the Blends. This activity 
checks pupils’ skill in identifying end 
blends in written words. After read- 
ing the directions, point out that the 
correct answers for the first line are 
circled. Warn pupils that there may 
be more than a single pair of correct 
answers in some of the lines in the 
game. (Note that lines 3 and 4 each 
have two pairs of answers.) 

To help pupils avoid making care- 
less errors, ask them to say all the 
words in each line before saying those 
words that have identical blends. 


2. plant 


LOOK AHEAD 


Many Meanings. Before reading the 
directions to the pupils, you may want 


to discuss with them the idea of words — 


having more than one meaning. 

To illustrate the idea, write the 
word play on the chalkboard. Explain 
that this word can be used in several 
different ways, as exemplified in the 
following phrases: 

play the piano 

go to the school play 
Other examples of the same idea are 
run and right. The pupils themselves 
may think of more words. 

After everyone understands the 
idea of words having multiple mean- 
ings, read the instructions. 


Answers: 
2. drink, drank 
3. plank, ink; plant, slant 
4. spent, went; end, spend 
5. spent, hint 
6. plant, spent 


Possible Answers: 


1. elephant’s trunk, tree trunk, 
clothes trunk 
2. plant, such as flower; a man 


planting something in ground 


Supplementary Activity 


Nonlist Words. To provide more 
experience with the unit blends and 
to introduce more nonlist words, have 
pupils complete nonlist words with 
the appropriate blends. On the chalk- 
board, write the following items, leav- 
ing blanks for the end blends. Chal- 
lenge pupils to guess what blend 
completes each item; write it in the 
appropriate blank on the board. 


1. wi (nk) 5. te (nt) 
2. ju (nk) 6. pa (nt) 
3. ti (nt) 7. ta (nk) 
4. si (nk) 8. le (nt) 


To help pupils guess the answers, 
provide clues, such as: “What word 
names something you do with your 
eyelids?” (wink) 


Answers: 


62 


Orb oo 1 


crab 
plum 
train 
sled 
frog 


16 


REVIEW 


NAME THE PICTURES 


1. On your paper, write the 
picture name that has the cr 


blend. 


2. Write the picture name that 
has the pl blend. 


3. Write the picture name that 
has the tr blend. 


4. Write the picture name that 
has the sl blend. 


5. Write the picture name that 
has the fr blend. 


Emphasis—Review of Units 9 
through 15. 


A 


This is the second of four Review 
Units in the book. This unit reviews 
consonant blends, which are two-let- 
ter graphemes that stand for two con- 
sonant sounds blended in speech. Be- 
cause the unit does not include a unit 
quiz, activities can be completed in 
four periods. 

Name the Pictures. For each item 
in this activity, pupils (1) say two 












































picture names, (2) identify the one 
picture name that has the blend re- 
ferred to in the directions, and (3) 
write that name. 


For the first item, discuss the two 
pictures until pupils say the words 
fish and crab. Ask: ‘““Which name has 
the cr blend?” (If necessary, explain 
that the cr blend is pronounced /kr/, 
as in cream and cradle.) ‘How is this 
blend spelled? Write the picture name 
that has the cr blend.” 

Repeat this procedure for the re- 
maining four items. 

The two picture names for each 
item are in the following list. 


MISSING BLENDS 


The words below are missing their blends. 


Complete each word with a beginning or 


end blend. 
(he. ep A Se ae 6s clay 


1. fish, crab 

2. plum, banana 
DeeGante tain 

4. sled, snowman 
5. fish, frog 


B 


Missing Blends. This activity re- 
quires pupils to form words by join- 
ing blends to other letters. After read- 
ing the directions, be certain everyone 
understands the way the first item will 
be completed. 





Answers: 
1. clap 
2. stem 
3. and 
4. send 
5. dress 
6. clamp 
emCrust 


Answers: 


lL: 


n 
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/br/ 

bran, brother 
/gr/ 

grim, grit 
/sp/ 

spur, spud 
/fi/ 

flip, fled 

/nt/ 


went, cent 

















PUZZLE SOUNDS 


bran spur grim went brother erit spud flip fled cent 


|. Tam in brag and brim. What beginning 
blend sound am [? Which words on the 


list have the same sound? Write the 


words on your paper. 





2. I am in grill and grub. What beginning 
blend sound am I? Write the words from 


the list that have the same sound. 





3. Tam in spot and spin. What beginning 
blend sound am I? Write the words 


from the list that have the same sound. 





4. Tam in flat and flap. What beginning 
blend sound am I? Write the words 


from the list that have the same sound. 





5. IT am in tent and sent. What ending 
blend sound am I? Write the words 


from the list that have the same sound. 


C 


Puzzle Sounds. For each item in this 
activity, pupils are to: (1) identify a 
blend sound, (2) select from the group 
of words at the top, those words that 
have the same sound, and (3) write 
those words. 

Read the instructions for each item 
and pause for pupil response. Before 
beginning, you may want to pro- 
nounce all the words in the group for 
the class. 


BLEND HOUSES 


Make a column for each blend house. Listen 


to the words your teacher savs. Write each 


word in the column where it belongs. 


D 


Blend Houses. This activity checks 
pupils’ ability to hear and spell three 
ending blends: nk, nt, and nd. Ask 
pupils to divide their papers into 
three columns, headed nk, nt, and nd. 
(illustrate the procedure on the chalk- 
board.) 

Pronounce each word in the follow- 
ing list, pausing long enough for pu- 
‘pils to write their answers in the cor- 
rect column. 





1. spank 8. plank 
2. hand 9. stand 
3; Clank 10. chunk 
4. chant Latent 
5. blend 12. spend 
6. went 13. lint 
denssent 
With the exception of spend and 
stand, all these words are nonlist 
words. 


When checking pupils’ spelling of 
these thirteen words, focus on their 
spelling of the blend sounds. 


Answers: 
nt: chant, went, sent, tent, lint 
nk: spank, clank, plank, chunk 
nd: hand, blend, stand, spend 
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Answers: 
Zin lowe, 
ant, bear, cat, deer 


Emphasis—The main aspects of the 
second-grade Spelling Dictionary: al- 
phabetical order and guide words. 


A 


This unit shows pupils how a typ- 
ical dictionary uses alphabetical order 
and guide words. The unit activities 
occasionally refer pupils to the Spell- 
ing Dictionary at the end of their 
books. This dictionary is a miniature 
version of a standard dictionary. The 
entries in the Spelling Dictionary have 
been keyed to this unit and to certain 
later units. 

Because this unit does not include 
a Unit Quiz, the activities may be 
completed in four periods. 

A-B-C Order. This activity defines 
a-b-c order for pupils and shows them 
how to alphabetize letters and words. 
Explain to the class that a-b-c order 
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ie YOUR DICTIONARY 
A-B-C ORDER 


The alphabet letters below are in a-b-c order. 
ABCDEFGHIJKLMNOPORSTUVWXYZ 


On your paper, write the letters below in a-b-c order. 


b a d Cc 


Look at the four words below. Use the first 


letter in each word to write the words in a-b-c 


order. 


cat ant 


deer bear 
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is the order of letters in the alphabet. 
To put letters or words in a-b-c order 
is to put them in the order in which 
they appear in the alphabet. 

Read each section of the activity to 
pupils, pausing for their response 
when appropriate. If pupils have 
trouble alphabetizing the four words, 
have them cover up all but the first 
letter of each word. Point out that 
each word begins with a different let- 
ter. Then ask them to arrange these 


letters according to how they are ar- 
ranged in the alphabet printed at the 
top of the page. 


Supplementary Activity 


A-B-C Order. To provide practice in 
alphabetizing words, provide each 
pupil with a set of cards bearing 
words that begin with different let- 
ters. Ask each pupil to put his set of 
word cards in a-b-c order. 


A-B-C ORDER 


Name the first letter in the alphabet. 
On your paper, write the first word 


in your spelling dictionary. 


Name the last letter in the alphabet. 
On your paper, write the last word in 


your spelling dictionary. 


Does the dictionary list words in a-b-c order? 


PARTS OF THE DICTIONARY 


The alphabet can be divided 


into three parts: 





{\ 


iS) ( XP 


ZN 


Beginning: ABCDEFG 
Middle: 


HIJ]KLMNOP 


End: QRSTUVWXYZ 





a 


Dd | 
=) a6 


NZS —Leg Lg e x He I 6 2 
= x Fe) wh C5) CORCae) 
Ea te ca mr Ea 









In which part of the alphabet does each letter below belong? 


ii, Bs 2 Ws oO. tk 4. £ 


The words in the dictionary can be 


put in the same three parts. In which 


part does each word belong? 





B 


A-B-C Order. This activity is de- 
signed to show pupils how to use a-b-c 
order to find words in the dictionary. 

The first two paragraphs present 
the idea that the dictionary uses a-b-c 
order to organize words. 

Parts of the Dictionary. This exer- 
cise shows pupils that just as we look 
for the letter b in the beginning of 
the alphabet, we look for the word 


oe all 6. The first letter 
of your name. 

bat 3. pig 5. map 

rat 4. gum 6. trap 


bat in the beginning of the diction- 
ary. Like the train, the alphabet and 
the dictionary have a beginning, mid- 
dle, and end. 


Supplementary Activity 


The Second Letter A-B-C Order. 
Show pupils how to alphabetize words 
that begin with the same letter. Show 
them that they must also look at the 
second letter of each word in order to 


Answers: 
The first letter in the alphabet is a. 
ant 
The last letter in the alphabet is z. 
zebra 
Yes, the dictionary lists words in 
a-b-c order. 


Answers: 

1. Beginning 4. Beginning 

Zand 5. End 

3. Middle 6. Answers will 

vary. 

Answers: 

1. Beginning 4. Beginning 

yaa Oh aC 5. Middle 

3. -Middle 6. End 


put the words in a-b-c order. Ask them 
the following questions: “Find trap 
and tar in your Spelling Dictionary. 
Which word comes first?” (tar) “Is the 
first letter the same in each word?” 
(yes) “Is the second letter the same in 
each word?” (no) “What letter do you 
look at to put trap and tar in a-b-c 
order?” (second) 

Now ask the class to put the fol- 
lowing words in a-b-c order: seal, 
swan, skunk, and shark. Then tell 
them to find the words in their dic- 
tionary. Ask: “Does the dictionary list 
them in a-b-c order?” 
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Answers: 
Page 141 
flash, plant; yes 
Page 143 
ship, swan; yes 
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GUIDE WORDS 


On your paper, write the first 
word vou see listed on page 141. 
‘Then write the last word listed 


on page 141. 


Now look at the two words at 
the very top of page 141. Are 
they the same as the two words 


you just wrote? 


The words at the very top of 
the page are called guide words. 
They show you the first and 


last words on the dictionary 


page. 


On your paper, write the guide words 


you see on page 143. Are they the first 


C 


Guide Words. Before beginning 
this activity, have pupils leaf through 
their Spelling Dictionaries. Point out 
that each page in their Spelling Dic- 
tionary contains certain words printed 
separately at the very top of the page. 


and last words you see on that page? 








































Then lead pupils through the ac- 
tivity, step by step. Guide pupils to 
see that the two guide words on a dic- 
tionary page tell us what the first and 
last words are on one dictionary page. 
Point out that all the words on a page 
are alphabetically arranged between 
the two words that appear as the 
guide words. 


Answers: 
ant, chin 
no; flash, plant 
no; flash, plant 


USING YOUR DICTIONARY 


Find bee in your spelling dictionary. On your 
paper, write the two guide words you sce on 
that page. Be ready to tell what your spelling 


dictionary says about bee. 


Do you find mole on the same page with bee? 
Find mole in your spelling dictionary. Write 
the guide words you see on that page. Be ready 


to give a sentence using the word mole. 


Would you find fox on a page having the 
guide words chip and deer? Find fox in your 


spelling dictionary. What are the guide words 


on that page? 











D 


Using Your Dictionary. This activ- 
ity requires pupils to apply what they 
have learned from the previous ac- 
tivities in the unit. 

After reading the directions in the 
first paragraph, help pupils see that 


the entry for bee contains both a 
definition and a sentence illustrating 
the use of the word bee. Ask pupils 
to explain in their own words what 
the dictionary has told them. 

Ask pupils why they do not find 
the word mole on the same dictionary 
page that shows bee. 

For the second paragraph, encourage 


pupils to make up a sentence using 
mole that is different from the sen- 
tence provided in the dictionary entry 
for mole. 

By following the directions in the 
last two paragraphs, pupils will show 
whether or not they understand what 
guide words are and how they are 
used in the dictionary. 


6g 


Answers: 
ll. 8a 
2. sh, ch 
3. ch, sh, sh, ch, ch, ch, sh, sh 


Emphasis—Preview of clusters. 


A 


This Preview Unit readies pupils 
for Units 19 through 22. It focuses 
on the cluster, which is one sound 
spelled by two consonants. (Note: 
Spell/Write uses the term cluster in 
order to help pupils easily recognize 
sound-to-spelling patterns. If digraph 
is a more familiar term for your pu- 
pils, it can be used instead to identify 
the phonemes studied in Units 19 
through 22.) 

Beginning Sounds. First say sell 
and shell. Write them on the board 
and ask: “How many sounds do you 
hear at the beginning of each word? 
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PREVIEW 


BEGINNING SOUNDS 


1. Listen for the beginning sound in 
each word. 


sell shell 


Write the letter or letters that spell 


each beginning sound, 


3. Read the poem together. 


Hoppity-hip, hippity-hop, 


We're on our way to the potato chip shop. 


Hippity-hop, hoppity-hip, 


We’re going to shop for a jumbo chip! 


Now, shall we chip it, 
Or shali we chop it, 

In order to ship it 
Out of the shop? 


Say each word in heavy type. Listen 


for the beginning sound in each word. 


Which letters spell the beginning 
sound in each word?” Circle the 
proper letter(s) and indicate to the 
class that although shell has only one 
beginning sound, that sound is spelled 
by two letters. Repeat this procedure 
for part 2. 

Before reading the poem together 
in part 3, ask pupils to make up a 
story for the picture. Ask them the 
following kinds of questions: ‘““Where 


2. Now listen for these beginning 
sounds. 
share chair 


Write the letters that spell each 














beginning sound. 


Chip Shop 








Write the letters that spell cach 


beginning sound. 





are the rabbits going? How are they 
getting there? What will they buy at 
the shop? How will they get the 
jumbo chip home?” (Note: This last 
question should have two answers; 
that is, first they will chip or chop the 
jumbo chip, and then they will ship 
it home.) 

Then read the directions at the 
bottom of the page and have the class 
complete the exercise. 


Answers: 
chicken, shoe 


FIND THE BEGINNING SOUND 1. chin 
9 
2. shop 
Sav cach picture name. Listen for the and write the word with the same 
beginning sound. For each line, find — beginning sound as the picture name. Answers: 


fish, church, clock 


lL. Sean chin ship 2 esip chop shop 
[rcriisin 
2. such 
5. stick 





FIND THE END SOUND 


Say each picture name, and listen for end sound as the picture name, 


the end sound. For each line, find (Hint: Inline 3, the sound and spelling 


and write the word with the same are new.) 


1. fin crush dim 3. much stick fresh 





2. such crush | bus 





Some sounds are spelled by clusters. 


The first sound in chop is spelled by 





a cluster. So is the last sound in crush. 





B 


Find the Beginning Sound. In this 
exercise, pupils must choose words 
that have the same clusters as the pic- 
ture names. Help pupils read the di- 
rections and pronounce the picture 
names. Once they have completed the 
exercise, emphasize again that some- 
times one sound is spelled by two let- 
ters. 


Find the End Sound. In this exer- 


cise, pupils must choose words that 
have the same clusters as the picture 
names. Help pupils read the direc- 
tions and pronounce the picture 
names. Note that the third line intro- 
duces a new cluster, ck in clock and 
stick. 

Go over the summary statement 
with pupils. If some pupils have difh- 
culty with the term cluster, you may 


want to go back over pages 70 and 71. 
Help them see that the two-letter 
spellings they wrote on pages 70 and 
71 are called clusters. Point out that, 
as they saw on page 71, two-letter 
spellings, or clusters, can occur at 
either the beginning or end of words. 
(Note: st in stick, fr in fresh, and cr 
in crush are not clusters because they 
have two letters that blend together 
to make two sounds.) 
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WRITE AND REVIEW 
This activity will: 


1. Reinforce the formation of capital 
and small p 

2. Compare the basic strokes in capi- 
tal and small p with the strokes in 
other letters 

3. Prepare pupils for their work with 
clusters 


Ask pupils what the rabbits were 
trying to do in the poem on page 70. 
Tell pupils that Pinky is the name of 
the rabbit in the picture on page 72. 
Ask pupils what Pinky has decided to 
do to the chip. 

Ask pupils to name the letter that 
begins the name Pinky. Then review 
the formation of capital P. Write the 
letter on the chalkboard as you say 
its number and descriptive count. 


P—1,2 down, curve around (to the 
right) 

Have pupils look at the letter for- 
mation in their books and visually 
trace the numbered steps with their 
index fingers. On practice paper, have 
pupils practise the letter several 
times. Then choose pupils to practise 
the letter at the chalkboard. 

Follow the same procedure with 
small p. Tell pupils that small p is 
a demon, or difficult, letter. Remind 
pupils to always form the letter care- 
fully. 


p—1,2 down, around (to the right) 


In the second exercise, pupils 
should see that capital P and capital 
R are identical except for the small 
slanted line in R. Except for the short 
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WRITE AND REVIEW 


Practise each letter. 


oem ih 
P= Rae 


How are the letters alike? 


Ear pq 


Copy the sentence. 





Pinky wanted to 
chop the chip. 


upward slant at the end of small q 
and the facing of this letter to the 
left, small p and q are made with the 
same basic strokes. 

Guide pupils in reading the sen- 
tence at the bottom of the page. Be- 
fore pupils copy the sentence, remind 
them that each word must rest on the 
base line. 

Remind pupils that some sounds 
are spelled by clusters. Have pupils 
look at the words chop and chip in 
the sentence and name the cluster in 
each word. (ch) Ask pupils if they can 
name other words that begin with the 
cluster ch. 





D 


Going Fishing. Begin by asking the 
pupils what is happening in the pic- 
ture. To encourage answers contain- 
ing the sh, ch, and ck clusters, ask 
them: “What is the man trying to 
catch? What will he eat his catch on?” 

Help pupils read the poem. Read 
the directions below the poem and 
help them complete the exercise by 
asking the following questions for 
each word: “What is the last sound 
you hear in the word? How is the 
sound spelled? What do we call two 
consonants that spell only one sound?” 


GOING FISHING 


Read the poem aloud together. 


A man had wished his only wish. 
If only he could have his pick 

Of all the very finest fish, 

He'd catch the finest mighty quick. 
And then he'd eat the finest dish 


And leave a bit for Cat to lick. 










Sav the last word in each line of the 


poem. Listen for each end sound. 


Copy each word. Draw a line under 


the cluster that spells the end sound. 





E 


The evaluation exercises are de- 
signed to assess pupils’ understanding 
of the cluster concept. 

Identifying Clusters. Write the fol- 
lowing list on the chalkboard: 


1. shop sob shot 
2. chop cop shop 
3. chap ran ranch 


Read each word in the horizontal line 
and ask: “How many sounds do you 
hear at the beginning of each word?” 
(one) Circle the beginning sound in 
all three words and tell the class that 


although they hear only one _ begin- 
ning sound in shop and shot, this 
sound is spelled by two letters. 
Repeat this procedure for the re- 
maining lines and ask the class to 
write the clusters on their papers. 
(Note: Number 3 features the ch clus- 
ter in initial and final positions.) 
Using Clusters. Write the following 
list of answer choices on the chalk- 
board. (Answers are in heavy type.) 


1. lunch, breakfast 5. closed, shut 
2. bench, tree 6. boom, crash 
3. wet, fresh 7. duck, hen 
4. beef, chicken 8. chill, fever 


Answers: 
wish, pick, fish, quick, dish, lick 


Read the accompanying story and the 
choices for each unfinished sentence 
and tell the class that their answers 
must be cluster words. 


One day my brother and I decided 
to have a picnic (1) in the 
park. First we saw a sign saying, “Do 
not sit on the grass,” and so we sat 
on the (2) instead. But then 
we saw another sign near us that read, 
“Caution: (3) paint.” A pi- 
geon tried to eat my (4) sand- 
wich. Later we tried to visit the mon- 
key house but found that it was (5) 
ef Suddenly with a flash and a 


(6) _____ a thunder storm came up. 
By the time we got home I was wetter 
than a (7) My brother 


caught a cold, and I got a (8) 


Other Uses of This Unit 


Should some pupils have difficulty 
identifying clusters, you may wish to 
use this unit for added work on clus- 
ters. 
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Answers: 19 CLUSTER CREATURES 
2. quiz 
3. shut chin chop chip chat chin chug chest chunk 
4. chin ar 
Chat is a cluster creature. ship shop shut ship shed shot shall 
quit quilt quiz quit quack queen quick 


The creatures below are hungry for Say the sounds that the clusters stand 


clusters. You can help them become for. 





Cluster Creatures by adding the right 


Emphasis—The beginning clusters 
ch, sh, and qu. 


A 


Units 19 through 22 focus on con- 
sonant digraphs, or clusters. (A clus- 
ter is two consonants that represent 
only one sound or phoneme.) Begin- 
ning clusters are introduced in Units 
19 and 20, and end clusters are intro- 
duced in Units 21 and 22. 

Cluster Creatures. This activity in- 
volves pupils in adding clusters to 
other letters to make words. It reap- 
pears as the opening activity in each 
of the next three units. 

Begin by telling the class that a 
cluster is two consonants that spell 
only one sound. Write the word chin 
on the chalkboard and ask: “How 
many sounds do you hear at the be- 
ginning of the word?” (one) Under- 
line ch and tell the class that ch is a 
cluster. 

Write the three key clusters on the 
chalkboard and then read the first 
two paragraphs to the class. Show 
them that the first item was com- 
pleted by adding one of the key clus- 
ters to the unfinished words. Tell 
them to use those clusters in forming 
other list words. 

The next activity is designed to 
check the pupils’ ability to identify a 
cluster. Help them choose the correct 
answer by asking the following ques- 
tions: ‘““How many sounds do you hear 
in chat and hat?” (three) “How 
many letters do you see in chat?” 
(four) “In hat?” (three) “Which word 
is the Cluster Creature?” 
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clusters to their bodies. 





On your paper, write the clusters you 


added to the creatures. 


Oe 


ee 


Call pupils’ attention to the last ac- 
tivity. When you are sure they under- 
stand what they are to do, have them 
work independently. 


Supplementary Activities 


List Words. To introduce the re- 
maining list words, pronounce them 
and have pupils repeat them after 
you. Ask pupils what letters spell the 
first sound in each word. 

Auditory Discrimination. The fol- 
lowing activity is designed to check 
pupils’ skill in discriminating be- 
tween the /sh/ sound and the /ch/ 
sound. 

Make two columns on the chalk- 
board, one headed with shut and the 





Name the creature below that is a 


Cluster Creature. 





Make your own Cluster Creatures. Use words 


that begin with the ch, sh, and qu clusters. 





other headed with chat. Tell pupils 
that you will read six words. They are 
to tell you whether each word begins 
with the first sound in shut or the 
first sound in chat. 


Read each of the following words 
twice, pausing for pupils to respond. 
As they respond, write the word in 
the appropriate column. 


1. shop 4. shin 
2. chop 5. chip 
3. chin 6. ship 


Below are four more word pairs. 
Have pupils name the column in 
which each word belongs, 


chair, share 
cheap, sheep 
cheat, sheet 
choose, shoes 


mh ge ho 


MORE THAN ONE 


Say cach list word below. Name the picture 


below cach word. What sound do you add 


to name each pictures 


3, schuip 











a ati 


On your paper, write the words that name the 





pictures. What letter ends each word you wrote? 


Look at the words you wrote for spelling dictionary and track down 
More THAN ONE. Bo you know two amy one of the words. Be ready to tell 


meanings for each word? Go to your the class about both meanings. 


Write these words: chug, chest, chunk. shot. 
shall, quack, queen, and quick. Circle the 


letters that spell the beginning cluster in each 


word. 


they their 


B 


Pupils have two activities, rather 
than one, to complete for this page. 
In most of the succeeding units, the 
second page will present two activ- 
ities. 

More Than One. By doing this ac- 
tivity, pupils discover how to form 
the plurals of list words. Read the in- 
structions to pupils and lead them to 
see that they add the /s/ sound to 
each list word in order to name the 
pictures. 

Track Down. The words used in 
More Than One are defined in the 
Spelling Dictionary. Each dictionary 
entry includes two sentences illustrat- 
ing two possible meanings of the 
word. 

You may wish to assign a different 


there 


word to each pupil and have each 
pupil report to the class on what was 
found in the Spelling Dictionary. Or 
divide the class into groups, assigning 
one word to each group. siiter all 
groups have tracked down the words, 
have each group report its finding to 
the class. 

Call pupils’ attention to the next 
activity. When you are sure they un- 
derstand what they are to do, have 
them work independently. 

Irregulars. For several reasons, these 
three common words are often mis- 
spelled, even by educated adults. Be- 
cause the vowel sound in they sounds 
like the vowel sound in say, way, and 
day, they could be misspelled “thay.” 
The letters ey usually stand for the 
/é/ sound, as in key. The vowel-with-r 
sound in their sounds like air, so pu- 


Answers: 
the /s/ sound 


1. ships 
2. quilts 
3. chips 
4. chops 
5. shops 


the letter s 


pils might write their as “thair.” 
There presents a new pronunciation 
for the letters ere, also met in the 
words here and were. 

1. Write the words on the chalk- 
board, pronounce them, and ask the 
class to pronounce them. Then have 
pupils pronounce the vowel sound 
they hear in they. Underline ey and 
explain that these letters stand for the 
vowel sound in that word. 

Pointing to their and there, ask pu- 
pils how these words are alike and 
how they are different. Circle the let- 
ters th; underline eir and ere. Explain 
that eir and ere are two different 
spellings of the same sound. Define 
the two words by writing on the chalk- 
board context sentences like: “There 
are two books on the table.’”’ and 
“Their books are on the table.” 

2. Have pupils print each irregular 
on a separate card. Pronounce one of 
the words, use it in a sentence, and 
ask pupils to hold up the card that 
shows the word you used. Repeat this 
procedure for the other irregulars, 
concentrating on their and there. 


(hi 


C 


WRITE AND REVIEW 
This activity will: 


1. Reinforce the formation of capital 
and small q 

2. Compare the basic strokes in capi- 
tal and small q with the strokes in 
other letters 

3. Reinforce the spelling of the list 
word quilt 


Review the formation of capital Q. 
Write the letter on the chalkboard as 
you say its number and descriptive 
count. 


Q-1,2 


around (to the left), slant 
across 


Have pupils look at the letter for- 
mation in their books and trace the 
numbered steps with their index fin- 
gers. Have them write the letter sev- 
eral times on practice paper. Then 
have a few pupils practise the letter 
at the chalkboard. 

Follow the same procedure in re- 
viewing small q. Tell pupils that 


WRITE AND REVIEW 


Practise each letter. 


>t 


How are the letters alike? 





Copy the sentence. 





small q is a demon letter. Remind 
them to form the letter carefully. 


q—1,2,3 


around (to the left), down, 
slant up 


Ask pupils how the letters in the 
second exercise are alike. Be sure they 
identify the circle stroke that is com- 
mon to capital letters Q and O and 
the curved and straight lines that 
make small letters q and p. 

Tell pupils that the cat in the il- 
lustration is Queenie. Ask pupils what 
the cat is curled up on. (a quilt) Ask 
pupils to name the beginning sound 
in quilt. (the /kw/ sound) Ask pupils 
how the beginning sound is spelled. 
(qu) 

Guide pupils in reading the sen- 
tence at the bottom of the page. Ask 
pupils to name the cluster that begins 


Q O09 
C= 





Queenie curled 


Up on the quilt. 





the words Queenie and quilt. (qu) 
Then have pupils copy the sentence. 
Tell pupils to check the letters they 
write against the models in their 
books as they copy the sentence. 


D 
Unit Quiz 


The quiz for this unit is on page 
Sik 

Fewer than fifteen correct answers 
indicates that the pupil should do the 
Look Again activity. Fifteen or more 
correct answers indicates that the 
pupil should do the Look Ahead ac- 
tivity. 

Note: The sh cluster may be espe- 
cially difficult for some pupils to 
pronounce. Refer to page 5T. 





LOOK AGAIN 


TREASURE HUNT 


Listen to what your teacher says. 
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LOOK AHEAD 


MAKE A MONSTER 


Use a head, a body, and a tail to make as many 


real words as you can. Write the words on vour 


paper. 


Heads Bodies 


E 


LOOK AGAIN 


Treasure Hunt. In this version of 
Treasure Hunt, each pair of words 
differs only in the beginning sound. 
To reach the treasure, pupils must 
discriminate beginning cluster sounds 
and recognize the spellings of those 
sounds. 

Having encountered this activity in 
Units 5 and 10, pupils will be familiar 
with the steps involved. If necessary, 
read the following directions: “When 
I say a word, put your finger on the 
place that shows that word. I may 
skip a word, so listen carefully. Raise 
your hand when you have reached the 
treasure.” 

Say each of the following words 





twice, pausing for pupil response. (The 
word number is given in parentheses. 
To check whether or not everyone is 
with you, ask pupils for the number 
of the word where they have their 
fingers.) 


ship (1) chat (8) 
quilt (4) quit (10) 
chop (5) 

LOOK AHEAD 


Make a Monster. This activity in- 
volves pupils in building words. 
Point out that each word must have a 
head, a body, and a tail but that each 
body part may be used more than 
once. 

When all pupils have finished mak- 
ing words, have them compare their 


Possible Answers: 
chop, chap, chip; champ, chimp, 
chomp, chump; ship, shop, shed. 
shod; shin, chin, shun 


lists. Find out how many different 
words pupils have produced and 
write them on the chalkboard. Ex- 
plain the meanings of any unfamiliar 
words. 


Supplementary Activity 


Tongue Twisters. After pupils have 
finished this page, present the tongue 
twisters shown below. Have pupils 
try reading the twisters aloud. Ask 
what words in each rhyme contain the 
beginning clusters they have studied 
in this unit. 


How much wood would a woodchuck 
chuck 

If a woodchuck could chuck wood? 

A woodchuck would chuck as much 
as he would chuck 

If a woodchuck could chuck wood. 


Susie sells seashells down by the sea- 
shore. 


i 


Answers: 
2. whiz 
3. whip 
4. that 
5. think 


When is a Cluster Creature. 


Emphasis—The beginning clusters 
th and wh. 


A 


Two different sounds are repre- 
sented by the beginning cluster th. 
In such words as think, th stands for 
an unvoiced sound. In such words as 
that, th stands for a voiced sound. 

The cluster wh is pronounced in 
various ways. Allow your pupils to 
pronounce this cluster as they are ac- 
customed to doing, as long as they can 
be understood by other people. 

Cluster Creatures. After reading 
the instructions, show pupils how the 
first item was completed. Ask them in 
which listing when appears. Then 
have them complete the activity. 

Should pupils produce what rather 
than that for item 4, tell them that 
what is a real word but not a list 
word. Ask them to try another cluster 
in the blank to produce a list word. 

Call pupils’ attention to the next 
activity. When you are sure they un- 
derstand what they are to do, have 
them work independently. 


78 


20 


think thud thank think 
that this then than 
when whip whiz when 


The creatures below are hungry for 
clusters. You can help them become 


Cluster Creatures by adding the right 


clusters to their bodies. 





Le en 


On your paper, write the clusters you 
added to the creatures. 
Name the creature below that is a 


Cluster Creature. 










Supplementary Activity 


Auditory Discrimination. To help 
pupils learn to hear the distinction 
between unvoiced and voiced th, pro- 
nounce a word from the first group 
and then one from the next group. 
Ask pupils to repeat each word after 
you, with the palm of one hand held 
in front of their mouths. Continue 
pronouncing the th list words, exag- 
gerating the sounds represented by 
the beginning clusters. Ask if they can 
hear and feel any difference between 
the beginning sounds in the words. 


that, and when. 


CLUSTER CREATURES 


thin thing thump 
that them ‘the 
where whirl 


Say the sounds that the clusters stand 


4. at 5. ink 


for. 


oe 








Make your own Cluster Creatures. Use words 


that begin with the same clusters as think. 


B 


Play Ball. This activity varies from 
previous uses of Play Ball in that pu- 
pils play the game twice, first with one 
set of words and then with another 
set. The purpose of using the activity 
in this way is to emphasize the differ- 
ence between the unvoiced th in 
think and the voiced th in that. 

For this activity, divide the class 
into groups of three players each. 
Before reading the instructions, tell 
pupils to number their papers from 1 
to 6. When everyone is ready, read the 


PLAY BALL 











Listen to the beginning sound in the top row 
of words and then in the bottom row of words. 
Are they different sounds? 

Are the sounds spelled by the same cluster? 


Player |: 
Player 2: 
Player 3: 





Ask two children to play ball with you. 
First play with the top row. 
Then play with the bottom row. 


Name acolour, 
Say the word. 


Spell the word. 


Everyone: Write the words. 





Write these words: thin, think, thump, them, 


the, where, and whirl. Circle the letters that 


spell the beginning cluster in each word. 


shoe school 





instructions. Remind them that when- 
ever player | says any colour on the 
page, player 2 must quickly find 
that colour and read the word printed 
on the ball. Player | must name each 
colour at least once. Player 3 can spell 
the word while looking at it or with- 
out looking at it. 

When pupils play the game with 
the second set of words, you may want 
to have them change roles in their 
groups. 

After all groups have played with 
both sets of words, ask pupils if they 
can hear or feel a difference between 


through 


the beginning sound in the two rows 
of words. Demonstrate the difference 


by using the remedial activity sug- 
gested in the teacher’s notes on page 
78. 

The questions emphasize that the 
same cluster is used to represent the 
sound in words like think and words 
like that. 

Call pupils’ attention to the next 
activity. When you are sure they un- 
derstand what they are to do, have 
them work independently. 

Irregulars. These irregulars each 
contain a different spelling of the 


Answers: 


yes, yes 


/u/ sound. Because /i/ is usually 
spelled oo or ew, pupils might mis- 
spell shoe as “shoo” and through as 
“throo” or “threw.” Although school 
contains a more usual spelling of the 
/u/ sound, the letters sch could be 
misspelled “sk.” 

1. List the words on the chalkboard, 
pronounce them, and ask pupils to 
pronounce them after you. Ask pupils 
how these words are alike in sound. 
(They all contain the same vowel 
sound.) To draw their attention to 
the vowel spelling in each word, un- 
derline the following letters in the 
words on the board: oe in shoe, oo in 


- school, and ough in through. 


2. To help pupils master school, 
challenge them to supply other words 
that spell the /ii/ sound oo. (possible 
answers: too, tool, fool, cool) 

3. On the chalkboard, write the ir- 
regulars in scrambled form. Ask pu- 
pils to unscramble the items. When 
they have unscrambled the words, ask 
what letters spell the vowel sound in 
each word. 
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WRITE AND REVIEW 
This activity will: 


1. Reinforce the formation of capital 

and small w and z 

Compare the basic strokes in capi- 

tal and small w and z with the 

basic strokes in other letters 

3. Reinforce the spelling of list 
words thud and whiz 


nN 


Review the formation of capital W. 
Write the letter on the chalkboard as 
you say its number and descriptive 
count. 


W-1,2,3,4 slant, slant, slant, slant 


Have pupils look at the letter for- 
mation in their books and trace the 
numbered steps with their index fin- 
gers. Have pupils write the letter sev- 
eral times on paper. Then have a few 
pupils practice the letter at the chalk- 
board. 

Follow the same procedure in re- 
viewing the formation of the other 
letters on the page. 


w—1,2,3,4 slant, slant, slant, slant 
Z—1,2,3 
z—1,2,3 


across, slant, across 
across, slant, across 
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WRITE AND REVIEW 


Practise each letter. 


| How are the letters alike? 


WANE 7 





In comparing the letters at the bot- 
tom of the page, pupils should recog- 
nize the slanted lines used in the for- 


mation of capital and small w, v, and 
re 

Guide pupils in reading the rhyme 
at the bottom of the page. Then have 
pupils write the list words that rhyme 
with Jud and Liz. (thud and whiz) 
Ask pupils to name the letters that 
spell the rhyming part of each word 
pair. (ud in Jud and thud; iz in Liz 
and whiz) 


WV Z 


We\ V WW W 





Write the list word that rhymes 
with Jud and Liz. 


Old Jumping Jud 
Just heard a thud. 
It’s Leaping Liz, 
A riding whiz. 





D 


Unit Quiz 


The quiz for this unit is on page 
8T. 

Fewer than thirteen correct answers 
indicates that the pupil should do the 
Look Again activity. Thirteen or more 
correct answers indicates that the 
pupil should do the Look Ahead ac- 
tivity. 





MATCHO 


Look at the first word in each line. Cover the 


LOOK AGAIN 


word. On your paper, write the word that is 


spelled just like the first word. 





LOOK AHEAD 


TONGUE TWISTERS 


On your paper, write a sentence using two or 
more words from one group of list words. If 
you can, write more sentences using words 
from the other word groups. Then ask a 


classmate to say your sentences fast. 


Examples: 
1. [think I said thanks. 

2. This ball is bigger than that ball. 
3. When will you whiz by? 








Note: The th cluster may be espe- 
cially difficult for some pupils to pro- 
nounce. Refer to page 5T for tech- 
niques to help those pupils. 


E 


LOOK AGAIN 


Matcho. This activity checks visual 
discrimination. Before reading the in- 
structions, provide any left-handed 
pupils with pieces of paper to cover 




















the words. Point out to the pupils 
that the correct answer for the first 
line is indicated for them as an exam- 
ple. 


LOOK AHEAD 


Tongue Twisters. This activity pro- 
vides practice in articulating clusters 
that are difficult for some pupils to 
pronounce. After reading the instruc- 
tions, show pupils how the example 
sentences fit the instructions. 













Answers: 
2. when 
3. then 
!. think 
9. Whip 
6. than 
fis tWouevel 


You may wish to have pupils work 
in pairs or small groups. They are 
not expected to write complete and 
technically perfect sentences. 


Supplementary Activity 


Nonlist Words. To provide more 
experience with the unit clusters, 
have pupils make nonlist words by 
adding clusters to letters. Write the 
following items on the chalkboard, 
leaving blanks for the clusters. Ask 
pupils to supply the missing clusters. 

1. (th)ick 
De (wh)ack 
of (th)us 


4. (wh)eel 
5. (these 


6. (th)orn 
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Answers: 
2. which 
3. fresh 
4. such 
5. sting 
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Swing is a Cluster Creature. 


PAI CLUSTER CREATURES 


much such much lunch which rich pinch 

crush flash fresh crush brush dish wish 

sung bring swing sting song long gang 

The creatures below are hungry for Say the sounds that the clusters stand 
clusters. You can help them become for. 


Cluster Creatures by adding the right 


clusters to their heads. 





su 
]. mu 2. Wolke — co a peas 4. SU 5 SEN comes 
On your paper, write the clusters you Name the creature below that is a 





added to the creatures. Cluster Creature. 





Make your own Cluster Creatures. Use words 
that end with the ch, sh, and ng clusters. 





Emphasis—The end clusters ch, sh, 
and ng. 


A 


Cluster Creatures. After reading 
the instructions, show pupils how the 
first item was completed. Ask them 
in which listing much appears. Then 
have them complete the activity. 

Call pupils’ attention to the last ac- 
tivity. When you are sure they under- 
stand what they are to do, have them 
work independently. 


Supplementary Activity 


List Words. To introduce the re- 
maining list words, pronounce them 
and have pupils repeat them after 
you. Ask: “What letters spell the final 
sound in each word? Which of the list 
words begin with a blend or a cluster?” 
(which, flash, fresh, crush, brush, 
bring, swing, and sting) 


RHYME WORDS 


The words swing, fling, and bring are rhyme 


words. On vour paper, write a list word that 


rhymes with each pair of words below. 


b | 
1. swing fling MING 


2 Sate Loni, 3. crash hash 


!. punch hunch 


TRACK DOWN 


Look at the three words below. 


leercrash D2 fash 3. 


Do you know two meanings for each 
word? Go to your spelling dictionary 
and track down any one of the words. 


Tell the class about both meanings. 


Write these words: rich, pinch, brush, dish, 
wish, song, long, and gang. Circle the letters 


that spell the ending cluster in each word. 


ought bought 


B 


Rhyme _ Words. 
tered this activity in previous units, 
pupils should be familiar with the 
steps involved. After reading the in- 
structions, point out the example. 
Have pupils say the two words in each 
line before looking for the rhyme 
word. 

After everyone has written the cor- 
rect answers, ask pupils how the three 
rhyme words in each line are alike in 
spelling and have them identify the 
end cluster in each group of rhyme 
words. 

Track Down. Pupils have encoun- 
tered Track Down in Unit 19. 

For the activity, you may wish to 
assign a different word to each pupil. 
Have each pupil report his findings. 

Crash and punch are not list words. 


Having encoun- 


5. blush mush 


punch 


thought @ 


Call pupils’ attention to the next 
activity. When you are sure they un- 
derstand what they are to do, have 
them work independently. 

Irregulars. These irregulars con- 
tain the grapheme ough, also seen in 
such dissimilar words as_ through, 
cough, bough, and tough. Because 
ough spells several different sounds 
and because it is made of four letters, 
pupils might produce misspellings. 
But as soon as they have mastered 
ought, the other two words will be 
easier. 

1. List the words on the chalk- 
board, pronounce them, and ask pu- 
pils to pronounce them after you. 
Ask how the words are alike in sounds 
and in letters; underline the identical 
letters in the three words. Emphasize 
that after they have mastered ought, 
they have almost learned all three 
words. 





Answers: 
2. swing 
3. flash 
4. lunch 
5. crush, brush 


2. Have pupils use each word in an 
oral sentence, checking particularly 
for their understanding of the word 
ought. 


Supplementary Activity 


Word Building. Pupils can buila 
new words by replacing the beginning 
clusters in list words with clusters 
they have already studied. For exam- 
ple, the word slash is made from flash 
by replacing fl with sl, a cluster in- 
troduced in Unit 13. 

Challenge pupils to build as many 
new words as they can by replacing 
the beginning letters in the following 
words with clusters or blends from 
previous units. (Possible answers are 
in parentheses.) 


1. crush (flush, slush, shush, plush) 
2. flash (trash, stash, crash, clash) 
3. lunch (brunch, crunch) 
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C 


WRITE AND REVIEW 


This activity will: 


1. Review the formation of capital 
and small h 

2. Compare the basic strokes in capi- 
tal and small h with the strokes in 
other letters 

3. Reinforce the spelling of list words 
much, fresh, and bring 


Review the formation of capital H. 
Write the letter on the chalkboard as 
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WRITE AND REVIEW 


Practise each letter. 


HoT TEH 


aim doula 


How are the letters alike? 


media abla 


Copy the sentence. 






How much tresh 
tish did he bring? . 


you say its number and descriptive 
count. 


H—1,2,3. down, down, across 


Have pupils look at the letter for- 
mation in their books and trace the 
numbered steps with their index fin- 
gers. Have pupils practise the letter 
several time on paper. Then choose 
pupils to practise the letter at the 
chalkboard. 

Follow the same procedure in re- 
viewing the formation of small h. 


h—1,2 down, curve over and down 


In the second exercise, guide pupils 
in identifying the straight lines that 





are used in forming capital letters H, 
E, and F. In comparing the basic 
strokes in small h, 1, and n, pupils 
should see that all three letters begin 
with a straight line. 

Guide pupils in reading the sen- 
tence at the bottom of the page. Write 
the words much, fresh, and bring on 
the chalkboard. Ask pupils to name 
and spell the final sound in each 
word. (ch in much, sh in fresh, and 
ng in bring) Then have pupils copy 
the sentence. Tell pupils that they 
should remember to begin the sen- 
tence with a capital letter and end 
the sentence with a question mark. 


LOOK AGAIN 


FIND THE WORD 


On your paper. write the word in each line 


that does not have a cluster or blend at either 


the begmning or the end. 





trench 


Tee eee [a 
[etm [nt | on | wd 
[sam [ne [om 

Fo | a 


4. 
[ne [rns [on [ein 








LOOK AHEAD 


DRAW A STORY 


Draw a story about a duck getting a bee sting. 


Write sentences about what it does. 





D 
Unit Quiz 


The quiz for this unit is on page 
8T. 

Fewer than fourteen correct answers 
on the quiz shows that the pupil needs 
to do the Look Again activity. Four- 
teen or more correct answers indicates 
that the pupil should do the Look 
Ahead activity. 

Note: The end clusters sh, th, and 
ng may be especially difficult for 
some pupils to pronounce. Refer to 
page 5T for techniques to help them. 


E 


LOOK AGAIN 


Find the Word. Read the instruc- 
tions and show pupils how the circled 
item in the first line fits the instruc- 
tions. Because each line contains 
some nonlist words, read each line of 
words to the pupils; then have them 
look for the correct answer. 

After pupils have found the correct 
answers, you may want to have them 
identify the cluster words in each 
line. (Note that many words have 
either initial or final blends.) 


Answers: 
2a ran 
3. pin 
4. ten 
5. bin 


LOOK AHEAD 


Draw a Story. Notice that the in- 
structions for this activity use one of 
the list words presented in this unit. 
Encourage pupils to use as many list 
words as they can in their sentences. 

After everyone has finished, allow 
time for pupils to exchange their 
work. 


Supplementary Activity 


Composition. To provide more ex- 
perience with the unit clusters, have 
pupils make up sentences, each sen- 
tence containing two or more words 
that have the end clusters presented 
in the unit. Tell them that their clus- 
ter words may be list words or non- 
list words. To help pupils get started, 
provide a couple of examples: 


Don’t crush my lunch. 
Which swing do you want? 


Pupils will probably be more pro- 
ductive if they can work in pairs or 
small groups. 


Answers: 
2. dress 
3. clock 
4. black 


Grass is a cluster creature. 


Emphasis—The end clusters ck, Il, 
and ss. 


A 


Two of these clusters are unlike all 
the others introduced thus far in that 
they consist of double letters rather 
than two different letters. In spell- 
ing words that end in Il or ss, pupils 
might leave out the second | or s. 

Because k alone often stands for 
the /k/ sound, pupils might omit 
the c in spelling words like clock and 
stick. 

Cluster Creatures. Read the instruc- 
tions and call pupils’ attention to the 
example. Have pupils pronounce the 
correct answers and ask which an- 
swers end in double letters. 

Call pupils’ attention to the last ac- 
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29 CLUSTER CREATURES 

clock track black clock stick deck lack 

spell spill shell spell fill chill still 

cress eras CLOSS dress class mess press 

The creatures below are hungry for Say the sounds that the clusters stand 


clusters. You can help them become 
Cluster Creatures by adding the right 


clusters to their heads. 





Dre. = 


On your paper, write the clusters you 


added to the creatures. 


RI, 


Make your own Cluster Creatures. Use words 


that end with the ck, Il, and ss clusters. 


tivity. When you are sure they under- 
stand what they are to do, have them 
work independently. 


Supplementary Activities 


List Words. To introduce the re- 
maining list words, pronounce them 
and have pupils repeat them after 
you. Ask: “What letters spell the final 





for. 





3. clo 


4) bla a 





Name the creature below that is a 


Cluster Creature. 
are 
Ss 


sound in each word?” 

Beginning Blends and Clusters. To 
review spelling patterns introduced 
earlier, ask pupils to tell which list 
words begin with a blend and which 
begin with a cluster. (Beginning blend 
words are: track, black, clock, stick, 
spill, spell, still, grass, cross, dress, 
class, and press. Beginning cluster 
words are: skill and chill.) 





HIDDEN CLUSTERS 


Find the clusters hidden on this page. Use 


them to complete the list words below. Write 


the words on your paper. 





2 


os 


tra f. spi 


Cros by ora 





she Hee clo.” 





MORE THAN ONE 


Say each list word below. Name the picture 


below each word. What sound do you add to 


name each picture? 





— 


#? 
L’ 
i 





2 track 


RES SERRE RL RS ee 


my 
1 } 
RE PERLE IES I ENE EST LIS ie 


3. stick 






On your paper. write the words that name the 


pictures. What letter ends each word you wrote? 


Write these words: deck, lack, fill, chill, still, 


class, mess, and press. Circle the letters that 


spell the ending cluster in each word. 


son once 





B 


Hidden Clusters. After reading the 
instructions, give pupils time to look 
for the hidden clusters. After every- 
one has written the correct answers, 
have the answers pronounced. 

More Than One. This activity helps 
pupils learn how to form the plural of 


front e 


three list words. After reading the in- 
structions, let pupils complete the 
items. Lead them to see that to form 


the plural, each word adds the /s/ 
sound, spelled s. 

Call pupils’ attention to the next 
activity. When you are sure they un- 
derstand what they are to do, have 
them work independently. 

Irregulars. These words are excep- 


Answers: 
ic kerss 
De CYOSs 
3. shell 
4. spill 
5. grass 
6. clock 

Answers: 
the s sound 
1. clocks 
2. tracks 
O eSLICKS 


the letter s 


tions to the usual spelling of the /u/ 
sound. They form a pattern of their 
own; each word contains the combi- 
nation on. This suggests that when 
the /u/ sound is followed by n, that 
vowel sound is spelled o. 

Note that one sounds like won, and 
son sounds like sun. 

1. List the words on the chalk- 
board, pronounce them, and have pu- 
pils pronounce them after you. Ask 
how the three words are alike in 
sound. (They all contain the /un/ 
sound.) Ask what two letters appear 
in all three words and _ underline 
them. 

2. To help pupils master once, ask 
how one and once are similar in 
spelling and meaning. 

3. Challenge pupils to think of a 
word that sounds like son but has a 
different spelling and meaning. Write 
sun beside son; have pupils use each 
word in an oral sentence. 

4. Challenge pupils to think of a 
word that sounds like one but has a 
different spelling and meaning. Write 
won beside one; have pupils use each 
word in an oral sentence. 
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C 


WRITE AND REVIEW 
This activity will: 


1. Reinforce the formation of capital 
and small k 

2. Compare the formation of capital 
and small k with the strokes in 
other letters 

3. Reinforce the spelling of the list 
words shell and stick 


Have pupils look at the picture of 
the magician. Explain that the magi- 
cian’s name is Kelly. Ask pupils what 
kind of tricks they think Kelly is 
going to do with a shell and a stick. 

Ask pupils to name the letter that 
begins Kelly. Then review the forma- 
tion of capital K. Write the letter on 
the chalkboard as you say its number 
count. Choose pupils to practice the 
letter at the chalkboard. 


K—1,2,3. down, slant, slant 


Then have pupils look at the letter 
formation in their books and trace 
the numbered steps with their index 
fingers. Have pupils write the letter 
several times on paper. 

Follow the same procedure in re- 
viewing the formation of small k. 
Tell pupils that small k is a demon 
letter. Remind them to form the let- 
ter correctly. 
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WRITE AND REVIEW 


Practise each letter. 


K 


How are the letters alike? 


Semeres 


On a separate piece of paper, 





write the magician’s name. 
Write the list words that tell 
what he used. 





k—1,2,3. down, slant, slant 


In the second exercise, ask pupils 
how the letters are alike. Capitals K 
and Y are made with a straight line 
down and two slanted strokes. Small 
k and | both begin with a straight 
line. 

In the final exercise, have pupils 
write the magician’s name and the 
two words that tell what he used 
when he did his trick. (a shell and a 
stick) Remind pupils to write each of 
the words so that the letters are the 
correct size and shape and each word 
rests on the base line. When they 
have finished, ask pupils to name and 
spell the clusters that end the words 
shell and stick. (The cluster Il ends 
the word shell; the cluster ck ends the 
word stick.) 


a fa Sl 
au i aa 





did his trick 
with a __ 


and Q ; 








D 
Unit Quiz 


The quiz for this unit is on page 
8T. 

Fewer than fourteen correct answers 
on the quiz shows that the pupil 
needs to do the Look Again activity. 
Fourteen or more correct answers in- 
dicates that the pupil should do the 
Look Ahead activity. 


LOOK AGAIN 


TREASURE HUNT 


Listen to what your teacher says. 





1 2 3 4 


&. 






7 8 


a 
—) 
18 17 16 15 14 13 12 











1] 


LOOK AHEAD 


MAKE A MONSTER 


Use a head, a body, and a tail to make as many 


Teal words as you can. Write the words on your 


paper. 


E 


LOOK AGAIN 


Treasure Hunt. Each pair of words 
differs only in the ending sound: One 
word ends in a cluster sound, and the 
other ends in a noncluster sound. To 
reach the treasure, pupils must hear 
the final sounds correctly and must 
recognize the spellings of those 
sounds. 

If necessary, read the following di- 
rections: “When I say a word, put 
your finger on that word. I may skip 
a word, so listen carefully. Raise your 





hand when you have reached the 
treasure.” 


Read each of the following words. 
(After each word, its number is given. 
To check whether or not pupils are 
with you, ask them the number of the 
word where they have their fingers.) 


trap (1) grass (10) 
track (2) shell (11) 
clock (4) class (13) 
spin (6) trick (16) 
brass (8) chill (18) 


To use the game again, read a dif- 
ferent set of words. 


LOOK AHEAD 


Make a Monster. This activity in- 
volves pupils in building words. Point 


Possible Answers: 
bass, boss; bill, ball, bull, bell; tall, 
tell, toll, till, toss; mall, mill, mull: 
mess, Miss, Mass, Muss, moss 


out that each word must have a head, 
a body, and a tail but that each body 
part may be used more than once. 
When everyone has finished making 
words, find out how many different 
words pupils have produced and 
write them on the chalkboard. Ex- 
plain the meanings of any unfamiliar 
words. 


Supplementary Activity 


Rhyme Words. To provide more 
experience with the unit clusters, 
have pupils sort nonlist words into 
pairs of rhyming words. Write the 
following words on the chalkboard. 
Have pupils pronounce all the words 
before they begin sorting them into 
rhyme pairs. 


1. duck 6. skill 
2. pass 7. tick 

3. lick 8. glass 
4. block 9. rock 
5. truck 10. grill 
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Answers: 


I 


go 


Or we go 1 


chip 
ship 
grass 
shell 
clock 







1. On your paper, write the 
y pay 
picture name that has the ch 


cluster. 


2. Write the picture name that 


has the sh cluster. 


3. Write the picture name that 


has the ss cluster. 


4. Write the picture name that 


has the Il cluster. 


5. Wnite the picture name that 


has the ck cluster. 


Emphasis—Review of Units 18 
through 22. 


A 


This is the third of four Review 
Units in this book. Unit 23 reviews 
both beginning consonant clusters, 
from Units 19 and 20, and end clus- 
ters, from Units 21 and 22. 

Because this unit does not include 
a Unit Quiz, activities can be com- 
pleted in four periods. 

Name the Pictures. For each item 
in this activity, pupils: (1) say two 
picture names, (2) identify the one 
picture name that has the cluster re- 
ferred to in the directions, and (3) 
write that name. 


9 3 REVIEW 
NAME THE PICTURES 





















































After reading the directions for the 
first item, discuss the two pictures 
until pupils say the words chip and 
soda (or pop). Ask: “Which name has 
the ch cluster?” (If necessary, explain 
that the ch cluster is pronounced 
/ch/, as in chin.) “How is this clus- 
ter spelled? Write the picture name 
that has the ch cluster.” 

Repeat this procedure for the re- 
maining four items. 

The ten picture names are: 


chip, soda 
canoe, ship 
flowers, grass 
shell, fish 
clip, clock 


a see 


All the answers are list words. 


CHOOSE THE WORD Answers: 





1. them 
Say the words in each line. On your paper, 2. thank 
write the word in each line that has a 3. thin 
beginning cluster. ck whip 
5. then 
6. thug 
1. them hem ten 7 tien 
8. this 
2. path tank thank 9 thick 
10. which 
3. tin thin tooth 
4. whip hip wit 
5. hen then hit 
6. tug both thug 
7. when new hen 
8. hit his this 
9. with tick thick 
10. win which wick 





Choose the Word. To do this activ- 


ity, pupils must recognize words that 
begin with clusters. The correct an- 
swers fall into three groups: (1) words 
that begin with the cluster wh, (2) 
words that begin with the voiced 
cluster th, and (3) words that begin 
with the unvoiced cluster th. 

Read the instructions and do the 
first item with pupils. Be sure they 
pronounce each word before they try 
to identify the correct answer. 

After all pupils have written the 
correct answers, you may want to have 
them circle or underline the begin- 
ning cluster in each word. 


Answers: 
1. /kw/ 
quilt, quip 
2. Jel) 
chap, chat 
3. /FH/ 
them, than 
4. /ch/ 
bench, ranch 
5. /k/ 


slick, trick 
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PUZZLE SOUNDS 


quilt slick chap bench quiz chat trick them than ranch 


1. Tam in quiz and quit. What 
beginning cluster sound am I? 
Which words on the list have the 





same sound? Write the words on 
your paper. 2. Tam in chin and chop. What 


beginning cluster sound am I? 
Write the words from the list that 


have the same sound. 





3. Tam in this and that. What 
beginning cluster sound am I? 
Write the words from the list that 


have the same sound. 





4. I am in lunch and which. What 
ending cluster sound am I? Write 
the words from the list that have 


the same sound. 





5. Iam in stick and stack. What 
ending cluster sound am I? Write 
the words from the list that have 


the same sound. 


C 


Puzzle Sounds. For each item in this 
activity, pupils must: (1) identify a 
beginning or end cluster sound, (2) 
select from the group those words that 
have the same sound, and (3) write 
those words. 

Read the instructions for each item 
and pause for pupil response. Before 
beginning, you may want to pro- 
nounce all the words in the group. 


CLUSTER HOUSES 


Make a column for each cluster house. Listen 
to the words vour teacher says. Write each 
word in the column where it belongs. 


D 


Cluster Houses. This activity checks 
pupils’ ability to hear and spell three 
ending clusters: ch, sh, and ng. 

After reading the directions, ask 
pupils to: (1) divide their papers into 
three columns, headed ch, sh, and ng, 
and (2) number each column from 1 
to 4. Pronounce each word in the fol- 
lowing list, pausing long enough for 
pupils to write the correct answers: 





1. pinch 7. sting 
2. flesh 8. finch 
3. bunch 9. branch 
4. fling 10. wish 

5. trash 11. mash 
6. cling 12. swing 


With the exception of pinch, wish, 
sting, and swing, all these words are 
nonlist words. When checking pupils’ 
spelling, focus on their spelling of the 
final clusters. 


Answers: 


ch: pinch, bunch, finch, branch 


sh: flesh, trash, wish, mash 
ng: fling, cling, sting, swing 


93 


Answers: 

yes, no 
yes, 
yes, 
yes, 


no 
no 
no 


Emphasis—Preview of long vowels. 


A 


This Preview Unit readies the pu- 
pils for Units 25 through 28. It focuses 
on the long vowel sound when it is 
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24 










In pal and pale, are the consonant 


sounds alike? Are the vowel sounds 
alike? 


In kit and kite, are the consonant 


sounds alike? the vowel sounds? 


In cod and code, are the consonant 


sounds alike? the vowel sounds? 


PREVIEW 


Have you ever seen — 
A pal who is pale? 

A kit for a kite? 

A cod who reads code? 


A cut that is cute? 


Listen to the words in heavy type in 


each line above. 





In cut and cute, are the consonant 


sounds alike? the vowel sounds? 


Words like pale, kite, code, and cute 


have a long vowel sound. 





represented by vowel-consonant-e (V- 
C-e). (Note: It does not deal with the 
/é/ sound represented by ee or y.) 

Help pupils read the jingle aloud 
and then discuss the pictures before 
concentrating on the sound differences 
in the heavy-typed words. 

In answering the questions, pupils 


will realize that although the conso- 
nant sounds are the same in word 
pairs, the vowel sounds are different. 

Read the summary statement at the 
bottom of the page and ask the class: 
“Which word has a long vowel sound: 
pal or pale?” Repeat the question for 
the other heavy-typed word pairs. 


SOUNDS AND LETTERS 


1. Say each word below. 


pal kit cod cut pale 


How many sounds do you hear in each 
word? How many letters do vou see 


in each word? 


vale 


Say each word below. 


kite code cute 


How many sounds do you hear in each 
word? How many letters do you see 


in each word? What letter is the same 


in all the words? 


A SPELLING PATTERN 


Say each picture name and listen for the vowel 


sound. Write the missing letters. 


r b 





Did you write a vowel letter in the 
middle of each word? What letter did 


you write at the end? 


Does a consonant letter come between 


the letters you wrote? 


Words like kite and robe have a 


vowel-consonant-e spelling pattern. 





B 


Sounds and Letters. Help pupils see 
that im the first group of words there 
are three sounds and three letters. 
Then guide them to see that in the 
second group there are three sounds 
and four letters. Pupils should dis- 


cover that some words have more let- 


ters than sounds. 
A Spelling Pattern. This exercise 
specifically calls attention to the V-C-e 


pattern that pupils worked with in- 


the preceding exercise. Help pupils 
see that although the words end with 
a consonant sound, they end with a 


Answers: Answers: 
lise kite, robe, cake 
3 1 e3 
2. 3 0, eG} 
4 a,e 
e yes 
e 
yes 


vowel letter. Go over the summary 
statement with pupils. Show them that 
in kite, i is the vowel, t is the conso- 
nant, and e is the e of the V-C-e pat- 
tern. — 

For those pupils who have difficulty, 
provide examples: bit, bite; can, cane; 
cap, cape; fad, fade; tap, tape. 
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C 


WRITE AND REVIEW 
This activity will: 


1. Reinforce the formation of capital 
and small b 

2. Compare the basic strokes in capi- 
tal and small b with the strokes 
in other letters 

3. Prepare pupils for their work with 
long vowel sounds 


Review the formation of capital B. 
Write the letter on the chalkboard as 
you say its number and descriptive 
count. 


B-1,2,3. down, curve around, curve 
around 


Have pupils look at the letter for- 
mation in their books and trace the 
numbered steps with their index fin- 
gers. Have pupils practise the letter 
several times on paper. Then choose 
pupils to practise the letter at the 
chalkboard. 

Follow the same procedure in re- 
viewing the formation of small b. 


b-1,2 down, around (to the right) 
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WRITE AND REVIEW 


Practise each letter. 


BD 
p 


How are the letters alike? 





Say each word: 
Babe, cake, kite, bike. 


Write the words as they belong 


in the sentence. 


—_———__—— 





Ask pupils how the letters in the 
second exercise are alike. Capital let- 
ters B and P are formed in the same 
way except for the second curve to 
the right in B. Small letters b, p, and 
d are made with straight and curved 
lines. 

Ask pupils what is amusing about 
the illustration on page 96. Tell pu- 
pils that the animal on the bike is 
Babe. 

Guide pupils in pronouncing the 
words Babe, cake, kite, and bike. Tell 
pupils to write the words in the order 
in which they would place the words 
in the sentence. (Babe, bike, cake, 
kite; but cake and kite are inter- 
changeable) Then have pupils name 
the vowel sound in each word. (Babe, 
cake—long a; kite, bike—long i) 


BP bpd 


rode ie red 


with a __ anda 


iP BB 
| & b 















D 


Change the Sound. This exercise 
reinforces the pattern learned in the 
previous ones by requiring the pupil 
to change the vowel from short to 
long. After pupils have finished the 
written exercise, ask them: “How did 
you change the vowel sound?” (by 
adding an e to the end of the word) 
“What happens when you add an e 
to the end of a word?” (The short 
vowel sound becomes long.) 

Ending Sounds. Emphasize here 
that in V-C-e words the last letter 
in the word may not spell the last 
sound heard. Ask the following ques- 
tions: ‘““How many sounds do you hear 
in a word like cake?” (three) “How 
many letters do you see?” (four) 


CHANGE THE SOUND 


Say these words: dim, not, van. Then change 


the vowel sounds and name each picture 


below. Write each picture name. 











ENDING SOUNDS 


Say each picture name and listen for the last 


sound. In each word, write the letter that 


spells the last sound. 


Supplementary Activity 


Short Vowels. You may want to give 
the class additional practice by asking 
them to change the following vowels 
from long to short: 


I. pane 5. hope 
2. gape 6. dote 
oripe 7. tube 
4. hide 8. use 


E 


The evaluation exercises are de- 
signed to assess pupils’ understanding 
of long vowel sounds. 

Identifying Long Vowels. Write the 
following list on the chalkboard and 
ask the class to read the words and to 





identify the long vowel words. (An- 
swers are in heavy type.) 


l. not note rob 

2. cub cut cute 
3. fade mad made 
+. pin bit pine 
Decal cake cave 


Using Long Vowels. Write the fol- 
lowing list of answer choices on the 
chalkboard. Read the accompanying 
story and the choices for each unfin- 
ished sentence. Then tell the class that 
their answers should be long vowel 
words. (Answers are in heavy type.) 


1. ride, jog 6. fur, bones 

2. huts, caves 7. stove, kitchen 
3. guns, stones 8. fix, bake 

4. gate, bell 9. cake, muffins 
5. made, had 10. fun, fine 


Answers: Answers: 
dime, vane, cake, kite, 
note gate, code 

k,t,t,d 


Once mother took us for a long (1) 
to a museum. We saw a show 
about the first people on earth. They 
lived in (2) and used (3) 
to kill animals for food. Often 
they used tree trunks to make a (4) 
for the front of their caves, 
and they (5) _____ jewelry from ani- 
mals’ (6) . Because they didn’t 
have a (7) like ours, it must 
have been hard for them to (8) 
things like (9) . We spent a 
(10) _____._ afternoon at the mu- 
seum. 


Other Uses of This Unit 


Should some pupils have difficulty 
identifying long vowels, you may wish 
to use this unit for added work on 
long vowels. 
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Answers: 
Lease 
late 
the long a sound 
the letter e 
same, take, name, cave 
the long a sound 
the letter e 


« 


Ane oN 


Emphasis—The /a/ sound in the 
middle of a word, spelled a-C-e. 


A 


This unit is the first of a block of 
units on long vowel sounds and spell- 
ings. Units 25 through 28 introduce 
the vowel-consonant-e pattern (V-C-e) 
as a spelling of the long vowel sound. 
Unit 29 focuses on final y as a spelling 
for the /i/ or the /é/ sounds. As in 
the previous blocks of units, the same 
activity opens every unit. 

In this unit and subsequent units, 
pupils will meet a new element on the 
second page. This new element is the 
formula, a boxed sentence that sum- 
marizes the sound-spelling relation- 
ship that underlies the list words. 

Linkup. This activity is designed to 
let pupils discover that the /a/ sound 
can be spelled by the a-C-e pattern. 

Read the directions and point out 
that, as the picture shows, the pattern 
for the /a/ sound consists of the let- 
ters a and e, with a single consonant in 
between those letters. 

Questions 4 and 6 call pupils’ atten- 
tion to the final e in the a-C-e pattern. 
To help pupils understand how the 
final e works, write same on the chalk- 
board; cover the final e to show the 
proper name Sam. Have pupils pro- 
nounce Sam and ask: ‘““What vowel 
sound do you hear in the name Sam?” 
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Zh) 


make snake make 


cave gave state 


1. Name the letters on the first and third 


beads. 


2. Say the word that is made when the beads 


are strung together. 


3. What vowel sound do you hear in the 


word? 


4. What is the last letter in the word? 


or 


LINKUP 
name game same flame 
late grade trade _ blaze wave 











. Link up the letters a and e with the letter 


groups below to make list words. Write the 


words on your paper. 





Example 
s PM tk 
pa Vossest § Yank Ca Ve 


late 


6. What long vowel sound do you hear in 


each word you wrote? What is the last letter 


in each word? 


Write all the words you can think of that 


rhyme with list words. 


(the /a/ sound) “What vowel sound 
did, you hear in same?” (the /a/ 
sound) 

Call pupils’ attention to the last ac- 
tivity. When you are sure they under- 
stand what they are to do, have them 
work independently. 


Supplementary Activities 


List Words. To introduce the re- 
maining list words, pronounce them 
and have pupils repeat them after 
you. Ask pupils: ‘““What vowel sound 
do you hear in each word? What two 
letters do you see in each word?” Em- 





phasize that every list word contains 
the letters a and e, with a single con- 
sonant in between those letters. 
Auditory Discrimination. Have pu- 
pils number their papers from 1 to 
10. Explain that you will read ten 
words. When a word has the /4a/ 
sound, pupils are to circle the num- 
ber of that word. Read each of the fol- 
lowing words, pausing for pupil re- 
sponse. (Answers are in heavy type.) 


1. map 6. save 
2. race 7. bad 
3. case 8. brave 
4. jam 9. lame 
5. cap 10. age 


chase 





PLAY BALL 





Ask two children to play ball with you. 


Player 1: Name a colour. 
Player 2: Say the word. 
Player 3: Spell the word. 


Everyone: Write the words. 


The long a sound in the middle of a word like 


name can be spelled a-consonant-e. 


Write these words: flame, chase, blaze, and 
wave. Circle the letters that spell the V-C-e 


pattern in each word. 


four door floor 


Formula. Explain to pupils that 
B this boxed sentence describes how the 
/a/ sound can be spelled. Point out 


Play Ball. Divide the class into that the word beside the formula is 





groups of three players each. Tell pu- 
pils to number their papers from | 
to 6. 

After reading the instructions, re- 
mind pupils that whenever player 1 
says any colour on the page, player 2 
must quickly find that colour and read 
the word printed on the ball. Player 
1 must name each colour at least once. 
Player 3 can spell the word while look- 
ing at it or without looking at it. Be 
sure each player writes all the game 
words. 


the key word, the same word used to 
head the word list on the opposite 
page. 

Read the formula aloud to the class. 
To help pupils understand how the 
words make and name fit the formula, 
draw this chart on the chalkboard: 

















Ask pupils to tell you how other 
list words fit into the chart; write 
them in the chart on the chalkboard. 

Call pupils’ attention to the next 
activity. When you are sure they un- 
derstand what they are to do, have 
them work independently. 

Irregulars. These words share the 
/Or/ sound, which is usually spelled 
or. This sound is spelled our in four, 
oor in door and floor. The same sound 
is spelled or in for, and ore in fore, 
the homonyms of four. 

1. Write the words on the chalk- 
board, pronounce them, and have pu- 
pils repeat them after you. Ask pupils 
how the words are alike in sound and 
underline the letters our in four, oor 
in door and floor. 

2. To help pupils learn to use for 
and four appropriately, define the 
words by writing on the board con- 
text sentences, such as: “I have some- 
thing for you.”’ and “Our cat has four 
new kittens.” Have pupils print each 
word on a different card. Then pro- 
nounce each word, use it in context, 
and ask pupils to hold up the card 
that shows the word you used. 

3. Challenge pupils to use all three 
irregulars in one oral sentence. 
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C 


WRITE AND REVIEW 
This activity will: 


1. Reinforce the formation of capital 
and small d 

2. Compare the basic strokes in capi- 
tal and small d with the strokes in 
other letters 

3. Reinforce the spelling of the list 
word snake 


Review the formation of capital D. 
Write the letter on the chalkboard as 
you say its number and descriptive 
count. 


D-1,2. down, curve around (to the 
right) 


Have pupils look at the letter for- 
mation in their books and trace the 
numbered steps with their index fin- 
gers. Have pupils practise the letter 
several times on paper. Then have a 
few pupils practise the letter at the 
chalkboard. 

Follow the same procedure in re- 
viewing the formation of small d. 


d-1,2 around (to the left), down 


In the second exercise, guide pupils 
in identifying the straight line down 
and the curve to the right that are the 
basic strokes in capital letters D and 
P. In comparing small d and b, pupils 
should see that d and b are formed 


100 


WRITE AND REVIEW 


Practise each letter. 

| r—~ 

Dae 
2 

ded 


How are the letters alike? 





a. 


Copy the sentence. 


| 
| 





with the same strokes but are in re- 


versed positions and that both a and 
d are made with a straight line down 
and a curve to the left. 

Guide pupils in reading the sen- 
tence at the bottom of the page. Be- 
fore pupils copy the sentence, remind 
them to begin the sentence with a 
capital letter and to end it. with a pe- 
riod. Instruct pupils to make their 
letters the same size and shape as the 
models in the book and to leave a 
small space as wide as a small letter 
o between the words. 

When pupils have finished copying 
the sentence, ask them to name the 
vowel sound they heard in snake. 
(long a) Ask how the /a/ sound is 


D 
é 





Drake took his 


snake for a ride. 





spelled in snake. (a-C-e) Ask pupils to 
name the other word in the sentence 
whose /a/ sound is spelled a-C-e. 
(Drake) 


D 


Unit Quiz 


The quiz for this unit is on page 
8T. 

Fewer than thirteen correct answers 
on the quiz shows that the pupil 
should do the Look Again activity. 
Thirteen or more correct answers in- 
dicates that the pupil should do the 
Look Ahead activity. 


LOOK AGAIN 


FIND THE WORD 


On your paper, write the word in 


each line that has the short a sound. 





LOOK AHEAD 


NEW WORDS FROM OLD 


Say the words below. Then add a 
final e to each word. Say the new 


words you make and write them on 


your paper. 

l. tap 4. rat 7. can 
2. hat 5. cap 8. mat 
3. fat 6. mad 





E 


LOOK AGAIN 


Find the Word. After reading the 
instructions, read the words in the first 
line. Explain to pupils that plan has 
been circled as an example of a cor- 
rect answer. 

Because the activity uses some non- 
list words, read each line of words to 
pupils, pausing for them to find the 
correct answer in each line. 


LOOK AHEAD 


New Words from Old. This activity 
provides more experience with the a- 







care scare 


Taine TS 





ee ae 


snake | snap 





shape 





Is there an e at the end of any 


word you wrote? 





C-e spelling of the /a/ sound. After 
reading the instructions, have pupils 
number their papers from | to 8. To 
make sure everyone understands the 
procedure, do the first item with the 
class and have pupils write tape be- 
side number | on their papers. 

After pupils have written all the 
words, have them pronounce the pairs 
of short vowel-long vowel words (for 
example, tap/tape) until everyone is 
aware of the contrast in pronuncia- 
tion. Emphasize that adding the final 
e to each old word produced a word 
with a long vowel sound. 

Discuss the meanings of any unfa- 
miliar words, such as fate, rate, and 
mate. 


Answers: Answers: 
pe oN i ]. tape 
3. mad 2. hate 
4. flat 3. fate 
5. snap 4. rate 
6. fat 5. cape 
no 6. made 
7. cane 
8. mate 


Supplementary Activity 


Visual Discrimination. Ask pupils 
to divide their papers into two col- 
umns, one headed ‘‘short a” and the 
other headed “long a.” Then write the 
following words on the chalkboard: 


ian 6. base 
2. face 7. shake 
3. sage 8. stack 
4. rag 9. whale 
5. clam 10. lap 


Explain to pupils that they are to 
write each word in the column where 
it belongs. 
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Answers: 296 LINKUP 
l. i,e 
2. five 
3. the long i sound five time life ‘like ~— five = mine _ rice 
4. the lettere 
5. life, slide, white nine ride side slide while white 
pease es bite hive tribe kite 


the letter e 


1. Name the letters on the right-hand hinge. 


2. Say the word that is made when the hinges 
link up. 


3. What vowel sound do you hear in the word? 


4. What is the last letter in the word? 


5. Link up the letters i and e with the letters 
or letter groups to make list words. 
Write the words on your paper. 


d= 


| ae om 





Whee. 


6. What long vowel sound do you hear in each 
word you wrote? What is the last letter in 


each word? 


Write all the words you can think of that 


Emphasis—The /i/ sound in the 
middle of a word, spelled i-C-e. 
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rhyme with list words. 


A 


Linkup. This activity is designed to 
let pupils discover that the /i/ sound 
can be spelled by the i-C-e pattern. As 
the picture shows, the pattern con- 
sists of the letters i and e, with a sin- 
gle consonant in between those let- 
ters. 

Questions 4 and 6 draw pupils’ at- 
tention to the final e in the i-C-e pat- 
tern. To help pupils understand the 
effect of the final e, write slide on the 
chalkboard and cover the final e to 
show the word slid. Have pupils pro- 
nounce slid and ask: “What vowel 
sound do you hear in the word slid?” 
(the /i/ sound) “What vowel sound 





did you hear in slide?’ (the /i/ sound) 
(Note: The /i/ sound varies in some 
dialects. See page 4T.) 

Call pupils’ attention to the last ac- 
tivity. When you are sure, they under- 
stand what they are to do, have them 
work independently. 


Supplementary Activity 


List Words. To introduce the re- 
maining list words, pronounce them 
and have pupils repeat them after 
you. Ask: “What vowel sound do 
you hear in each word? What two let- 
ters do you see in every word?” Em- 
phasize that every list word contains 
the letters i and e, with a single con- 
sonant between those letters. 


RHYME WORDS 


The words lime, dime, and time are rhyme 





words. On your paper, write a list word that 


rhymes with the words in each line. 


e 
1. lime dime Til 1\e 


2. side slide 4. ride slide 


3. line nine 5. fine mine 


What vowel sound do you hear in each word 


you wrote? 


SWITCHEROO 


Make list words by switching the letters i and 
e for the letters a and e. Write the words you 
make. 
2. lake is a ates 
1. whale while 
3.5 Tace ee Cee 
The long i sound in the middle of a word like 


ride can be spelled i-C-e. 


Write these words: bite; hive, tribe, and kite. 
Circle the letters that spell the V-C-e pattern 


in each word. 


@ was what want @ 





pupils’ understanding of the i-C-e pat- 


B tern by showing them how it is like 
the a-C-e pattern. 

Rhyme Words. Having encountered After reading instructions, show pu- 
this activity in previous units, pupils pils how the first item was done. 
will be familiar with the steps in- | When they have written the other list 
volved. After reading the instructions, words, ask: ““What vowel sound do 
call pupils’ attention to the example. you hear in the words whale, lake, and 


Read the words in each line, pausing _ race?” (the /a/ sound) “What vowel 
for them to find and write the correct sound do you hear in each word you 


answer. wrote?” (the /i/ sound) “What letter 
After everyone has written the cor- do you see at the end of the words 
rect answers, ask pupils in what way — with the /a/ sound and at the end of 
the three rhyme words in each line — the words with the /i/ sound?” (e) 
are alike in spelling. Lead them to Formula. Explain to pupils that 
see that all the rhyme words fit the this formula describes how the /i/ 
i-C-e pattern. sound can be spelled. Read the for- 


Switcheroo. This activity reinforces mula aloud. To help pupils under- 


Answers: 
2. ride 
3. mine 
4. side 
5. nine 
the long i sound 


Answers: 
2. like 
3. rice 


stand how the words five and ride il- 
lustrate the formula, draw this chart 
on the chalkboard: 





1- C e 








f | i Vv e 





Ask pupils to tell you how ride fits 
into the chart and write the word in 
the chart. Discuss how the other list 
words fit the chart. 

Call pupils’ attention to the next 
activity. When you are sure they un- 
derstand what they are to do, have 
them work independently. 

Irregulars. In these three words, 
the vowel sound is spelled a. However, 
was and what might be spelled more 
logically “wuz” and “whut,” and want 
might be spelled “wont” or “wawnt.” 

1. List the words on the chalk- 
board, pronounce them, and have pu- 
pils repeat them after you. Ask how 
the words are alike and how they are 
different. Underline the letter a in all 
three words. 

2. On the chalkboard, write the 
following items, leaving blanks for the 
letters in parentheses. Say each word, 
use it in context, and ask pupils to 
supply the missing letters. 

a. w(a)s 
b. wh (a) t 
c. w (a) nt 

3. Ask pupils which of the three 
words begins with a cluster and what 
that cluster is. 
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C 


WRITE AND REVIEW 
This activity will: 


1. Reinforce the formation of capital 
and small v and x 

2. Compare the basic strokes in capi- 
tal and small v and x with the 
strokes in other letters 

3. Reinforce the spelling of the list 
word five 


Review the formation of capital V. 
Write the letter on the chalkboard as 
you say its number and descriptive 
count. 


V-1,2 slant, slant 


Have pupils look at the letter in 
their books and visually trace the 
numbered steps with their index fin- 
gers. Have pupils practise the letter 
several times on paper. Then choose 
pupils to practise the letter at the 
chalkboard. 
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WRITE AND REVIEW 


Practise each letter. 


[xaos 


How are the letters alike? 


VX W 


WA LEA 





Follow the same procedure in re- 
viewing the formation of the other 
letters on the page. 


v—-1,2 slant, slant 
X-1,2 slant, slant across 
x-1,2 slant, slant across 


In comparing the letters at the bot- 
tom of the page, be sure pupils point 
out that the slant is the basic stroke 
in capital letters V, X, and W and in 
small letters v, x, and w. 

Have pupils read the poem and 
write the words that rhyme with dive 
and tricks. (five and six) Remind pu- 
pils to make each letter the correct 
size and shape. 

Ask pupils to name the word they 


Vevey 





Xx 


Write the words that rhyme with 


dive and tricks. 


He did a dive 

At half past five, 
And then at six 
He did some tricks. 





wrote that has the /i/ sound. (five) 
Ask pupils to name the other word in 
the rhyme that has the /i/ sound 
spelled i-C-e. (dive) 


D 


Unit Quiz 


The quiz for this unit is on page 
8T. 

Fewer than thirteen correct answers 
on the quiz shows that the pupil should 
do the Look Again activity. Thirteen 
or more correct answers indicates that 
the pupil should do the Look Ahead 
activity. 


LOOK AGAIN 
TREASURE HUNT 


Listen to what your teacher says. 








LOOK AHEAD 


MAKE A MONSTER 
Use a head, a body, and a tail to make as 


many real words as you can. Write the 


words on your paper. 


E 


LOOK AGAIN 


Treasure Hunt. Each pair of words 
differs only in vowel sound. One word 
has the /i/ sound; the other has the 
/i/ sound. To reach the treasure, pu- 
pils must hear the vowel sounds cor- 
rectly and must recognize the spellings 
of those sounds. 

If necessary, read the following di- 


rections: “When I say a word, put. 


your finger on the word. I will skip 
some words, so listen carefully. Raise 
your hand when you have reached 
the treasure.” 





Read each word below. (After each 
word, its number is given. To check 
pupils periodically, ask them the num- 
ber of the place where they have their 
fingers.) 


rid (1) quit (9) 
slide (3) bit (11) 
dime (5) bite (12) 
hide (8) 


To use‘the game again, read a dif- 
ferent set of words. 


LOOK AHEAD 


Make a Monster. Having encoun- 
tered this activity in previous units, 
pupils will be familiar with the steps 
involved. After reading the instruc- 


Possible Answers: 


dine, dime; slime, slide; ripe, ride; 
grime, gripe 


tions, remind the class that each body 
part can be used more than once. 

When all pupils have finished, have 
them compare their lists to see how 
many different words were produced. 
Write all the possible answers on the 
chalkboard. 

To emphasize the role of the final 
e, cover the final e on each of the 
possible answers, thereby revealing the 
following short i words: din, dim, 
slim, slid, rip, rid, grim, and grip. Ex- 
plain the meanings of any unfamiliar 
words. 


Supplementary Activity 


Nonlist Words. To provide more 
practice with the i-C-e pattern and to 
introduce nonlist words, challenge 
pupils to change each of the follow- 
ing long a words into a long i word. 
Write the long a words on the chalk- 
board or duplicate the list for distri- 
bution to pupils. (Answers are shown 
in parentheses.) 


tame (time) 6. race (rice) 
male (mile) 7. lane (line) 
mane (mine) 8. wade (wide) 
pane (pine) 9. grape (gripe) 
pale (pile) 10. lame (lime) 


ce. tae tee 
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Answers: 

ihe p 
hope 
the long o sound 
the letter e 
those, woke, code 
the long o sound 
the letter e 


et eee IS 


Emphasis—The /6/ sound in the 
middle of a word, spelled o-C-e. 


A 


Linkup. Like the opening activity 
in Units 25 and 26, this activity in- 
troduces pupils to a vowel-consonant-e 
pattern. Again, the picture represents 
visually the letter sequence that spells 
the long vowel sound. 

To reinforce pupils’ understanding 
of how the final e works, write the list 
word hope on the chalkboard. Cover 
the final e, thereby revealing the word 
hop. Have pupils pronounce both hop 
and hope and ask them what vowel 
sound they hear in each word. 

Call pupils’ attention to the last ac- 
tivity. When you are sure they under- 
stand what they are to do, have them 
work independently. 


Supplementary Activities 


List Words. To introduce the re- 
maining list words, write the follow- 
ing scrambled items on the chalk- 
board. Tell pupils that each item can 
be unscrambled to make a list word 
they did not use in Linkup. (Answers 
are in parentheses.) 


1. eo pr (rope) 
2. ocsle (close) 
3. joek (joke) 
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— 
KH SSRI Awe 


— 


y 7 LINKUP 
hope rope hope bone code robe woke zone choke 
joke smoke close those stove stone hose 


1. Name the letters on the top teeth. 


nh 


link up. 


3. What vowel sound do you hear in the word ? 


4. What is the last letter in the word ? 


5. Link up the letters o and e with the letter 


groups to make list words. Write the words 


on your paper. 


ths 


. Say the word that is made when the teeth 





6. What long vowel sound do you hear in each 


word you wrote? What is the last letter in 


each word? 


Write all the words you can think of that 


rhyme with list words. 


ts vV oe (stove) 

o ke ms (smoke) 
beor (robe) 

bo en (bone) 

os n te (stone) 
eos h (hose) 

o zen (zone) 

k o he c (choke) 


Then ask pupils what the last letter 
in each word is. 

Beginning Blends and Clusters. Two 
of the list words begin with a cluster, 
and four of the list words begin with 
a blend: those, choke; close, stove, 
smoke, and stone. Ask pupils to iden- 
tify which long o list words begin with 
either a blend or a cluster. 





Rhyme Words. Ask pupils to figure 
out which list words rhyme with each 
other. There are four groups of rhyme 
words: 


1. rope, hope 

2. bone, stone, zone 

3. woke, joke, smoke, choke 
4, close, those, hose 


Pupils may identify close, those, and 
hose as rhyming words. Although all 
three words end in the letters ose, the 
/s/ sound in close varies with the 
word’s meaning. In the adjective close, 
meaning “nearby,” the letter s stands 
for the /s/ sound. In the verb close, 
meaning “to shut,” the letter s has the 
same /z/ sound as in those and hose. 


MORE THAN ONE 


Say each list word below. Name the picture 
below each word. What sound did you add 


to name the first picture? the other pictures? 


No ieefere 2. stove 





joke 


class 





sock 





On your paper, write the words 
that name the pictures. What 
letter shows that there is more 


than one? 


FINISH THE CARTOONS 


Say each word. On your paper, write the long 
o words that complete the story. 





jack It’s no 
close LolgefitoG, = 
smoke to the 





The long o sound in the middle of a word like 


We bone can be spelled o-C-e. 


Write these words: zone, choke, and hose. 


Circle the letters that spell the V-C-e pattern 


in each word. 


® any many 





B 


More Than One. By now, pupils are 
probably familiar with the steps in- 
volved in More Than One. Remind 
them that the pictures give them the 
clues they need to write the correct 
answers. 

Finish The Cartoons. To complete 
this activity, pupils must focus on 
both word meaning and spelling pat- 
tern. Explain to pupils that the car- 
toon will help them choose the words 
that fit the cartoon story. Read the 
incomplete story aloud and let pupils 
try out the words given until they ar- 
rive at the correct answers. 


anything ® 


After pupils have written the cor- 
rect answers, ask them to: (1) pro- 
nounce each word and (2) read the 
complete story. 

Formula. Explain to pupils that this 
formula describes how the /6/ sound 
can be spelled. Read the formula 
aloud and ask pupils for other exam- 
ples of the formula. 

Call pupils’ attention to the next 
activity. When you are sure they un- 
derstand what they are to do, have 
them work independently. 

Irregulars. By studying these words 
as a group, pupils will probably learn 
to spell them more easily. All three 
words contain the letters any, which 
could be misspelled “eny.” 


Answers: 
]. ropes 
2. stoves 
3. bones 
4. stones 
5. robes 


the s sound to rope 
the z sound to each of the other 
words 


the letter s 


Answers: 
joke, close, smoke 


the three words are alike in sound and 
in spelling. Underline the letters any 
in many and in anything. 

2. Challenge pupils to use all three 
irregulars in one oral sentence. 

3. Write the following items on the 
chalkboard, leaving blanks for the let- 
ters in parentheses: 


a. (a) ny 
b. m (a) ny 
c. (a) nything 


Read each irregular, use it in context, 
and ask pupils to supply the missing 
letters. 


Supplementary Activity 


Nonlist Words. To provide more 
practice with the o-C-e pattern and to 
introduce nonlist words, challenge pu- 
pils to change each of the following 
short o words into a word with the 
/6/ sound spelled o-C-e. Write the 
short o words on the chalkboard and 
pronounce them for pupils. (Answers 
are in parentheses.) 


1. glob (globe) 4. not (note) 
2. rod (rode) 5. tot (tote) 
3. mop (mope) 


After pupils have finished, have 
them pronounce each word they made 
and use it in an oral sentence or 
phrase. Ask them what they did to 
each short 0 word to make it a long o 
word. 
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WRITE AND REVIEW 
This activity will: 


1. Reinforce the formation of capital 
and small j 

2. Compare the basic strokes in capi- 
tal and small j with the strokes in 
other letters 

3. Reinforce the spelling of the list 
word joke 


Tell pupils that Jake, the boy in the 
illustration, has just heard a funny 
joke. Ask pupils to name the letter 
that begins the words Jake and joke. 

Review the formation of capital J. 
Write the letter on the chalkboard as 
you say its number and descriptive 
count. 


J—1 down and curve up (to the left) 


Have pupils look at the letter in 
their books and trace the numbered 
step with their index fingers. Have pu- 
pils practise the letter several times 
on paper. Then choose pupils to prac- 
tise the letter at the chalkboard. 
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WRITE AND REVIEW 


Practise each letter. 


What Jes 


How are the letters alike ? 
| e ° 


Copy the sentence. 








Follow the same procedure with 
smal] j. Tell pupils that small j is a 
demon letter. Remind pupils to form 
the letter correctly. 


j-1,2. down and curve up, dot 


In comparing the letters in the sec- 
ond exercise, pupils should see that 
capital and small j are nearly alike in 
formation and that small j is like the 
second stroke in small g. 

Guide pupils in reading the sen- 
tence at the bottom of the page. Be- 
fore pupils copy the sentence, ask pu- 
pils to name the vowel sound in joke. 


eeatenl 





Jake heard a 
funny joke. 





(long 0) Ask pupils how the vowel 
sound is spelled. (o-C-e) 


D 
Unit Quiz 


The quiz for this unit is on page 
ok 

Fewer than twelve correct answers 
on the quiz shows that the pupil needs 
to do the Look Again activity. Twelve 
or more correct answers indicates that 
the pupil should go directly to the 
Look Ahead activity. 


LOOK AGAIN 


FIND TITE WORD 


On your paper, write the words in 


each line that have the long vowel 


sound. 





NEW WORDS FROM OLD 


Use either an a or an i to make new 
words from the words below. Say the 
words you make and write them on 


your paper. 


eo WO NVAS, 


woke 


coke 


a 


spoke 





E 


LOOK AGAIN 


Find the Word. This activity pro- 
vides a review of Units 25, 26, and 27. 
After reading the instructions, point 
out the example. Because each line 
contains some nonlist words, read 
each line aloud, pausing for pupils to 
find and write the correct answers. 

The final question is designed to 
draw pupils’ attention to the final e 
on the correct answers. Ask pupils 
why each of the long vowel words 
must end in the letter e. 


nm 


Gore Or ee 





What letter do you see at the end of every 


word you wrote? 





we Write 


rode 
broke 


drove 


LOOK AHEAD 


New Words from Old. This word- 
making activity provides additional 
practice with the vowel-consonant-e 
spelling pattern. Point out that the 
first and second items have been done 
for them as examples. 

After pupils have written all the 
words, ask them what vowel sound 
they hear in each. Explain the mean- 
ings of any unfamiliar words. 


Supplementary Activity 


Rhyme Words. To introduce more 
nonlist words with the /6/ sound 


Answers: Answers: 
2. ate, made 3. wake 
3. quite, bite 4. ride 
4. rode, robe 5. cake 
the letter e 6. brake 

7. spike 
8. drive 

1. coke 7. lone 

2. chose 8. stole 

3. phone 9. shone 

4. mole 10. nose 

5. poke 1]. rose 

6. hole 


The four groups of rhyme words 
are: 


coke, poke 

chose, nose, rose 
phone, lone, shone 
mole, hole, stole 


mm oo nN 


109 


Answers: 
l. f,s,u,e 
2. fuse 
3. the long u sound 
4. the letter e 
5. fume, Yule, huge 
6. the long u sound 
the letter e 


Unlike the previous units on long 
vowel sounds, this unit presents two 
long vowel sounds rather than one. 
Therefore, there are two sets of list 
words and two formulas. 

Linkup. This activity introduces 
the spelling pattern illustrated by the 
first group of list words. As you lead 
pupils through the activity, emphasize 
that the final e in these long u words 
functions the same way that the final 
e did in the long a, long i, and long o 
words they studied in earlier units. 

Call pupils’ attention to the last ac- 
tivity. When you are sure they under- 
stand what they are to do, have them 
work independently. 


Supplementary Activities 


List Words. To introduce the re- 
maining four long u list words, pro- 
nounce mule, cute, use, and cube 
and have pupils repeat them. Ask pu- 
pils what words are produced when 
the final e is removed from cute and 
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fuse cute mule 


see tree bee see 


1. Name the letters on the pumpkin. 


2. Say the word that is made when the 


pumpkin teeth link up. 


3. What vowel sound do you hear in the word ? 
4. What is the last letter in the word? 


5. Link up the letters u and e with the letters 
or letter groups to make list words. Write 


the words on your paper. 
Yo l= 


{2 ome 


huge 


— 


LINKUP 


cube 


fume Yule fuse use 


three free fee flee 





6. What long vowel sound do you hear in each 
word you wrote? What is the last letter 


in each word ? 


Write all the words you can think of that 


rhyme with list words. 


cube. Have pupils pronounce cut and 
cute and identify the vowel sound in 
each word. Have them do the same 
with cub and cube. 

To avoid confusing pupils, you will 
probably want to postpone discussing 
the long e list words until pupils 
have done the activities on the next 
page. 

Word Meaning. The words fuse, 
fume, and Yule may be unfamiliar to 
pupils. To explain these words, write 
the following context sentences on 
the chalkboard: 


1. The electric fuse burned out, leav- 
ing us in darkness. 

2. The fumes from the burning oil 
smelled bad. 








3. For the Christmas holidays, the 
old people got a Yule log. 


Read each sentence aloud and chal- 
lenge pupils to guess the meaning of 
each underlined word. 

Auditory Discrimination. Have pu- 
pils number their papers from 1 to 
10. Tell them that you will pronounce 
ten words. They are to circle the num- 
ber of each word that has the /t/ 
sound. 

Say each of the following words, 
pausing for pupil response: 


1. cute 6. fun 
2. mule 7. hut 
3. hum 8. cube 
4. use 9. tub 
5. fume 10. huge 


FINISH THE CARTOONS 


Use list words to complete the sentences 


in the cartoons. Write the words on your 


paper. 


iy heey | ul 


I think I am 








20) Lama 


ees 


WORD BUILDING 


Build list words by adding the same 





vowel letter twice to the unfinished 


words. Write the finished words 


3. 


on your paper. 


What vowel sound do you hear 


I can fly higher than a 


ie 





tiny 








f 
b 





ee 4. fr 


in each finished word? 


The long u sound in the middle of a word like 
cute can be spelled u-C-e. 


The long e sound at the end of a word like tree 


can be spelled ee. 


Write these words: use, cube, and flee. In the 


first two words, circle the letters that spell 


the V-C-e pattern. In the 


third word, circle 


the letters that spell the vowel sound. 


a mother father 





B 


Finish the Cartoons. The first car- 
toon involves long u list words, the 
second involves long e list words. 

Read each incomplete story aloud, 
pausing for pupils to find and write 
the answers. 

After pupils have written the cor- 
rect answers, ask them to: (1) pro- 
nounce each word and (2) read each 
complete story. 

Word Building. This activity intro- 
duces other long e list words. After 
reading the directions, explain that 
the word see was made by adding 
the letter e twice to the letter s. Tell 
them that they are to add the letter e 
twice to each of the remaining items. 


children ® 


Formulas. Explain to pupils that 
the two formulas describe what they 
have discovered about how the /i/ 
and /é/ sounds are spelled. Read the 
formulas aloud and ask pupils for 
other examples of each formula. Em- 
phasize that the /é/ sound is spelled 
with two letters, not one letter, in 
each of the list words. 

Call pupils’ attention to the last ac- 
tivity. When you are sure they under- 
stand what they are to do, have them 
work independently. 

Irregulars. Although these three 
words differ in their key vowel sounds, 
they are similar in other ways. Both 
mother and father contain the clus- 
ter th (presented in Unit 21) and both 
end in the same vowel-with-r sound, 


Answers: 
l. cute 
2. bee, tree 


Answers: 
Zatee 
3. bee 
4. free 
5, tree 
6. three 


the long e sound 


spelled er. Like mother and father, 
children is a two-syllable word. It 
contains the familiar cluster ch and 
the blend dr. 

When introducing the words, em- 
phasize their familiar parts. Then 
focus on the vowel sounds and spell- 
ings. 

1. Write the words on the chalk- 
board, pronounce them, and have pu- 
pils repeat them. To call attention to 
the vowel sounds and spellings, under- 
line the letters as shown: 


ae mother 
b. father 
Cc. children 


Ask pupils to pronounce only the 
vowel sound spelled by these under- 
lined letters. 

2. Write the following items on the 
chalkboard, leaving blanks for the 
letters in parentheses: 


a. m (0) th (er) 
b. £ (a) th (er) 
e. ch (i) Idr €) n 


Pronounce each word, use it in con- 
text, and ask pupils to supply the 
missing letters. 

Be aware that some pupils may 
have difficulty in aurally recognizing 
the th cluster in mother and father. 
Refer to page 5T for techniques to 
help those pupils. You may also want 
to discuss at this time the word 
brother, which has the same spelling 
patterns as mother and father. 
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C 


WRITE AND REVIEW 
This activity will: 


1. Reinforce the formation of capital 
and small g 

2. Compare the basic strokes in capi- 
tal and small g with the basic 
strokes in other letters 

3. Reinforce the spelling of list words 
mule and bee 


Review the formation of capital G. 
Write the letter on the chalkboard as 
you say its number and descriptive 
count. Tell pupils that capital G is a 
demon letter and that they should 
form the letter correctly. 


G—1,2 around (to the left), out 


Have pupils look in their books and 
trace the numbered steps with their 
index fingers. Have pupils practise the 
letter several times on paper. Then 
choose pupils to practise the letter at the 
chalkboard. 

Follow the same procedure with 
small g. Tell pupils that small g is a 
demon letter. Remind pupils to form 
the letter correctly. 


g—1,2 around (to the left), down, 


and curve up 


WRITE AND REVIEW 


Practise each letter. 


CG §6-Ginie 


be, 


How are the letters alike ? 


GC q 


Copy the sentence. 





| 





In the second exercise, guide pupils 
in identifying the curved lines used in 
forming capital letters G and C. 


Pupils should also recognize that 
the second stroke in small g is like 
small j. 

Guide pupils in reading the sen- 
tence at the bottom of the page. Ask 
them to name the vowel sound and 
the spelling of the vowel sound in 
mule and bee. (Mule contains the /t/ 
sound spelled u-C-e; bee contains the 
/é/ sound spelled ee.) 

Before pupils copy the sentence, re- 
mind them that their letters should 
look like the models and that their 
work should be neat and clean. 


Cg g 





Georgie the mule 
raced the big bee. 





D 


Unit Quiz 


The quiz for this unit is on page 
8T. 

Fewer than twelve correct answers 
on the quiz shows that the pupil needs 
to do the Look Again activity. Twelve 
or more correct answers indicates that 
the pupil should go directly to the 
Look Ahead activity. 






LOOK AGAIN 


MATCHO 





Look at the first word in each 
line. Cover that word. On your 
paper, write the word that is 


spelled the same as the first word. 







E 


LOOK AGAIN 


Matcho. This activity is designed 
to check visual discrimination. Before 
reading the directions, provide any 
left-handed pupils with pieces of 
paper to cover the words. Point out 
the example in the first line. 










LOOK AHEAD 


PICTURE STORY 






On your paper, write sentences that tell 
what is happening in the pictures. Try to 


use as many list words as you can. 


Mig y 7 
ds, i Uf, Vis 
4 2) 


After everyone has finished, ask pu- 
pils what vowel sound they hear in 
each word they wrote. 


LOOK AHEAD 


Picture Story. This activity involves 
pupils in using list words in composi- 
tion. The series of pictures suggests 
the list words bee and tree; pupils 
may be able to use additional list 
words in their stories. 

After reading the directions, let pu- 
pils discuss the pictures. Such discus- 
sion will help them formulate ideas 
for their stories. 







Answers: 
2. huge 
3. fume 
4. cute 
5. free 
6. bee 
7. fee 
8. see 


When everyone has finished, have 
pupils exchange their papers or read 
them to each other. 


Supplementary Activity 


Homonyms. The words bee and see 
each have a homonym: be and sea. 
Write bee and see on the chalkboard, 
and challenge pupils to think of two 
words which sound like bee and see 
but have different spellings and mean- 
ings. 

Write be next to bee and write sea 
next to see. Ask pupils to use each 
word in context; write each context 
they supply next to the appropriate 
word. 
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Answers: 
lsy 

why 

the long i sound 
the letter y 

my, try, sky 

the long i sound 
the letter y 


19: OKs ee sh 


Emphasis—The /i/ sound at the end 
of a one-part word, spelled y; the /é/ 
sound at the end of a two-part word, 
spelled y. 


A 


In this unit, pupils will encounter 
a different kind of sound-spelling pat- 
tern: The letter y stands for two dif- 
ferent long vowel sounds, depending 
upon how many syllables are in the 
word. Like the previous unit, this unit 
presents two sets of list words and 
two formulas. (Note: In some dialects, 
the final sound in baby may be pro- 
nounced as an /i/ sound.) 

Linkup. This activity introduces 
pupils to the spelling pattern that is 
illustrated by the first group of list 
words. As you lead pupils through the 
steps, emphasize that the list words 
they are dealing with are one-part 
words and that the /i/ sound occurs 
at the end of these words. 

Call pupils’ attention to the last ac- 
tivity. When you are sure they under- 
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99 LINKUP 


my my by why try cry dry fly sky sly Spy 


baby happy funny candy baby taffy fancy 


1. Name the letter on the right-hand side of 


the airplane. 


2. Say the word that is made when the 


airplane links up. 


3. What vowel sound do you hear in the word ? 





4. What letter stands for that vowel sound? 


5. Link up the letter y with the letters or letter 
groups to make list words. Write the words 
on your paper. 

tr 


m Skivesns 


6. What long vowel sound do you hear in each J 
word you wrote? What letter stands for 


that sound ? 


Write all the words you can think of that 


rhyme with list words. 


stand what they are to do, have them 
work independently. 


Supplementary Activity 


List Words. To introduce the rest 
of the list words in the first group, 
pronounce them and have pupils 
repeat them after you. Emphasize that 
these are one-part (or one-syllable) 
words and that the /i/ sound occurs 
at the end of these words. 

To avoid confusing pupils, post- 
pone any discussion of the second 
group of list words until pupils have 
done the activities on the second page. 





B 


Play Ball. This activity exposes pu- 
pils to words from both word groups. 
The words by and dry illustrate one 
spelling pattern; the words funny, 
baby, happy, and candy illustrate 
another. 

Divide the class into groups of three 
players each. Tell pupils to number 
their papers from 1 to 6. After read- 
ing the instructions, remind pupils 
that whenever player | says any colour 
on the page, player 2 must read the 
word printed on the appropriate ball. 


PLAY BALL 








Ask two children to play ball with you. 


Player 1: Namea colour. 
Player 2: Name the word. 
Player 3: Spell the word. 
Everyone: Write the words. 


TRACK DOWN 


Look at the two words below. Do you know 


two meanings for each word ? 


1. fly 2 


cry 


2 Ww 


Go to your spelling dictionary and track down 


both of the words. Be ready to tell the class 


about both meanings of each word. 


Bes 


like fly is usually spelled y. 


The long i sound at the end of a one-part word 


< The long e sound at the end of a two-part word 


baby 


like funny is usually spelled y. 


Write these words: sly, spy, taffy, and fancy. 
Circle the letter that spells the last vowel 


sound in each word. 


done 


does 





Player | must name each colour at 
least once. Player 3 can spell the 
word while looking at it or without 
looking at it. 

After pupils have played the game 
and written the words, lead them to 
see how by and dry are different from 
the other four Play Ball words. Ask: 
“How are the words by and dry alike 
in sound? How are the other four 
words alike in sound? How many 
parts do you hear in a word like 
baby? How are the words dry and 
baby different from each other?” 

Track Down. Have pupils look up 
the words fly and cry in their Spelling 


love 


Dictionaries. To see whether or not 
pupils understand the two possible 
meanings of each word, ask them to 
use each word in two different sen- 
tences or phrases. 

Formulas. Explain to the class that 
each formula describes the spelling of 
a sound they have been studying in 
this unit. Read both formulas aloud 
and ask pupils to suggest other words 
that fit each formula. 

Call pupils’ attention to the next 
activity. When you are sure they un- 
derstand what they are to do, have 
them work independently. 

Irregulars. These three words share 


the /u/ sound, which is usually 
spelled u. The o-C-e pattern seen in 
done and love usually spells the /6/ 
sound. Therefore, the following mis- 
spellings are logically possible: “duz” 
or “dus,” ‘dun,’ and “luv.” 

1. Write the words on the chalk- 
board, pronounce them, and have pu- 
pils repeat them. To call attention to 
the vowel sounds and spellings, ask 
pupils what vowel sound they hear in 
each word and underline the vowel 
spellings as shown: 


9? 66 


al does 
b. done 
C. love 


Point out that both done and love 
end in the letter e. 

2. Write the following items on the 
chalkboard, leaving blanks for the 
letters in parentheses: 


a. d (oe) s 
b. d (0) n (e) 
Cam lb{0). V.(E) 


3. Challenge pupils to use all three 
words in one oral sentence. Write the 
sentences they suggest on the board. 
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C 


WRITE AND REVIEW 
This activity will: 


1. Reinforce the formation of capital 
and small y 

2. Compare the basic strokes in capi- 
tal and small y with the basic 
strokes in other letters 

3. Reinforce the spelling of list words 
candy and sky 


Review the formation of capital Y. 
Write the letter on the chalkboard as 
you say its number and descriptive 
count. 


Y—1,2,3 slant, slant, down 


Have pupils look in their books 
and trace the numbered steps with 
their index fingers. Have pupils prac- 
tise the letter several times on paper. 
Then choose pupils to practise the letter 
at the chalkboard. 

Follow the same _ procedure for 
small y. Tell pupils that small y is a 
demon letter. Remind them to form 


the letter correctly. 
y—1, 2. slant, slant down 


In the second exercise, ask pupils 
how the letters are alike. Capital let- 
ters Y and K are alike because both 
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WRITE AND REVIEW 


Practise cach letter. 


vi 
eee, 


How are the letters alike ? 





Copy the sentence. 





letters are formed by a straight line 
down and two slanted strokes. Small 


letters y and v are made with slanted 
strokes. 

Ask pupils what they see on the hill 
in the illustration. Then guide pupils 
in reading the sentence at the bottom 
of the page. Point out that at the be- 
ginning of the sentence, the word Yes 
is set apart from the rest of the sen- 
tence by a comma. Explain that a 
comma is always placed after the 
words yes and no when they begin a 
sentence. 

Have pupils copy the sentence. Re- 
mind them to make their letters the 
correct size and shape and to leave a 
space as wide as a small letter o be- 
tween the words. 

Write the words sky and candy on 
the chalkboard. Ask pupils why the 


Yes, the can 
hill hits the sky. 


VME Yay 


ve 








vowel sounds at the end of the words 
sky and candy are spelled y. Be sure 
pupils understand that the /i/ sound 
at the end of a one-part word like 
sky is usually spelled y and that the 
/é/. sound at the end of a two-part 
word like candy is also usually spelled 


y- 
D 
Unit Quiz 


The quiz for this unit is on page 
8T. 

Fewer than thirteen correct answers 
on the quiz shows that the pupil should 
do the Look Again activity. Thirteen 
or more correct answers indicates that 
the pupil should do the Look Ahead 
activity. 


LOOK AGAIN 


TREASURE HUNT 


Listen to what your teacher says. 





LOOK AHEAD 


PICTURE RIDDLES 


Think of words that end in y to 


name the pictures below. Write the 


E 


LOOK AGAIN 


Treasure Hunt. Each pair of words 
differs in ending sound or sounds, as 
in the pair flee and fly. To reach the 
treasure, pupils must hear the final 
sounds correctly and must recognize 
the spellings of those sounds. 

If necessary, read the following di- 
rections: “When I say a word, put 
your finger on that word. I will skip 
some words, so listen carefully. Raise 
your hand when you have reached the 
treasure.” 

Read each of the following words. 
(After each word, its number is given. 
To check whether or not pupils are 
with you, ask them the number of the 
word where they have their fingers.) 


words on your paper. (Hint: The 


answers will not be list words. ) 





drys (2) me (10) 
flee’, (3) be (11) 
iyi (5) free}(13) 
babe (7) try (14) 
baby (8) 


To use the game again, read a dif- 
ferent set of words. 


LOOK AHEAD 


Picture Riddles. This activity al- 
lows pupils to discover nonlist words 
that fit the second formula in the 
unit. After reading the directions, 
call pupils’ attention to the example. 
Point out that the word army is like 
some of the list words they studied in 
this unit. Then have them complete 
the activity. 

After everyone has written the cor- 
rect answers, ask pupils to identify 


Answers: 


2. forty 
3. lady 
4. penny 
5. sixty 
6. puppy 


which group of list words on page 115 
the correct answers are most like: the 
first or the second group. 


Supplementary Activities 


Homonyms. The list word by has 
two homonyms: buy and bye, as in 
good-bye. Write the words by, buy, 
and bye on the chalkboard; explain 
that these three words sound alike but 
have different spellings and meanings. 
Ask pupils to give a sentence for each 
word. ; 

Then have pupils write each word 
on a different card. Tell them that 
when you say a sentence using one of 
the words, they are to hold up the 
card that shows which word you used. 

Use each word in context, concen- 
trating particularly on by and buy. 
Continue giving sentences until all 
pupils are identifying the words cor- 
rectly. 

Composition. To encourage use of 
the list words, have pupils use as 
many list words as they can in a story 
or poem. For this activity, you may 
want to have pupils work in pairs or 
in small groups. 
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Answers: 


1. snake 
2. kite 
3. bone 
4. bee 

Gn ity 


Emphasis—Review _ of 
through 29. 


Units 24 


A 


This is the final Review Unit in the 
book. Activities in this unit review 
the spellings of the long vowel sounds 
that were introduced in the preceding 
block of units. 

Because this unit does not include 
a Unit Quiz, activities can be com- 
pleted in four periods. 

Name the Pictures. For each item 
in this activity, pupils: (1) say the 
picture names, (2) identify the picture 
name that has the sound referred to in 
the directions, and (3) write the name. 

After reading the directions for the 
first item, discuss the pictures with 
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30 


REVIEW 


NAME THE PICTURES 


1. On your paper, write the picture 


name that has the long a sound. 


2. Write the picture name that has 


the long 1 sound. 


3. Write the picture name that has 


the long o sound. 


4. Write the picture name that has 


the long e sound. 


5. Write the picture name that has 


the long i sound. 


pupils until they say the words snake 
and stove. Ask: “Which name has the 


long a sound? How is this sound 
spelled? Write the picture name that 
has the long a sound.” Repeat this 
procedure for the remaining items. 

The picture names for each item 
are: 





























1. snake, stove 
2a kite; string 
3. dog, bone 
4. bee, ten 

5. fly, candy 


All the correct answers are list 
words. 


PICTURE NAMES 


Name each pair of pictures. Write the 


V-C-e spellings in each pair of picture names. 





Can you write the names of any of the 


pictures on this page? On your paper, 


see how many you can write. 





B 


Picture Names. This activity checks 
pupils’ skill in spelling the long vowel 
sounds. Pictures are used again to in- 
volve pupils in saying words that have 
the long vowel sounds. 


Lead pupils to say the picture 
names given below. Four of them are 
nonlist words: skate, cake, dime, rose. 


iff 
ee 
3. 
4. 


skate, cake 
dime, five 
rose, stove 
fuse, mule 


Answers: 
1. skate, cake 
ate, ake 
2. dime, five 
ime, ive 


3. rose, stove 
ose, ove 

4. fuse, mule 
use, ule 


Notice that there are two kinds of 
answers possible for each question. 
Alfhough pupils will probably re- 
spond by writing the actual letters for 
each picture name, emphasize the 
V-C-e pattern involved. Thus, pupils 
will realize that the long vowel sound 
is not produced by a vowel alone but 
must generally be spelled by a vowel- 
consonant-e combination. 
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Answers: 

1. the long a sound 
page, gate 

2. the long i sound 
nice, wife 

3. the long o sound 
spoke, coke 

4. the long u sound 
fume, cube 

5. the long e sound 
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(or, in some dialects, 
the short i sound) 
sixty, army 


PUZZLE SOUNDS 


page mice sixty fume spoke cube army coke wife gate 


1. Iam in lake, cage, and race. What 
vowel sound am I? Which words 
on the list have the same sound? 


Write the words on your paper. 





2. I am in hike, hide, and bike. What 
vowel sound am [? Write the words 


from the list that have the same 





sound. 
3. Iam in rose, home, and nose. What 


vowel sound am I? Write the words 
from the list that have the same 


sound. 





4. Iam in cute, mule, and huge. What 
sound am I? Write the words from 


the list that have the same sound. 


5. I am in lady, story, and puppy. 
What vowel sound am I? Write the 
words from the list that have the 


same sound. 





C 


Puzzle Sounds. For each item in this 
activity, pupils are to: (1) identify a 
long vowel sound, (2) select from the 
box those words that have the same 


sound, and (3) write those words. 


Read the directions for each item 
and pause for pupil response. Before 
beginning, you may want to pro- 


nounce all the words in the list. 


VOWEL HOUSES 


Make a column for each vowel house. 


Listen to the words your teacher says. Write 


each word in the column where it belongs. 





\\ 
ia @ ite 
Le gl 


D 


Vowel Houses. This activity checks 
pupils’ ability to hear and spell the 
long vowel sounds. After reading the 
directions, ask pupils to divide their 
papers into five columns, headed a, 
e, i, o, and u. Each column heading 
indicates a long vowel sound, not a 
long vowel spelling. 

Pronounce each word in the fol- 


iz 
AN 
4TN 








Po vanvin 
wane 


lowing list, pausing for pupil re- 
sponse. Four of the words belong in 
the column headed i; two words be- 
long in each of the other columns. 


l. army 7. nose 
2. rose 8. use 
3. save 9. bite 
Achy 10. spy 
5. line ll. lane 
6. sixty 12. cube 


The words use, bite, and spy are list 


Answers: 
a: save, lane 
e: army, sixty 
0: rose, nose 
i: fry, line, bite, spy 
u: use, cube 


words. 
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Answers: 
treetop 
bagpipe 
beehive 
sunshine 
bedtime 


Emphasis—Two-syllable compound 
words. 


A 


This is the last Spelling Unit of the 
book. It combines with the following 
three Handwriting Units to prepare 
pupils for third-grade work. 

Monkey Pairs. This activity allows 
pupils to discover that two words can 
be combined to make one word. After 
reading the directions, point out that 
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bee hive dishrag bedtime 
treetop inside 
sunrise sunshine 









you make. 


Use a word from each tree to make a 
list word, like beehive. Use all the 


words on the trees. Write the words 





MONKEY PAIRS 


myself beehive 


bagpipe 


hillside uphill makeup 







Say the words you wrote. Can you hear 


two small words in each word? 


tree is in one tree and top is in the 
other tree. 

Pronounce all the words shown in 
both trees before having pupils make 
the compound words. After pupils 
have written the correct answers and 
discussed the final questions, ask them 
what idea or meaning each correct 
answer stands for. Lead them to see 
that the meaning of a compound 
word is based on the-meanings of the 
word’s parts. 


Supplementary Activities 


List Words. To introduce the re- 
maining seven list words, pronounce 





them and have pupils repeat them 
after you. 

Word Families. Some of the list 
words can be grouped into word fami- 
lies because they contain the same 
small words: 


inside, hillside 
uphill, hillside 
uphill, makeup 
sunrise, sunshine 


aa 


Call pupils’ attention to one of 
these word families. Challenge them 
to find three more word families in the 
group of list words. Then see if pu- 
pils can think of one or more other 
words for each word family. 


WORD BASKET 


Say the words in the basket. Then put 
the words together to make list words. 
Use each word only once. Write the 


words you make. 





FINDING WORDS 


Say each word below. Can you hear more 


than one word in each? Write the two words 


inside each word below. 


ww iin side 


2. hillside 


3. sunrise 


4. beehive 


5. bagpipe 


A new word can be made by putting two 


Bes nive words together. 


friend 


never 





B 


Word Basket. Like the opening ac- 
tivity of the unit, this activity involves 
pupils in making compound words. 
After reading the instructions, have 
pupils pronounce all the words in the 
basket, assisting them with pronuncia- 
tion when necessary. Emphasize that 
the single words do not change in 
spelling when they are combined to 
make new words. 

Finding Words. This activity re- 
verses the process pupils performed 
for Word Basket. Read the instruc- 
tions and show pupils that inside is 
made of two smaller words: in and 


wear ® 


side. If necessary, help pupils with 
the pronunciation of the remaining 
four items. 

Formula. Explain to the class that 
this formula describes what they have 
discovered by doing the activities on 
the first and second page. Read the 
formula and ask: ‘““What new word is 
made by putting together the words 
bee and hive?” 

Tell pupils that words like beehive 
are easy to spell once they know how 
to spell the little words of which words 
like beehive are made. 

Irregulars. ‘The words friend, never, 
and wear have similar vowel sounds 
but different vowel spellings. The /e/ 


Answers: 
myself 
dishrag 
uphill 
makeup 
bagpipe 


Answers: 
2. hill, side 
3. sun, rise 
4. bee, hive 
5. bag, pipe 


sound is spelled e in never, but it is 
spelled ie in friend. Because short e 
is usually spelled e, pupils might mis- 
spell friend as frend. Wear has two 
homonyms, or near homonyms: ware 
and where. Pupils might substitute 
these words for wear. 

1. Write the words on the chalk- 
board, pronounce them, and have pu- 
pils repeat them. 

2. Underline the vowel spellings in 
the words as shown: 


a. friend 
b. wear 
c. never 


Point out that the key vowel sound 
is spelled by two letters in friend and 
wear but by one letter in never. 

3. Write the following items on the 
chalkboard, leaving blanks for the 
letters in parentheses: 


eat 
= 
iss 


ie) nd 
ea) r 
Vv 


| 


—s 


e (e) rT 


oop 


WwW 
nN 


a 


Pronounce each irregular, use it in 
context, and ask pupils to write the 
missing letters on their papers. 

4. To help pupils learn to use wear 
and where appropriately, have them 
write each word on a card. Define the 
words by writing the following con- 
text sentences on the chalkboard: 
“Wear your old shoes.” and “Where 
are you going?”’ Now tell your pupils 
that you will use each word in a sen- 
tence and that they are to hold up the 
correct word card. 
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C 


WRITE AND REVIEW 
This activity will: 


1. Reinforce the spelling of list 
words beehive, bagpipe, sunshine, 
and hillside 

2. Remind pupils that a new word 
can be made by putting two words 
together 


Ask pupils to tell you what they see 
in the illustration at the top of the 
page. Ask them what they think is 
happening. 

Guide pupils in reading the unfin- 
ished sentence. Tell them that they 
are to write the four list words that 
will finish the sentence. (bagpipe, sun- 
shine, beehive, and hillside) Remind 
pupils to write the words in the order 
in which they belong in the sentence 
and to write the letters in each word 
carefully. When pupils have finished, 
have them read the sentence and in- 
clude the missing list words. 

Have pupils look at the words they 
wrote and name the two words that 
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WRITE AND REVIEW 





Write the list words that will finish the sentence. 


He played 
in the _.+ 
—_ on the - 
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spell each list word. (bagpipe—bag, 
pipe; sunshine—sun, shine; beehive— 
bee, hive; hillside—hill, side) Remind 
pupils that 4 new word can be made 
by putting two words together. 


D 
Unit Quiz 


The quiz for this unit is on page 
oh 

Fewer than nine correct answers 
shows that the pupil should do the 
Look Again activities. Nine or more 
correct answers indicates that the 
pupil should go directly to the Look 
Ahead activity. 





0 ae 


aACOk Gi 





E 


LOOK AGAIN 


To preview the third-grade student 
edition of Spell/Write, two activities, 
instead of one, are provided here. 

How Many Words? This activity 
requires pupils to discriminate be- 
tween compound words and one-sylla- 
ble noncompound words. After read- 
ing the instructions, pronounce the 
six words for pupils and have them 
repeat the words after you. 

To provide more practice in dis- 
crimination, read the following words. 
Ask pupils to raise their right hands 
when they hear a word that contains 





LOOK AGAIN - 


HOW MANY WORDS? 


Say each word below. Which words are made 
of two smaller words? 

time Sie 
+. shine 6. 


1. bedtime 3. 


2. myself 


sun 


sunshine 


CIRCLE THE WORDS 


On your paper, write the words below. When 
your teacher says one of the words, listen for 


the two words inside. Circle each of the two 


words. 
1. uphill 3. dishrag 5. treetop 
2. hillside 4. makeup 6. sunshine 


1. up 


two smaller words. (Answers are in 
heavy type.) 


Pup 4. uphill 
2 bill 5. rag 
3. hillside 6. dishrag 


Circle the Words. This activity re- 
inforces pupils’ skill in identifying the 
words that make up compound words. 
After reading the directions, pro- 
nounce each of the six words, giving 
pupils time to mark their answers. 


LOOK AHEAD 


Word Families. This activity pro- 
vides experience in building com- 
pound words that are not list words. 





LOOK AHEAD 


In the word family below, every word is made 
by adding a different word to sun: 
sunshine, sunrise, sunbeam, suntan, 
sunburn, sunflower, sunlight. 
Add words to each word below to write three 
more word families. Make each word family 


as large as you Can. 

















WORD FAMILIES 













2. ball 3: 





out 





To make sure pupils understand how 
a word family is made, ask them what 
smaller words they see inside of the 
family of sun words. Read the instruc- 
tions; explain that the words they add 
to up, ball, and out may be added 
at the front or at the end of those 
words. 

For this activity, you may want to 
have pupils work in pairs or in small 
groups. After all pupils are finished, 
have them compare their papers to 
see how many different compound 
words they produced. 


Answers: 
bedtime, myself, sunshine 


Answers: 

1. up, hill 
hill, side 
dish, rag 
make, up 
tree, top 


oe ee pe tS 


sun, shine 


Possible Answers: 

1. uptown, upstream, uphill, uplift, 
upkeep, upstairs, upstate. 

2. basketball, snowball, spitball, 
hardball, softball, baseball, ball- 
game, ballpark. 

3. outside, outdoors, outshine, out- 
law, outdo, outfield, outnumber, 
outsell. 


ask them to make 
more word families by adding differ- 
ent words to the following words. 
(Some possible answers are given.) 


Word Families, 


1. side (outside, sideways, sideburns, 
sidekick, sideline, sideshow, side- 
saddle, sidetrack, sidewalk) 

2. sun (sunset, sunlight, 
sunshade, sundown, sunflower, 
sunspot, sunbeam, sunbath, sun- 
burst) 

3. time (daytime, nighttime, anytime, 
sometime, timepiece) 


sunburn, 


Composition. Challenge pupils to 
write a story, using as many com- 
pound words as they can. Encourage 
them to use both list words and non- 
list words. You might want to have 
them work in pairs or small groups. 
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126 





Copy the sentence. 


The quick brown 


MY WRITING PROGRESS PAGE 


tox jumps OVCi=aaam 


the lazy dog. 


Emphasis—Evaluation of manuscript 
writing, characteristics of cursive writ- 
ing, and recognition of small letters 
i, u, W; e, S, r, t; and a, oO, c, d. 


A 


This unit presents the final manu- 
script exercise and then introduces the 
first of several cursive readiness activi- 
ties. The purpose of these activities is 
to evaluate pupil progress in manu- 
script writing and to develop recogni- 
tion of cursive letters and the strokes 
that are used in forming these letters. 





The cursive letters are grouped ac- 
cording to stroke similarity. Small let- 
ters are introduced first. 


MY WRITING PROGESS PAGE 


Tell pupils that this is their final 
handwriting exercise. Have the sen- 
tence read aloud. Explain that they 
should write the sentence on their 
practice papers and then check their 
writing for the basic handwriting 
skills: size, shape, spacing, sitting on 
the base line, and style. Tell pupils 
that when they have finished they, can 
mark their Handwriting Progress 
Charts. 











On a windy day, 
In my windy way, 
I push with all my might. 


I make things slant, 


Then howl and chant, et 


From morning on ’til night. 


CURSIVE WRITING 


24g8)%) % 
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B 
CURSIVE WRITING 


Guide pupils to the comparison of 
manuscript and cursive i, u, and w. 
Have them name each of the letters. 
Ask pupils what they notice about the 
cursive letters that make them differ- 
ent from the manuscript forms. Guide 
pupils in seeing that cursive letters 
are written on a slant. Also point out 
that small i, u, and w, and many other 
cursive letters, are more rounded than 
their manuscript forms. 


Explain to pupils that the word cur- 
sive means “flowing” and that cursive 
letters and words are written without 
the pencil being lifted from the paper. 
Guide pupils in comparing the two 
forms of windy at the top of the page. 

To give pupils a feeling of the 
rhythm and flow of cursive writing, 
demonstrate the formation of small 
i, u, and w. 

Make a 10 cm, dashed writing 
space on the chalkboard. Write each 
letter slowly as you say its number 
count. 


1-1,2,dot w-1,2,3,4 
u-1,2,3 


127 


128 


ie ie 





C 


Ask pupils what they remember 
about cursive writing that makes it 
different from manuscript writing. 
Pupils should point out that: 


1. Cursive letters slant to the right 

2. Cursive letters are often more 
rounded than manuscript letters 

3. Cursive means “flowing” 


Have pupils name the letters in the 
middle of the page. Write each letter 
as you say its number count. 


e—] 

s—1,2,3 
r—1,2,3 
t—1,2,across 





Wwe caters ee: 
VIIy, WIIy ISS, 


Me Wey 


Sew Aris 


Ask pupils to name a few animals 
that have tails. Tell pupils that many 
cursive letters have beginning and 


‘ending strokes that look like tails. Ex- 


plain that these strokes are used in 
joining letters to form words. 

Review the cursive letters that have 
been introduced so far. Have pupils 
turn back to page 127 and look at the 
letters i, u, and w. Have pupils look 
again at the cursive form of e, s, r, 
and t on page 128. 

With the exception of rest and set, 
the words on this page are grade 2 
spelling words. Have pupils name the 
cursive letters in the first word. Then 
have pupils say the word. Follow the 
same procedure with the remaining 
words on the page, repeating some 
words as a double check. 


D 


Have pupils name the letters on 
page 129. Slowly write each of the let- 
ters on the chalkboard as you say its 
number count. 

a—1,2 
o—1,2 
c-1,2 
d—1,2 

Then have pupils name the letters 
in each word on the page and then 
name the words themselves. 

Because the basic spelling formulas 
have been introduced, have pupils 
name the vowel sound in cat and in 
code and the blend in dress. (cat— 
short a; code—long 0; dress—the dr 
blend) 





E 


Review 


Draw three large boxes on _ the 
chalkboard. In one box, write cursive 
letters i, u, and w. In the second box, 
write e, r, s, and t. In the third box, 
write a, o, c, and d. 

Focusing on one box at a time, 
point to each letter in a box and call 
upon different pupils to say each let- 
ter name. Then ask them to tell you 
how the beginning stroke in each let- 
ter was made. 

If additional review is needed, write 
the following words on the chalkboard 
and have pupils name the letters in 
each word and then name the whole 
words. 


129 





LL be hA kez 
take dla 
dead eee 
cock woke 
bee hiltbide 
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Emphasis—Recognition of small let- On the chalkboard, write each cur- 
ters I, b, h, k; v, n, m, y, x, Z; g, j, p, sive letter slowly as you say its num- 
q, f; and capital letters A,O,D,C,E. ber count. 


I-] 

b-1,2 

h-1,2 
A k-1,2,3 


Have pupils name the letters at the Ask pupils to name the letters in the 
top of the page. (I, b, h, and k) Ask words on the page and then to pro- 
pupils what they see that is the same _nounce each word. Ask pupils to name 
in all four cursive letters. (the tall be- the vowel sound in bee and the cluster 
ginning loop) in the word black. (long e; ck) 
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B 


Have pupils name the letters at the 
top of the page. (small letters v, n, m, 
y, x, and z) Point to the round hill 
that begins each letter. 

On the chalkboard, carefully write 
the letter v as you say its number 
count. 


v—1,2 


Write small letters n and m. Say the 
number count for each letter and 
point out that m has one more hill 
than n. 





n—1,2 
m-1,2,3 


Slowly write each remaining letter 
as you say its number count. 


y—1,2 
x—1,2 
z—1,2 


Ask pupils to name the letters in 
each word on the page and name the 
words themselves. You will need to 
help pupils pronounce the nonlist 
word trombone. 
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C 


Ask pupils what they see happening 
in the picture. Ask pupils to name the 
letters that are written at the top of 
the page. 

Carefully write each letter. 
g-1,2 
j-1,2,dot 
p-1,2,3 
G-172;3 
f-1,2 


132 








132 


Ask pupils what stroke they see that 
is the same in all five letters. Point 
out that each letter has a lower loop 
that extends below the base line. 

For each word on the page, have 
pupils name the letters in the word 
and the word itself. Then have pupils 
name the vowel sound in joke, the 

blend in plan, and the cluster in grass. 


(long 0; pl; ss) 


Nf 


D 


Tell pupils that the next several 
pages will introduce them to the cur- 
sive form of capital letters. Tell pu- 
pils that the capital letters are nearly 
a full space high. 

Ask pupils to name the letters at 
the top of the page. (A, O, D, C, 
and E) Then write each letter on the 











chalkboard as you say its number 
count. 


A—1,2 
O-1,2 
D—1,2,3 
C—1,2 
E—1,2,3 


Point out that capital letters A, O, 
and D begin by curving over at the 
top of the space and that O and D 
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end with a small loop. Mention that 
C and E begin with a small loop and 
then curve around. 

To show pupils how each letter 
looks as a part of a word, choose pu- 
pils’ names that begin with these let- 
ters and write them on the chalk- 
board. Then as a review, have pupils 
identify the letters in each name on 
page 133. Then guide pupils in pro- 
nouncing each name. 


E 


Review 


Write all twenty letters from this 
week’s unit on the chalkboard. Go 
around the room and have each pupil 
identify one of the letters. 

Then shave pupils look through 
their books and choose one of the 
year’s list words. Ask one child to say 
his word. Write the word in cursive 
on the chalkboard. Then have that 
same child choose a classmate to 
name the letters in the word. 
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Emphasis—Recognition of capital 
letters N, M, H, K, W; V, U, Y, X, Z; 
P, R, J, L, Q; and T, F, I, B, G, S. 


A 


Have pupils name the letters at the 
top of the page. (capital letters N, M, 
H, K, and W) Then point out the cane 
beginning in capital letters N, M, H, 





and K and the beginning loop in capi- 
tal letter W. 

Then write each letter on the chalk- 
board as you say its number count. 


N-1,2,3 K-1,2,3,4 
M-1,2,3,4 W-1,2,3,4,5. 
H-1,2,3,4 


Write the words November and 
March on the chalkboard. Ask pupils 





to name the letters in each word. Then 
have pupils name the letters in each 
name on page 134. Then guide them 
in pronouncing each of these names. 


B 


Have pupils name the letters on 
page 135. (capital letters V, U, Y, X, 
and Z) Point out the cane beginning 





in V, U, and Y and the small loop that 
begins X and Z. 

Slowly write each letter on the 
chalkboard? As you write each letter, 
say its number count. 


V—1,2 X—1,2,3,4 
U-1,2,3 Z—1,2,3 
Y—1,2,3 


Have pupils identify the letters in 
each name. 
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C 


Write P and R on the chalkboard 
as you say their number counts. 
P-1,2 
R-1,2,3 


Point out the similarity between P 
and R. 


Write J on the chalkboard as you 
say its number count. 


2 


Then write L and Q on the chalk- 
board as you say their number counts. 
Point out the similarity of the begin- 
ning and ending strokes but stress 





that the letters face opposite direc- 
tions. 


Tos 
Q-1,2,3, 


Pupils should be able to recognize 
the letters in the words on page 136. 
Have pupils name the letters in each 
word and the words themselves. Then 
have the sentence read aloud. 

Because J, L, and Q are among the 
more difficult letters to recognize, 
place these cursive letters on the 
chalkboard. Point to each letter sev- 
eral times and go around the room 
asking different pupils to name each 
letter you point to. 





Ask pupils what they see in the pic- 
ture. Have pupils name the letters at 
the top of the page. (capital letters 
T, F, I, B, G, and S) Then write each 
letter on the chalkboard as you say 
its number count. 


p=) 12.354 
F-1,2,3,4,5 
I-1,2,3 
B-1,2,3,4 
G-1,2,3,4 
S—1,2,3 


Point out that each letter has a 





“boat” ending. (Point to where the 
end of each letter curves up and then 
swings out to the right. Also point out 
that the only difference between T 
and F is the across stroke in F.) 
Guide pupils in naming the letters 
in each word and in saying the words. 
Then have the sentence read aloud. 


E 


Review 


On four different parts of the 
chalkboard, write the following let- 
ters: 


he 

ae on A Z 
MOF NESS 
= oe KK 


A 
£ 
nN 


Review each of the letters by having 
each pupil name a letter. If a pupil 
has difficulty recognizing a letter, cir- 
cle the letter and then go back to it 
later and have it named a second time. 

Then guide pupils in reviewing all 
of the letters as they are shown on 
page 138. 
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SPELLING DICTIONARY 


ant 


A 
ant a tiny insect with six legs that 
lives in the ground. The ant carried 


away the crumb. 






bear a large forest animal that has 


fur. The bear was eating honey. 


bee an insect with a stinger and four 
wings that make a buzzing noise. 


The bee stung my toe. 


chin 
Cc 


cat a small, furry animal that is 


often a pet. Craig’s cat had white 





chin , 1. the part of the face below 
the mouth. Sidney bumped his chin 
on the door. 2. to pull oneself up and 
touch the chin on the bar. Joey can 


chin himself sixteen times. 






eh) 
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chip 


chip 1. to break small pieces off 
dishes, wood, and other things. Did 
you chip that plate? 2. a small, thin 
piece of food or candy. Let me have 


a potato chip. 





chop 1. to cut into pieces. Wade 
likes to chop wood. 2. a small cut of 
meat attached to a rib bone. Mother 


cooked a lamb chop for my dinner. 





crash 1. a loud noise. The glass 
fell with a crash. 2. to smash into 
something. I saw the ball crash 


through the window. 





deer 


cry |. to shed tears. Babies cry a 
lot. 2. a loud call. | heard a ery for 


help. 





deer a fast-running animal that 


eats grass. The deer was in the forest. 








flash 


F 


flash 1. tosendashort burst of 
light. We saw lightning flash across 
the sky. 2. to pass quickly. Did you 
see the rabbit flash through the 


varden ? 





fly 1. a household insect with wings. 
Swat the fly. 2. to move through the 


air. Jets fly above clouds. 


plant 


fox a small, wild animal that looks 


like a dog. The fox hid from the dogs. 





mole a small animal that lives 


underground, My pet mole can’t sce 


very well. 


al 


| 





plant 1. to place in the ground to 
grow. We will plant some seeds. 2. a 
living thing that has roots and green 


leaves. Which plant in my garden do 


you like best? 
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punch 


punch — 1]. to hit with the fist. He 
was going to punch me. 2. a drink 
made by anixing different liquids 
together. Joel had six glasses of fruit 


punch at the party. 





quilt 1. a bed cover made of two 
cloth layers with padding in between. 
Martha made a quilt. 2. to stitch in 
layers with padding in between. 


Susan will quilt the skirt. 


shark 


S) 


seal a sea animal with four 


flippers. The seal had tough skin. 





shark a large fish that sometimes 
attacks people. A shark was following 
the boat. 








ship 


ship 1. an ocean-going vessel that 
is larger than a boat. The ship 
sailed to England. 2. to send by 


ship, plane, truck, or train. Should 


we ship our furniture to England? 





shop 1. a store. Jane bought some 


gum in the candy shop. 2. to buy 


things. Tom wants to shop for a bike. 


swan 


skunk a small, black and white 
animal that sprays a bad-smelling 
liquid when scared. The skunk 


followed me home. 


swan a large bird with a long neck 


that lives on the water. The swan 


was all white. 
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swing 


swing 1. to move back and forth. 
Walt likes to swing on the rope. 2. a 
seat hung from ropes. Arlene 
is sitting in the swing. 

zi 
tar a black, sticky liquid. The road 


is covered with tar. 





trap a thing that catches animals. 


Joey made a trap to catch mice. 


zebra 


trunk 1. the main stem of a tree. 
The squirrel raced up the tree trunk. 
2. the nose of an elephant. The 
elephant used his trunk to reach 


the peanut.’ 


Z 


zebra a horselike animal from 
Africa, with black and white stripes. 


The zebra ran from the lion. 











ae 
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Once a month you will check your handwriting. 
Your teacher will help. 
If you use a skill well, colour the square blue. 
If you need to practise a skill, colour the square red. 
le Size Make capital and tall letters almo | > 
small letters a half space high. RECOMBATNDED FOR USE 
2. Shape Make your letters look like the IN ALBERTA SCHOOLS 
straight and round letters round} a Soa eee ii . 
3. Spacing Between words, leave a space as ” 
or the width of small o. |} PE 1145 68732 1978. Levs2 tcheede 
4. Sittingon Make all letters touch the base} Spell/write / 
the base , 
0266192H CURR 
line . 
oe style Keep your work neat and clean 
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erase or write over letters. 
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